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Abstract

When the changes in the educational system of this country during the recent years are considered, it is
observed that the most fundamental change has been the transition to the non-continuous compulsory education
system under the title 4+4+4. Success of the changes made in the educational systems is closely related to various
matters, such as correct understanding and application of the mentioned change by teachers, informing of them
about the made change and their participation in decision making processes about the change. In this context, the
purpose of this research is to determine the opinions of Social Studies teachers serving in state schools connected
to the Ministry of National Education regarding 4+4+4 education system. Based on this purpose, opinions of Social
Studies teachers about materialization of 4+4+4 education system, and problems encountered during
implementation by these teachers and their solution proposals regarding the problems were attempted to be

determined by a study group made of 198 Social Studies teachers.

In the research, a likert type measuring tool was used made of 21 articles that were prepared by the
researcher as a data collection tool and whose validity and reliability study was made. Furthermore, in order to
determine the problems of Social Studies teachers in the implementation of 4+4+4 and their solution proposals,
content analysis was made on data gathered by semi structured, open ended questions prepared by the researcher.
It was observed that Social Study teachers featured problems including the intensity of educational programs,

infrastructure deficiency, and politicizing of teacher staffing and education.
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Introduction

Innovation, meaning the renovation of science and technology as to provide economic and
social benefit, draws attention as one of the most contemporary concepts of the recent years. In
order to mention innovations in a country, it is required that innovation covers the entire science

and technology components in a country and this innovation is adapted and supported by each
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section of the society (Yamag, 2001). On the other hand, formation of brain power required by
innovation in national sense becomes possible by a sufficient and liberal education system
based on creativity and self-reliance. Development of a contemporary innovation understanding
is possible only by education. Innovation in education means renewal of an education for the
social benefit and an educational reform as to contribute to our national innovation courses.
Countries which aim to keep up with the times make innovations in their educational systems
that could be called reform and include individuals in educational system for a longer time
(Sezgin, 2001). Quality education given longer time improves information level of societies
and reflects to prosperity and bliss level of countries as a positive value. Renewal of this

education mandates change movements in education in company with it as well.

Change movements experienced in education became important upon the understanding of the
growth of economies of countries based on information and in order to expedite their economic
developments, countries started to invest more in their educational systems. One of the aims of
investing in educational systems is to create a new society by making a change in the artifact

of the society.

Social and economic progress in the society realized by means of innovation and information
mandates changes in the opinion and behavior of the personnel employed in educational
institutions (Taymaz, 2003). Teachers, who are the most effective component to realize the
change movement in the society (Eurydice, 2008), are regarded as the element with the most
effect and power in the education quality as well because the teachers adapt to the change based
on the qualities that they have and apply the changes in their lives, reflect on the society and
make the required arrangements in the educational institutions. In other words, determination
of the targets in education, enrichment of class contents, arrangement of the contents according
to the student level, utilization of tools and equipment to reach the targets, and materialization
of changes such as supporting of education by technology depends on the qualifications of
teachers. As indicated by Barber and Mourshed (2007), “qualification of an educational system

is as much as the qualification of teachers”.

A change was experienced in the educational system of this country in 2012 which influenced
considerably the teachers, the main actors of education. National Education Commission stated
that age groups and individual differences of students are not considered in an eight-year
uninterrupted education, and that a new structuring is needed in the education system because

of reasons such as the young population is not equipped with information and skills that are
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required by the information society. The two main purposes of this construction are; to improve
educational level of the society and to arrange the education system based on the interest,
necessity and skills of the individuals (MNE, 2012). The law about making changes on some
laws by the Primary Education Law, numbered 6287 increasing the mandatory education to 12
years in stages and named by the public as 4+4+4, took effect on April 11, 2012 by publishing
in the Official Gazette with the number 28261 (Giir, Ozoglu, Coskun and Gérmez, 2012).

Eight-year compulsory education, 4+4+4 education system and 12-year graded compulsory
education; have been separated from each other as 4-year elementary school, 4-year middle
school and 4-year secondary school and rearranged (Gliven, 2012). In the scope of the 4+4+4
implementation materialized by the decrees reached in 2012 by the Ministry of National
Education, period of the compulsory education (12 years), names and periods of the school
levels (elementary school is 4 years, middle school is 4 years and high school is 4 years) and
transitions between the levels have been arranged, new elective classes have been formed,
school start and school graduation ages of the students have been changed, and various legal
arrangements have been made to affect personal rights of the teachers.

New educational system has been discussed by the public with its various dimensions and
become the topic of scientific studies. Whereas there are those who evaluate the 12-year
interrupted compulsory system as favorable, correct and beneficial (Memisoglu and Ismetoglu,
2013) in terms of supporting developmental characteristics of children (Oztiirk, 2012), clear the
way of vocational education, providing equal opportunities in education (Akpinar, Dénder,
Yildirim, Karahan, 2012), physical separation of schools (Ors, Erdogan, Kipici, 2013), there
are those who evaluate the application as limiting with only religious vocational high schools
(Memisoglu and Ismetoglu, 2013), as an imposition tool (Ozdem, 2008) and entry of capital to
education (Kurul, 2008). In addition to these evaluations, universities, civil society
organizations, educational unions (Egitim-Bir-Sen, 2012), associations related with education
(ERG, 2014) and various organizations-institutions have stated their opinions about the 4+4+4
education system. Among the criticisms on the application; the 4+4+4 educational system
prevents access to the education right; failure to transmit mandatorily of pre-school education
to all age population will form inequality to the detriment of children coming from sub socio
economic level in terms of preparation to schooling processes; early elementary school age will
harm the system and children unless the preschool education becomes compulsory; 4-year
education concept which is the first step of the proposed 4+4+4 system is not based on a
scientific ground; after the elementary school second stage, the proposal of the students can be
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educated by opportunities such as distance education and home schooling will put the girls and
boys coming from sub socio-economic level out of the schooling process; early professional
guidance will be unfavorable; educational quality in secondary school should be improved,;
proposed new system is not appropriate to the existing teacher training conditions; including
the non-formal education within the formal secondary education scope is not appropriate to the
approach of basic education and compulsory education; financial resources allocated for
education will not be sufficient for these changes (Peker Unal, 2015).

Teachers play a significant role in providing student development (Whitsett and Riley, 2003).
Teachers in the continuity of education system are important as individuals who analyze the
concepts, matters and skills making up the educational program so that the students can
understand them (Olson, 1999); evaluate the school as a whole with its surrounding (Friel and
Brigt, 2001); assist in the application of the change in educational institutions with collaboration
(Swanson, 2000); and who are skillful in the application of educational strategies to improve
academic success of students (Diranna and Loucks, 2001); and who are aware of the needs for
active learning principles and methods (Hofstein and Even, 2001). Therefore, receiving the
opinions of teachers who are the basic operator of this application which brings radical changes
to the education system and has a reform characteristic, about the 4+4+4 education system, is
crucial for the sustainability and correct implementation of the system (relaying: Demir, Dogan
and Pinar, 2013). It is considered that receiving the opinions of Social Studies teachers as main

factors in the teaching of a pivot class like Social Studies is crucial.

The present study has been constructed for revealing the opinions of Social Studies teachers
about the 12-year interrupted compulsory education. Social Studies branch teachers who were
teaching the 6th, 7th and 8th graders in the former application in the scope of the eight-year
compulsory education started to teach the 5th graders as well in the new system. It is known
that this application faced the Social Study teachers with problems such as different age group,
different curriculum, etc. (Demir, Dogan and Pinar, 2013). Moreover, Karadeniz, (2012);
Memisoglu and Ismetoglu (2013); Dogan, Ugurlu and Demir (2014); Cerit, Akgiin, Y1ldiz and
Soysal (2014) attempted to determine the opinions of the teachers and administrators about the
4+4+4 education system in their studies. Demir, Dogan and Pinar (2013), on the other hand,
constructed their research based on the problems of the branch teachers about the 4+4+4
education system application. Generally, qualitative research methods were included in the said

studies. In this context, the purpose of the research was to reveal the opinions of Social Study
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teachers about the 4+4+4 education system by applying quantitative research methods and to

determine their own solution proposals about the problems they experience.

Problem Clause
The problem clause of the research was determined as “what are the opinions of Social Studies
teachers about the 4+4+4 education system and what are the problems faced by Social Studies
teachers during the 4+4+4 application and their solution proposals?”
Sub-Problems
Answers were sought for the following questions on the framework of the problem clause of
the research:
1. What were the opinions of Social Studies teachers about the 4+4+4 education
system?
2. Did the opinions of Social Studies teachers about the 4+4+4 education system
differ significantly in terms of the variables of;
a. Gender,
b. Department of graduation,
c. Professional seniority,
d. Teaching 5" grade Social Studies class,
e. Making branch changes by the 4+4+4 system.
3. What are the problems faced by “Social Studies teachers in the application of
the 4+4+4 application and their solution suggestions?”
Method

Research Model

The research model was determined as a “mixed method”. The mixed method is based on
answering research questions by using the qualitative and quantitative methods together
(Creswell, 2003). In the first stage of the research, quantitative data were collected by a
measurement tool prepared by the researcher for determining the opinions of the Social Studies
teachers about the 4+4+4 education system, in other words, the quantitative method was used.
Furthermore, the qualitative research method was used for determining the problems
encountered in the application of the 4+4+4 and for determining the solution proposals of the

participants.
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Population/ Samples

Social Studies teachers employed at elementary school connected to the Ministry of National
Education formed the population of the research. However, it was not possible and economic
to reach the population of the research and therefore a sample was generated containing 258
Social Studies teachers serving in state elementary schools connected to the Ministry of
National Education in Ordu Province (including all counties). Easy access status sampling

method was preferred for determining Social Studies teachers.

258 Social Studies teachers participated in the study however data was able to be gathered by
means of the measurement tool from only 198 Social Studies teachers. Demographic data of
198 Social Studies teachers included in the sampling and providing valid data are shown in
Table 1.

Table 1: Demographic Characteristics of Social Studies Teachers who Participated in the Research

Frequency Percentage

() (%)
Gender Men 136 68,7
Women 62 31,3
Social Studies Teaching 105 53,0
History Teaching 36 18,2
Department of Graduation Geography Teaching 14 71
History Department 18 9,1
Geography Department 7 3,5
Other 18 9,1
Professional Seniority 1-5 years 59 29,8
6-10 years 44 22,2
11-15 years 46 23,2
15+ years 49 24,7
Teaching 5" Grade Social Studies Yes 173 87,4
Class No 25 12,6
Branch Change Status with the Yes 23 11,7
4+4+4 System No 175 88,3
Total 198 100

As it can be figured from Table 1, the majority of Social Studies teachers who participated in
the study were men. Male teachers made up 68.7% of study participants. When the distribution
of the teachers who participated in the study according to their department of graduation, it is
observed that the majority of the teachers who work in Ordu Province (53%) are Social Studies
teaching graduates. When seniority of Social Studies teachers is studied, on the other hand, it
is clear that mostly 1-5 year-teachers served (29.8%). It is observed that 87.4% of the teachers
who participated in the research taught Social Studies class for the 5th graders and when branch

change status is studied, it is clear that 88.3% of the participants did not make branch change.
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Information on the Study Group

The data making up the qualitative part of the research were gathered by the two open end

questions included in the annex of the interview forms.

In Table 2, personal information about 50 people participated in the quantitative part of the

research are shown.

Table 2: Personal Information of the Participants for Whom the Interview Form was Applied

Personal Information Frequency Percentage
(f) (%)
Women 20 40
Gender
Men 30 60
Social Studies Teaching 34 68
History Teaching 6 12
. Geography Teaching 6 12
Department of graduation History Department 5 4
Geography Department 1 2
Other 1 2
1-5 Year 15 30
Professional Seniority 6-10 Year 10 20
11-15 Year 12 24
15+ year 13 26
Teaching 5™ Grade Social Studies Yes 44 88
Class No 6 12
Branch Change Status with the  Yes 46 92
4+4+4 System No 4 8
Total 50 100

As it is clear in Table 2, the majority of the research participants were male, Social Studies
teaching graduate, with 1-5 year-professional seniority, teaching 5th graders and with no branch
change. According to this, it is observed that the distribution of the participants included in both
qualitative and quantitative part of the study is similar. The attendants of the study group was
selected by maximum diversity sampling method which aims to select study units that represent
a wide range of variation in voluntarily attended teachers’ views. The attendants were
represented almost equally in each sub-group, so that it will reflect the most convenient

perspective of the whole group.
Development and Application of Data Collection Tool

The “Survey of Determining Opinions of Social Studies Teachers Regarding the 4+4+4
Educational System”, developed by the Researcher for determining the opinions of the Social

Studies about the 4+4+4 educational system, was used in the study. The purpose of the
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measurement tool was “to gather information about a subject by asking questions, and to collect
data, which cannot be reached by the systematic observation, with the question-answer process”
(Bas, 2011: 11). The following stages were followed for the development of the measurement

tool.

Figure 1:The Paths Followed in the Stage of Development of “the Scale for Determining the Opinions of Social

Studies Teachers about the 4+4+4 Educational System”

Literature Review |
v
Expert Opinion |
G
Preliminary Application |
L 4
Factor Analysis |
. 4
Confidence Estimation |
L
Main Application |

As it is clear in Figure 1, literature was reviewed in the stage of data collection tool preparation
for the purpose of achieving content validity of the measurement tool, and similar studies that
were conducted were examined and a survey form was developed by means of articles prepared
by considering the preparation and implementation stages of the 4+4+4 educational system of
the Social Studies Teachers. The data gathered by the literature review during the development
of this survey form were developed as a total of 28 articles by benefiting from the opinions of
5 assistant professors and 5 social studies education experts serving in different universities.
The developed measurement tool was subjected to a preliminary application by 140 Social
Studies teachers and 7 articles were removed from the survey as a result of the analysis. The
teachers who participated in the preliminary application were not included in the main
application. The final shape of the measurement tool was given based on the expert opinions.
For achieving face validity of the measurement tool, on the other hand, the final state of the

survey was examined by the experts.

“Alpha consistency coefficient” was determined for the structural validity and reliability of the
measurement tool. Cronbach-Alpha reliability coefficient of the scale was determined to be .64
therefore the scale situated between .60-.80 was quite reliable. Furthermore, KMO value was
determined to be .79 and this value means that a 198-person sampling size was sufficient for

the study. It was observed in the factor analysis made about the measurement tool that the
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measurement tool had a single factor structure. The interview questions, which were the third
section of the measurement tool, were formed based on the expert opinion completely. The total

variance accounted for the scale is 48.02%.

The measurement tool is made of three sections. In the first section; the articles for gathering
information about the gender of the teachers in the sampling group; the department of
graduation; professional seniority; teaching Social Studies to the 5th graders; and making
branch changes with the 4+4+4 system. These questions were prepared for obtaining general
information about the research participants. In the second section of the survey, there are 21
articles for determining the opinions of the Social Studies teachers about the 4+4+4 educational
system. The participants were asked to read the statements in this section and select and mark
the choice included across from the statement that is most appropriate to them. These selections
were prepared as 5-point likert type as 5-1 Strongly Agree, 4-1 Quite Agree, 3-1 Agree
Somewhat, 4-1 Agree Little, 1-1 Don’t Agree. In the last section of the survey, on the other
hand, two open ended questions to enable sharing of the problems if there are any to be
mentioned by the Social Studies teachers and their opinions about the solution suggestions for

these problems.

The data collection tool, developed by the Researcher, was applied based on the permit received
from Ordu Province National Education Directorate during the 2013-2014 academic year for
determining the opinions of 258 Social Studies teachers about the 4+4+4 educational system.
The study was conducted based on 198 valid survey forms included in the study because of
reasons such as missing and wrong filling of some of the applied measurement tools and wrong
filling and failing to return on time. During the collection of the quantitative data, analyses were
made based on 171 opinions collected from a 50-person group, which was selected by the
maximum diversity method out of 198 Social Studies teachers included in the sampling.

Data Analyses

The data obtained from the quantitative questions in the measurement tool were transferred to
the SPSS program by the Researcher. In the research, frequency (f) and percentage (%) values
of the teacher opinions based on the first sub problem were estimated. In the data analysis for
the second sub problem, t-test and One-Way Anova was applied in situations where the
sampling shows normal distribution. In the conducted analysis, it was observed that the
variables of the “gender” and “grade level the teachers teach” show normal distribution, and

parametric tests were used in the testing of these variables. In situations where the sampling did
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not show normal distribution, Kruskal Wallis test was used applied in the testing of more than
two variables. It was observed that the variables “Professional Seniority” and “Education
Status” did not show normal distribution and Kruskal Wallis test was used in the analysis of

these variables. The significance level of the tests made by the SPSS program was taken as .05.

For the third sub problem, content analysis was made for the study of the quantitative data
collected by semi-constructed open ended questions. There are two different methods in the
analysis of the data in the quantitative researches. These are stated as content analysis and
descriptive analysis. The content analysis was defined by Smith (1975) as; “summarizing,
standardizing, comparing or turning the existing data into a different form”. Whereas
descriptive analysis is used in the researches having a very clear foundation in conceptual sense,
content analysis is used in unspecified themes in conceptual meaning and it is used in the
analysis by forming sub themes, if there is any (Yildirim and Simsek, 2006). The data were
analyzed by the content analysis method. Based on the answers given to the questions, the
analysis process was carried out based on the number of the participants who stated a theme
appropriate to the analysis instead of all participants taking part in the research due to different
reasons such as failure to find a theme and indicating more than one theme. Therefore, the
numbers reflecting the opinions of the participants given in the analysis processes may differ.
As the frequency (f) is estimated in the analysis process, the number of the participant opinion,
not the participant number, is considered and in the estimation of the percentage (%), the rate
in the total frequency is considered.

Findings and Commentary

In this section, the data collected by the data collection tool from the research participants and

the findings obtained as a result of these data and their commentary are included.
Findings about the First Sub Problem

The first sub problem of the research is the question, “What are the opinions of the Social
Studies teachers regarding the 4+4+4 educational system?” 21 statements were prepared for
answering this question. State of 198 teachers who were included in the sampling is shown as

a frequency and percentage value in Table 3.
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Table 3: Opinions of Social Studies Teachers regarding the 4+4+4 Educational System

2 g2
Survey article g @ g g3 g J> £ @
53 &3 <5 <& 8@
28 I =8 > =<
It is a favorable-change that 5 grade Social
: . - : 124 38 19 4 13
1  Studies class will be taught by Social Studies 62.6%  19,2% 9.6% 2.0% 6.6%
branch teacher.
5 Social Studies teachers have difficulty to descend 16 23 39 36 84
to the level of the 5" grade students. 8,1% 11,6% 197% 182%  42,6%
In-service training or informing studies were 33 34 59 26 53

3 carried out for Social Studies teachers regarding
the 4+4+4 education system.
Opinions of Social Studies teachers were obtained
4  before making a change in the educational

16,7% 172% 26,3% 13,1%  26,8%

10 4 21 25 138
51% 2,0% 10,6% 12,6%  69,7%

system.
Physical infrastructure of Social Studies

5 classrooms has been arranged in the transition to 4 13 28 34 119
the Ministry of National Education discontinuous 2,0% 6,6% 141% 17,2%  60,1%
educational system.
Fulfilling of the needs and necessities of Social

6 Studies educational programs has been enabled in 9 20 47 46 76
conjunction with the transition to the 4+4+4 4,5% 10,1%  23,7% 232%  38,4%

educational system.
Social Studies educational programs have been
7 renewed appropriate to the 4+4+4 transition
system.
The required support mechanisms have been
8 formed for the solution of the problems that
Social Studies teachers may encounter.
Information is included in the materials to
9 introduce the 4+4+4 system intended for the
application of Social Studies program.
The 4+4+4 educational system is a favorable
10 development in terms of the development of the
Social Studies education.
Missing and failing aspects of Social Studies class
11 have been determined in the preparatory studies
of the 4+4+4 system.
The transition to the 4+4+4 has caused an
12 increase of the load of Social Studies branch

10 33 56 39 60
5,0% 16,7% 283% 19,7%  30,3%

3 19 41 52 83
1,5% 9,6% 20,7%  26,3%  41,9%

13 49 66 42 28
6,6% 247%  333% 212% 14,1%

61 50 45 18 24
30,8%  253%  22,7% 9,1% 12,1%

10 27 43 45 72
51% 136% 21,7% 22,7%  36,4%

34 42 31 23 67
172% 212% 157% 116%  33,8%

teachers.
The revision studies for Social Studies education

13 Program to become compatible with the 4+4+4 52 45 53 33 15
transition system were not able to be completed 26,2%  22,7%  26,8%  16,7% 7,6%
on time.

14 No vocational training was provided to Social 78 40 25 27 28
Studies teachers to teach 5™ grade students. 394% 202% 126% 136% 14,1%

The problem of teaching Social Studies classes in
15 the 4" grade level by the class teachers has not
been solved by the 4+4+4 transition system either.
Increase of class load of branch teachers has
16 caused the drop of quality of Social Studies
education.

75 23 33 24 43
37,9% 116% 16,7% 12,1% 21,7%

18 9 24 18 129
9,1% 4,5% 12,1% 9,1% 65,2%
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It is required that 5 grade teaching by Social

. - o - 50 47 37 23 41
17 _Studles_ teachers is prowdgd_ in the scope of their 2529 237% 18.7% 11.6%  20.7%
in-service educational activities.
18 It is necessary that 4" grade Social Studies class 69 27 20 16 66
is taught by branch teachers as well. 348% 136% 10,1% 8,1% 33,3%
19 Non-recognition of the 5™ class program by 33 25 40 25 75
Social Studies teachers is a serious problem. 16,7% 126% 202% 126% 37,9%
20 The 4+4+4 system has improved the importance 54 38 49 17 40
of Social Studies teachers. 27,3%  192%  24,7% 8,6% 20,2%
21 The 4+4+4 system has not affected Social Studies 23 11 38 26 100
classes. 11,6% 5,6% 192%  13,1%  50,5%

As it is observed in Table 3, regarding the statement that “It is a favorable-change that 5th grade
Social Studies class will be taught by Social Studies branch teacher”, 62,6% of the teachers
provided opinion as “I strongly agree”, 19,2% said “l quite agree”, 9,6% said “I somewhat

agree”, 2,0% said “I agree very little”, and 6,6% said “I don’t agree”.

Regarding the statement, “Social Studies teachers have difficulty to descend to the level of the
5th grade students”, 8,1% said “I strongly agree”, 11,6% said “l quite agree”, 19,7% said “I

somewhat agree”, 18,2% said “I agree very little,” and 42,6% said “I don’t agree”.

Regarding the statement, “In-service training or informing studies were carried out for Social
Studies teachers regarding the 4+4+4 education system”, 16,7% of the teachers said “I strongly
agree”, 17,2% said “I quite agree”, 26,3% said “I somewhat agree”, 13,1% said “I agree very
little,” and 26,8% said “I don’t agree”.

Regarding the statement, “Opinions of Social Studies teachers were obtained before making a
change in the educational system”, 5,1% of the teachers said “I strongly agree,” 2,0% said “I
quite agree”, 10,6% said “I somewhat agree”, 12,6% said “I agree very little”, and 69,7% said

“l don’t agree.”

Regarding the statement, “Physical infrastructure of Social Studies classrooms has been
arranged in the transition to the Ministry of National Education discontinuous educational
system”, 2,0% of the teachers said “I strongly agree”, 6,6% said “I quite agree”, 14,1% said “I

somewhat agree”, 17,2% said “I agree very little”, and 60,1% said “I don’t agree”.

Regarding the statement, “Fulfilling of the needs and necessities of Social Studies educational
programs has been enabled in conjunction with the transition to the 4+4+4 educational system”,
4,5% of the teachers said “I strongly agree”, 10,1% said “I quite agree”, 23,7% said “l somewhat

agree”, 23,2% said “I agree very little”, and 38,4% said “I don’t agree”.
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Regarding the statement, “Social Studies educational programs have been renewed appropriate
to the 4+4+4 transition system”, 5,0% of the teachers said “I strongly agree”, 16,7% said “I
quite agree”, 28,3% said “I agree somewhat”, 19,7% said “I agree very little”, and 30,3% said

“l don’t agree”.

Regarding the statement, “The required support mechanisms have been formed for the solution
of the problems that Social Studies teachers may encounter”, 1,5% of the teachers said “I
strongly agree”, 9,6% said “I quite agree”, 20,7% said “I agree somewhat”, 26,3% said “I agree
very little,” and 41,9% said “I don’t agree”.

Regarding the statement, “Information is included in the materials to introduce the 4+4+4
system intended for the application of Social Studies program,” 6,6% of the teachers said “I
strongly agree”, 24,7% said “l quite agree”, 33,3% said “l somewhat agree”, 21,2% said “I
agree very little”, and 14,1% said “I don’t agree”.

Regarding the statement, “The 4+4+4 educational system is a favorable development in terms
of the development of the Social Studies education”, 30,8% of the teachers said “I strongly
agree”, 25,3% said “I quite agree”, 22,7% said “I somewhat agree”, 9,1% said “I agree very
little”, and 12,1% said “I don’t agree”.

Regarding the statement, “Missing and failing aspects of Social Studies class have been
determined in the preparatory studies of the 4+4+4 system,” 5,1% of the teachers said “I
strongly agree,” 13,6% said “I quite agree,” 21,7% said “I somewhat agree”, 22,7% said “I

agree very little”, and 36,4% said “I don’t agree.”

Regarding the statement, “The transition to the 4+4+4 has caused an increase of the load of
Social Studies branch teachers,” 17,2% of the teachers said “I strongly agree,” 21,2% said “I
quite agree,” 15,7% said “I somewhat agree”, 11,6% said “I agree very little”, and 33,8% said
“l don’t agree.”

Regarding the statement, “The revision studies for Social Studies education program to become
compatible with the 4+4+4 transition system were not able to be completed on time,” 26,2% of
the teachers said “I strongly agree,” 22,7% said “l quite agree,” 26,8% said “I somewhat agree”,

16,7% said “l agree very little”, and 7,6% said “I don’t agree.”

Regarding the statement, “No vocational training was provided to Social Studies teachers to

teach 5th grade students”, 39,4% of the teachers said “I strongly agree,” 20,2% said “l quite
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agree,” 12,6% said “lI somewhat agree”, 13,6% said “I agree very little”, and 14,1% said “I
don’t agree.”

Regarding the statement, “The problem of teaching Social Studies classes in the 4th grade level
by the class teachers has not been solved by the 4+4+4 transition system either,” 37,9% of the
teachers said “I strongly agree,” 11,6% said “I quite agree,” 16,7% said “l somewhat agree”,

12,1% said “I agree very little”, and 21,7% said “I don’t agree.”

Regarding the statement, “Increase of class load of branch teachers has caused the drop of
quality of Social Studies education,” 9,1% of the teachers said “I strongly agree,” 4,5% said “I
quite agree,” 12,1% said “l somewhat agree”, 9,1% said “l agree very little”, and 65,2% said “I

don’t agree.”

Regarding the statement, “It is required that 5th grade teaching by Social Studies teachers is
provided in the scope of their in-service educational activities,” 25,2% of the teachers said “I
strongly agree,” 23,7% said “I quite agree,” 18,7% said “I somewhat agree”, 11,6% said “I

agree very little”, and 20,7% said “I don’t agree.”

Regarding the statement, “It is necessary that 4th grade Social Studies class is taught by branch
teachers as well,” 34,8% of the teachers said “I strongly agree,” 13,6% said “l quite agree,”

10,1% said “I somewhat agree”, 8,1% said “I agree very little”, and 33,3% said “I don’t agree.”

Regarding the statement, “Non-recognition of the 5th class program by Social Studies teachers
is a serious problem,” 16,7% of the teachers said “I strongly agree,” 12,6% said “I quite agree,”

20,2% said “l somewhat agree”, 12,6% said “I agree very little”, and 37,9% said “I don’t agree.”

Regarding the statement, “The 4+4+4 system has improved the importance of Social Studies
teachers,” 27,3% of the teachers said “I strongly agree,” 19,2% said “I quite agree,” 24,7% said

“l somewhat agree”, 8,6% said “I agree very little”, and 20,2% said “I don’t agree.”

Regarding the statement, “The 4+4+4 system has not affected Social Studies classes,” 11,6%
of the teachers said “I strongly agree,” 5,6% said “l quite agree,” 19,2% said “I somewhat

agree”, 13,1% said “I agree very little”, and 50,5% said “I don’t agree.”
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Findings Regarding the Second Sub Problem

In this section, the analysis of the participants’ opinions in terms of the variables of gender,
department of graduation, professional seniority, teaching 5th grade Social Studies class and

making branch change with the 4+4+4 system has been included.
a) An Evaluation of the Participants’ Opinions in terms of “Gender” Valuable

t test results expressing the differentiation status of the answers provided by the teachers

participating in the research based on gender are shown in Table 4.

Table 4: t-Test Results of Participant Opinions based on “Gender” Variable

Gender N X SS Sd t p
Female 62 3.02 49
229 -1.365 .07
Male 136 3.13 A7
p<.05

In Table 4, it is observed that the averages of the opinions of the female and male teachers are
close to one another. Accordingly, there was no significance difference found at .05 level in
terms of gender variable about the opinions of the Social Studies teachers participating in the
research on the 4+4+4 system (p= .07). However when the arithmetic averages are examined
based on the groups, it is observed that the averages of the male teachers (X =3.13) are higher

than the averages of female teachers (X =3.02).
b) An Evaluation of the Participants’ Opinions in terms of “the Department of Graduation”

Kruskal-Wallis test results stating the differentiation state of the answers of the teachers
participating in the research according to the department of graduation are shown in Table 5.

Table 5:Kruskal-Wallis Test Results Based on the Variable of “the Department of Graduation

Department of Graduation N X Sd X2 p
Social Studies Teaching 105 3,01

History Teaching 36 3,08

Geography Teaching 14 3,09 3 3.13 90
History Department 18 3,04

Geography Department 7 3,10

Other 18 3,13

p=.05

When Table 5 is examined, it is observed that there is no significant difference at the level of
.05 in terms of the variable of the department of graduation on the opinions of Social Studies
teachers about the 4+4+4 system (p= .90). Whereas the department of graduation shows a
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difference, this situation can be interpreted that the opinions of Social Studies teachers about
the 4+4+4 educational system show closeness to each other. On the other hand, when arithmetic
averages are compared, it is observed that the lowest value exists in Social Studies teaching

graduates, and the highest value exists in the graduates of other departments.
¢) An Evaluation of the Participant Opinions in terms of ‘Professional Seniority” Variable

Kruskal-Wallis test results, stating the differentiation state of the answers of the teachers

participating in the research according to the professional seniority are shown in Table 6.

Table 6:Kruskal-Wallis Test Results of the Participant Opinions in terms of ‘Professional Seniority’

Professional Seniority N X Sd X2 p
1-5 Years 59 3,11
6-10 Years 44 3,09
11-15 Years 46 3,07 3,48 3,67 48
15 + Years 49 3.02

p <.05

When Table 6 is studied, there was no significance difference found at the significance level of
.05 in terms of their professional seniority between the opinions of Social Studies teachers about
the 4+4+4 system (p=.48). This situation can be interpreted as the opinions of Social Studies
teachers about the new educational system showing closeness to each other although their
professional seniority differs. When arithmetic averages are studied, on the other hand, it is
remarkable that the highest average is among the 1-5 year-professional seniority and the lowest
average is among the teachers who have 15-year and higher professional seniority.

d) An Evaluation of the Participant Opinions in terms of the Variable “The Status of
Teaching Social Studies Class to 5" Graders”

The distribution of the answers of the teachers who participated in the research according to the

variable ‘the status of teaching social studies class to 5" graders’ is shown in Table 7.

Table 7: t-Test Results of the Opinions of the Participants according to the variable ‘the status of teaching social

studies class to 5™ graders’

Gender N X SS Sd t p
Yes 173 3,06 49 218 1,143 o7
No 25 3,09 A7

p=<.05

In Table 7, it is clear that the answers obtained from the teachers who teach and do not teach
the 51" grade are very close to one another. Accordingly, the opinions of the teachers about the
4+4+4 educational system in terms of teaching Social Studies class to the 5" grade do not show

a difference at .05 level significantly (p= .07). When arithmetic averages are studied on the
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group basis, it is observed that the averages of the teachers who marked ‘yes’ selection (X=3,06)
is lower in comparison to the averages of the teachers who marked ‘no’ selection (X=3,09).

e) An Evaluation of the Participant Opinions in terms of the Variable ‘The Status of Making
Branch Change with the 4+4+4 System’

The distribution of the teachers who participated in the research according to the variable ‘the

status of making branch change with the 4+4+4 system’ is shown in Table 8.

Table 8: t-Test Results of the Opinions of the Participants according to the variable “the status of making branch

change with the 4+4+4 system’

Gender N X SS Sd t p
Yes 23 3,05 43 197 0,789 97
No 175 3,10 49

p=<.05

In Table 8, it is clear that the answers obtained from the teachers who make and do not make
branch change are very close to one another. Accordingly, the opinions of the teachers about
the 4+4+4 educational system in terms of making branch change do not show a difference at
.05 level significantly (p=.27). When arithmetic averages are studied on the group basis, it is
observed that the averages of the teachers who marked ‘yes’ selection (X=3,05) is lower in

comparison to the averages of the teachers who marked ‘no’ selection (X=3,10).
Findings Regarding the Third Sub Problem

In order to answer the question, “what are the problems that Social Studies teachers face in the
4+4+4 application and their solution proposals?”, which is the third sub problem of the research,
the answers of the participants to the open ended questions included in the survey were studied
with the content analysis.

a) Participant Opinions Regarding the Faced Problems

As aresult of the content analysis, the answers of the interviewed persons to the question, “What
are the main problems that the Social Studies teachers face with in the application of the 4+4+4

system? Specify,” are shown as percentage (%) and frequency (f) in Table 9.

Table 9: The Main Problems that the Social Study teachers face with in the Application of the 4+4+4 System

Themes f %
5t Grade Student Level Problem 59 34,6
Insufficient Class Period 51 29,8
Text Book and Teaching Program Based Problems 30 17,6
School and Setting Insufficiency/Material Insufficiency or Defect 17 10
Lack of In-Service Education, Incompetent Teachers 7 4
No problem 7 4
Total 171 100
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As it is clear in Table 9, the problems encountered by the participants according to the
participant opinions have been listed as; “5th Class Student Level Problem”, “Insufficient Class
Period”, “Text Book and Teaching Program Based Problems”, “School and Setting
Insufficiency/Material Insufficiency or Defect”, "Lack of In-Service Education, Incompetent
Teachers” and “No Problem”. “5th Grade Student Level Problem” stands out as the problem
that is mostly encountered with 34,6% ratio.

Some of the answers of people who said that the primary problem is the “5th Grade Student

Level Problem” are as follows:

‘With the 4+4+4 transition system, abstract thinking skill has not developed especially in the 5th
graders, therefore they have difficulty forming connection between the concepts.’; ‘Social Studies
teachers have preparation, competence, training, pedagogical infrastructure, etc. to provide high
quality education to the 4th and 5th class levels as well. The problem here is that our 5th graders
are very different from the other classes of the middle school in every aspect (especially cognitive)
and this is demanding for the teachers.”; ‘I had difficulty to adapt to the program of the 5th grades
and behavior of the 5th graders at the beginning however as of the 2nd term this problem did not
exist partially. We cannot address all senses of the students because of material deficiency.’;
‘Because the students are still young and their preparedness levels are low, teachers have some
difficulty in classes.’; ‘Without any training, assignment of the 5th Grade Social Studies class to
branch teachers directly has caused problems in terms of level descending.’; ‘There was difficulty
experienced at the beginning for descending to the student level however this adaptation problem
was solved in a short time’; ‘Because the students are not still aware of the responsibility to pass
to the middle school, we have difficulty about classes and rules.”; ‘Communication problem is
experienced with the kids because of the drop in age level.”; ‘Because the 5th graders are not
ready yet for branch teachers to teach them and because of their tender age, they care about
playing greatly, they expect the attitudes and behaviors they saw in their class teachers about the
discipline matter from the branch teachers, and they have very low understanding and
interpretation skills, and these are the problems faced with.”; ‘Teachers who teach older students
for a long time have difficulty in their behavior and approaches towards younger students.
However there is not such a problem for those who transferred from class teaching like myself.”;
‘Atatiirk Principles and Reforms are above the students’ level in the 5th grade Social Studies
matters.”; ‘It was observed that the concepts remained abstract in the 5th grade and this level is
not appropriate to understand these concepts. It was observed that the curriculum was intense and
crowded in the 8th grades and problems arose in terms of time.’

Some of the answers of people who said that the primary problem is the “Insufficient Class
Period” are as follows:

‘It is a mistake to decrease the weekly class hour from Social Studies whereas weekly class number
of many classes increases (such as dropping T.R. Reforms History from 3 hours to 2 hours, and
removing Citizenship class.)’; ‘Insufficient class hours lead to facing problems in program
completion and activity completion.’; ‘Not increasing Reforms History Class hours stands out as
the greatest problem in front of us.”; ‘Despite of transition to the 4+4+4 educational system, and
whereas it is necessary to increase the class periods of Social Studies and Reforms History classes,
they decreased or remained the same. Especially class periods of Turkish and Mathematics classes
increased, no attempt was made by the MNE for increasing class periods which Social Studies
teachers suffered for years.”; ‘Increase of Social Studies class load is not sufficient for catching
the class hours of especially the 7th grade Social Studies and 8th grade T.R. Reforms History and
Kemalism classes.”; ‘Additional study is needed for completing subject distributions of the
questions to come up in the Central Joint Examination.’; ‘First of all, the gains do not meet the
topics that the students need to learn. One gain is given in a 3-hour week. I think that this period
is a little long and at least 2 gains can be given within 1 week.”; “Because the curriculum is
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intense, the entirety of the gains cannot be completed within the desired period.”; ‘First of all, the
topics in this system need to be covered in more detail and student-centered, therefore it takes
longer time. Time problem is experienced. Carrying out activities is assigned for home most of the
time.”; “‘No increase occurred in our class period. This situation causes serious problems in
completion of the gains.’; ‘Although the class load increased and total weekly class period of the
students is 35 hours, the class load of the teachers is 30 hours.”; ‘The greatest problem of us,
Social Studies teachers, is the number of weekly class period of the 8th grade T.R. Reforms History
and Kemalism class. 2 hours a week is a very insufficient number. With the 4+4+4 system, the
number of class periods of other classes has been increased, though the number of Social Studies
class has remained constant.””; ‘“Time is allowed for some topics more than necessary and for
some, less than necessary.’; ‘among the elective classes provided to the students with the 4+4+4
system, absence of an elective class in the field of Social Studies diminishes the significance of
Social Studies class. Elective classes have increased the class period of other branches mostly.
They have diminished the importance of Social Studies class.

Some of the answers of people who said that the primary problem is the “Problems

Originating from the Text Books and Educational Program” are as follows;

‘Although the 5th grade is included in the middle school, Social Studies is not still included in the
educational program unfortunately and the textbooks have not been prepared in the middle school
format still.”; “The subjects in the 5th grade Social Studies curriculum are disconnected from each
other. In fact this is a common problem for the 6th and 7th class curriculum of Social Studies class,
achieving collectivity in the subjects becomes harder.”; ‘Adaptability of Social Studies class to the
environment and applied education opportunity has not been developed sufficiently.”; ‘It would be
more appropriate if especially student text books and guidance books are prepared by the MNE
publishing house. The study books must be connected and in contact with the text books.”; ‘It will
be more sound if the 5th grade Social Studies class program is reviewed according to the 5th grade
level.”; ‘Disaccord of the content of the educational program and class periods and unable to
complete the activities.”; “‘Some subjects remain abstract. The subject content is excessive. In-class
activities do not serve their purpose. It is not possible to learn some subjects by doing and living.
The subjects are explained slightly. Program content is not understood completely. Time is not
enough to do the activities.”; “Social Studies class subjects are widespread such as History,
Geography and General Culture from the 5th grade until the 8th grade and this causes problems
in the preparation of the classroom for the class.’; ‘Some subjects have unnecessary information
presentation way under the student level.”; “The curriculum is too long, we have to go quickly to
complete it.”; ‘First of all, the curriculum is too intense, we cannot complete the gains. The activity
levels are not sufficient for settling fundamental concepts of the subjects.’

Some of the answers of people who said that the primary problem is the “Insufficiency of

Schools and Settings/Material Insufficiency or Deficiency” are as follows;

‘Lack of class tools and equipment and new materials influences studies unfavorably for doing the
activities.”; ‘Equal physical infrastructure has not been formed on the basis of all schools and
educational opportunity in equal conditions has not been provided.’; ‘Fatih Project must be
materialized as soon as possible.”; ‘Lack of sufficient class tools and equipment in the Social
Studies classes.’; ‘It is rather difficult to follow up scientific developments in village schools.
Social Studies materials are deficient in village schools.”; “Visual quality has improved,
application areas has been enlarged however material resource problems diminish the
application.’; ‘Since the school is mobile, it is difficult for us to form communication with the
parents. The students have difficulty finding the class material, and since the economic status of
the parents is poor, the children don’t have an appropriate setting to study at home.’; ’Due to
problems originating from Social Studies materials deficiency, problems are faced in providing
the gains.’

Some of the answers of people who said that the primary problem is the “In-Service
Educational Deficiency, Incompetent Teachers” are as follows;

‘With the field change, many teachers from other branches were transferred to the Social Studies
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field and this diminished the class quality significantly.”; ‘Since the transition was very sudden,
staggering originating from the failure to give required information about the new system and
program was experienced intensely. The education level of the 5th graders, infrastructure
deficiencies, teachers uninformed about the program, insufficient in-service activities, etc.’;
‘Failure to give in-service training to the branch teachers due to the changes made in the system.’;
‘Failure to introduce the 5th class curriculum completely.”; “Sufficient in-service courses have not
been arranged for the teachers.” ;’Failure to arrange in-service educational courses.’

Some of the answers of people who said that the primary problem is “There is no Problem”
are as follows;
‘I don’t think that there are any problems caused by the 4+4+4 transition system. | find it
appropriate very much that the Social Studies class is taught by the branch teachers starting from

the 5th class.’; “There are no problems faced.’; ‘I haven’t faced any problems. On the contrary, |
think that I am more successful because | laid the foundations of my own students.’

b) The Participants’ Opinions about the Solution Proposals

The answers of the persons interviewed as a result of the conducted content analysis to the
question “What are your solution proposals about the problems that the Social Studies teachers
face with the 4+4+4 educational system? Specify,” are given in Table 10 as percentage (%) and

frequency (f).

Table 10:Solution Proposals of the Teachers about the Problems that they encountered

Themes f %

Educational Program/Textbooks must be Renovated 40 23,3
Class Period Number must be Increased 40 23,3
School and Setting Insufficiencies/Material Deficiency must be Fixed 37 21,7
Teachers must be included in In-Service Training 28 16,4
Others 25 14,7
I don’t have any Suggestions 1 0,6
Total 171 100

As it is clear in Table 10, based on the participants’ opinions, the solution suggestions for the
problems faced by the participants are listed as; “Educational Program/Textbooks must be
Renovated”, “Class Period Number must be Increased”, “School and Setting
Insufficiencies/Material Deficiency must be Fixed”, “Teachers must be included in In-Service
Training”, “Others”, and “I don’t have any Suggestions”. ‘Educational Program/Textbooks

must be renovated’ request stands out as the most widely proposed opinion.

Some of the answers of people who said that the primary problem is “The Education

Program/Textbooks Must be Renovated” are as follows;

‘Other than the textbooks, stage books containing figures about the subject must be created.
Figures and photographs more than the ones included in the textbooks. For instance, the booklets
containing all historical and natural beauties of Turkey for the 5 grade stage, etc.’; ‘It is observed
that the Ottoman State subjects don’t have an association and integrity. It is more appropriate to
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study the subjects according to the chronological listing as soon as possible.”; ‘It would be better
if the number of the subjects is lowered and class hours are increased in terms of the study of the
class and in the meaning of the subjects.”; ‘For forming a curriculum based on traveling and
observation, necessary curriculum change should be made.’; “Making the curriculum a little more
easier may be a solution. Moreover, the books must be prepared by considering regional
differences as well.”; ‘I support that the Social Studies Program is restructured and textbook
content is completed. The textbooks are insufficient and not good.’; ‘It is observed that Ottoman
State subjects lack togetherness and integrity. It is more appropriate if the subjects are studied
according to the chronological listing as soon as possible.”; “If the number of the subjects is
lowered and class hours are increased in all of the grades, it would be better both in terms of class
study and the meaning of the subject.”; “Making the curriculum change necessary for forming a
curriculum based on traveling and observation.’; ‘Making the curriculum a little more easier may
be a solution. In addition, the books must be prepared by considering regional differences as
well.”; ‘I am for the restructuring of the Social Studies Program and completion of the content of
the textbooks. The textbooks are insufficient and not good.”; “The curriculum of the Social Studies
class must be reviewed and sequencing must be achieved in the history and geography subjects.
Our field, which is based on direct programming basis, is experiencing serious problems in this
matter.”; ‘The 5th class program must be reviewed again and it must be taught by class teachers
again. Or it must be rearranged so that the branch teachers can apply.’; ‘Kemalism topic is very
difficult in especially the 5th grade Social Studies educational program therefore it must be
removed from the program. In addition, the 7th grade Social Studies educational program must
be changed as well.”; ‘Some gains in the 5th grade remain abstract well above the student level
and they are not appropriate to the cognitive levels of the students. For correcting this situation,
these gains must be removed from the program.’; ‘For the Social Studies class to be taught more
fun and effectively, the number of the activities, which is too many, can be decreased.’; ‘The 5th
grade program must be reviewed and read by the class teachers again. Or it must be rearranged
so that it can be applied by the branch teachers.’; “The number of units must be decreased. The
program must be presented as a whole. Teacher opinions must be benefited in program
preparation.’; ‘“The 5th class gains must be made more abstract according to the student level and
must be rearranged. The 8th class gains must be handled again and made more simple.’; “The
study books must be more functional, the program must be more functional, travel and observation
opportunity must be provided in the class process, the listing of the units may be different.”; ‘The
textbooks must be rearranged by referring to the opinions of the teachers, and the topics Atatiirk
principles and reforms, regional economic activities, and duties of the institutions must be
simplified and if it is necessary they must be removed from the 5th class curriculum.’

Some of the answers of people who said that the primary problem is “The Number of Class

Period Must be Increased” are as follows;

‘A positive solution way must be materialized for increasing class periods of especially the Social
Studies group classes in a reasonable way. | believe that this situation will improve the quality of
the social classes even further.”; ‘It is necessary that class period of the Reform History Class is
increased to at least 3 hours a week and the Citizenship and Democracy class is increased to 2
hours a week as a compulsory class.’; “The subjects in some classes especially in the 7th grade
Social Studies class are very intensive and difficulty is experienced for completing this in a 3-hour
class per week. Similarly, the 8th grade T.R. Reform History and Kemalism classes are 2 hours a
week and this causes timing problem for students who are to take TEOG. In a general sense, it can
be suggested that weekly class hour of the Social Studies classes is increased.’

Some of the answers of people who said that the primary problem is “Fixing School and
Setting Insufficiencies/Material Insufficiency or Deficiency” are as follows;

‘Making the physical structures in schools (classroom, tools-equipment, etc.) appropriate for the
Social Studies class.’; “If the technology, visual and audial fitment where this class is going to be
taught in our schools is completed, it will be more efficient.”; ‘Classroom system must be started
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by providing technical fitment. Technical fitment of the classrooms must be arranged based on
branch.”; ‘I think that all classrooms of the entire schools must be fitted with projection equipment
for this favorable system to be efficient.”; ‘For the solution of the problems experienced in abstract
gains in all class stages, smart board or reflection equipment must be set in each classroom.’;
‘Educational material can be made more fun and interesting, different material samples can be
given to the teachers for effective learning in classes.”; ‘The existing problems are continuing
exactly. There is no extra problem coming with the 4+4+4 system. Current infrastructure
problems, technological and physical troubles are continuing exactly.”; ‘With the branch class
application, the class setting where the materials are ready always can fix this deficiency.”; “Tools,
equipment and materials applied in Fatih Project scope must be conveyed to village schools as
well.”; “The Ministry should prepare a tool and equipment set to be used by all Social Studies
teachers.”; “The subjects are too dispersed, the students lose attention. If films, documentary and
introductory programs on the subjects are prepared, it would be more efficient.”

Some of the answers of people who said that the primary problem is “The Teachers
should be included in In-Service Training” are as follows;

‘Education can be provided by in-service activities based on class education level and program
applicability. | think that deficiencies of the schools and teachers must be completed based on the
program and if it is possible, asking the opinions of the teachers can fix the problems to a certain
level.”; ‘Short films and visuals with topics should be prepared by the experts to be formed by the
MNE and the teachers should be supported.’; “In-service training studies should have been made
regarding the matter and the Social Studies teachers who are to teach the 5th graders for the first
time should have been made aware about the matter because we had some difficulty to descend to
the level of the students since they were still younger than the level we are accustomed to.”; ‘I
believe that the educational in-service training seminars about the profile of the students of this
period will be beneficial about the teacher.’; ‘In-service training seminars should be given to the
5th grader Social Studies teachers. Support mechanisms should be formed regarding the problems
they face with.”; ‘For the teachers to get to know the subjects of the 5th graders, activity-focused
seminars can be arranged. Class participation of the children can be achieved with materials. For
the convey of the targets and gains to the students, in-service training seminars can be arranged.’;
‘For this system to be better, in the 8th grade T.R. Reform History and Kemalism class, studies
should be carried out to increase the class hour. In the Citizenship and Democracy Education
class given to the 4th graders, it must be made sure that Social Studies teachers teach the classes.’;
‘Informative training should be provided to the Social Studies teacher for the reflection of the
4+4+4 educational system to the Social Studies class. The opinions of the teachers should be taken
for certain as the curriculum is prepared.’; *As an in-service course on the subject is arranged for
teachers who transfer from class teaching, it would be beneficial if a pedagogic formation is given
to the teachers who are to teach the 5th graders and whose field is Social Studies.”; ‘Teaching
starting from the 5th class is an important development at the point of laying a foundation. The
greatest deficiency is that the persons who make the curriculum introductions are not competent
about the subject and cannot draw attention of the teachers. Quality of the seminars that are to be
given should be improved and must be appropriate for the application.’

Some of the answers of people who said that the primary problem is “The Other Suggestions”

are as follows;

‘I don’t find it right that class teachers change field and transfer to English, Mathematics and
Social Studies fields. However those who have a master’s or doctorate in that field should be
allowed to transfer.”; ’I think that 16 credits that I took at the university would not be sufficient
for a field change. | find it right and beneficial that transfers are made by a master’s, doctorate
degree or completion of a second university by distant learning.”; ‘5th grade students remain to
have a class appearance separated from other secondary school classes. They make the teachers
feel that they are in different study settings. The teachers can be successful in every level and the
5th grade; however | think that if sustainability can be achieved in a level, the efficiency would be
greater.”; “The persons who are really Social Studies teachers should be assigned in this field.
Especially additional resources should be allowed for the 8th grades.’; *Providing classes that
could be selected by students in Social Studies field in the elective classes.’; ‘It is necessary that
the families are trained, economic situations are improved and more efficient home settings are
formed and the schools must be made more equipped and answering the needs of the students.’;
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‘Each Social Studies teacher must minimize the class teaching method based on plain telling, and
must follow up a method that is student oriented, and based on product and activities.’; ‘Social
Studies Class must have a travel budget or allocation (the MNE must determine the travel
content).”; ‘Cancellation of the system and adaptation of a single and real system; appreciation
of the education and valuing humans in a real sense. The way of improving educational quality;
education, humans and teachers must be valued primarily.”; *‘New classes or subjects can be
placed in universities for the 5th grades.’

Discussion, Conclusion, and Suggestions
Conclusion and Discussion

In the present research; opinions of Social Studies teachers were obtained regarding the 4+4+4
educational system and the gathered data were analyzed statistically and the following results

were extrapolated.

The Social Studies teachers who participated in the study indicated that their opinions were not
received prior to making change in the educational system. Glven (2012) states that if an
education reform is made in a country, this should be started by making necessity analysis by
the concerned parties, and based on the need analysis results, the targets must be determined
and preliminary applications about the reform must be made and an application should be made
again and when the problems are minimized, implementation on the country level must be
started. It has been extrapolated that these stages of the 4+4+4 educational system that has been
implemented in Turkey were not materialized according to the opinions of 258 Social Studies

teachers.

The Social Studies teacher who took part in the research expressed that the studies conducted
by the Ministry of National Education in the 4+4+4 preparatory and implementation processes
are not sufficient; the published and visual materials that are prepared for the purpose of giving
information are not sufficient; application was made before the preparation of the physical
infrastructure; and the opinions of the teachers must be received. Furthermore, the subject titles
that were found insufficient by the participants can be expressed as failure of the Social Studies
teaching programs to be renovated according to the system; failure of teaching the 4th grades
by the branch teachers; and failure to provide training to the Social Studies teachers to teach
the 5th grades. In addition to the insufficiencies indicated about the system, the favorable
opinions of the Social Studies teachers regarding the system change are as follows; teaching of
the 5th grade Social Studies class by the branch teachers; the 4+4+4 educational system has
contributed to the development of the Social Studies education and has not increased their work
load, and they could descend to the levels of the 5th graders easily. As a result of the study
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conducted by Memisoglu and ismetoglu (2013) for determining the opinions of the school
administrators regarding the 4+4+4 implementation; the administrators evaluated the 4+4+4
application as favorable, right and beneficial, and they drew attention to some deficiencies and
method error. Moreover, as a result of the study conducted by Dogan, Demir and Pinar (2014)
for evaluating the 4+4+4 discontinuous compulsory education system based on the class
teachers’ opinions; the participants defended the 12-year compulsory education, and that they
criticized the deficiency of infrastructure in the schools, branch changes by the teachers and

insufficiency of in-service education. The said studies support the data of the present study.

Based on the second sub problem of the research; an analysis of the participants’ opinions in
terms of gender, department of graduation, professional seniority, teaching the 5th grade Social
Studies class and making branch change with the 4+4+4 system was included. It was concluded
in the analyses that the participants’ opinions have not shown significant difference in terms of
all variables. The possible reasons for these results might be the overall stability of the topic
and the attendance views. The other research results (Dogan, Demir and Pmar, 2014;
Memisoglu and Ismetoglu, 2013) contradict the present research’s findings in this direction, so

this result might be a topic of a new research.

In the content analysis conducted on the interview questions applied on the Social Studies
teachers participating in the study; it was observed that there were problems under the titles
such as the 5th Grader Level Problem, Insufficiency of Class Periods, Problems Stemming from
Textbooks and the Educational Program, Insufficiency of School and Settings/Material
Insufficiency or Deficiency, In-Service Educational Deficiency, and Insufficiency of the
Teachers. As a solution suggestion for these problems, the participants stated opinions as; the
Educational Program/Textbooks should be Renovated, Class Period Number should be
Increased, School and Setting Insufficiencies/Material Insufficiency or Deficiency should be
Fixed, the Teachers should be put into In-Service Training, and as Other solution proposals, the
Personal Rights of the Social Studies teachers must be improved and branch change should be

prevented.

It has been concluded that the participants find teaching of the 5th grade Social Studies class
by the Social Studies branch teacher favorable. This finding overlaps with the results of the
research conducted by Demir, Dogan and Pmar (2013) for the purpose of evaluating the
problems experienced by the branch teachers teaching the 5th grades with the new education

system based on the teachers’ opinions; and the result that the teachers regard the branching of
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the teachers in the 5th grade Social Studies class in a research conducted by Catak (2014) about
the Social Studies teaching realized by the 12-year compulsory education. Furthermore, as a
result of this study, it was concluded that the 4+4+4 transition system has not solved the
problem of teaching of the 4th grade level Social Studies classes by class teachers, and that it
is required that the 4th grade Social Studies class should be taught by the branch teachers as

well.

The participants stated that they did not have difficulty to descend to the levels of the 5th graders
as a result of the analysis of the quantitative data, on the other hand, they expressed in the
findings obtained from the interview form that the 5th graders experienced a level problem
regarding their understanding of the concepts. It was concluded that the Social Studies teachers
who participated in the research did not have problems for descending the level of the students
however the 5th graders had problems in understanding the abstract concepts. Another study
conducted by Karadeniz and Ulusoy (2015); supports the present research with the result that
the students who start the middle school 5th grades experienced an adaptation problem and the
students experienced chaos due to insufficient readiness in terms of cognitive and affective
development. This finding contradicts the study findings of Demir, Dogan and Pinar (2013)
conducted on the Social Studies teachers. Demir, Dogan and Pinar (2013) indicated in their
research that the Social Studies teachers had problems to descend to the levels of the students
when they taught the 5th grade classes.

They indicated that they did not participate in in-service training or informing studies on the
4+4+4 educational system, and that the Social Studies teacher did not receive training to teach
the 5th grades and that the Social Studies teachers teaching the 5th grades did not need in-

service training. This finding contradicts the results of the research of Demir, Dogan and Pinar
(2013).

They indicated that the physical infrastructure of the Social Studies classrooms have not been
arranged in the transition to the 12-year compulsory discontinuous educational system. Kulekgi
(2013) has reached the conclusion that the physical infrastructure is insufficient in a study he
conducted for evaluating the favorable and unfavorable reflections of the 4+4+4 educational
system on the joined classes based on the opinions of the teachers who serve in the joined
classes. In the study conducted by Karadeniz and Ulusoy (2015) to support all of these data, the

physical setting of the teachers who participated in the research was evaluated as unfavorable.
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The participants expressed that the transition to the 4+4+4 did not increase workload of the
Social Studies teachers and an increase in class load of the branch teachers did not lower the
Social Studies educational quality. This finding contradicts the research findings of Kulekgi
(2013). Kiilekei (2013) has concluded in his research that the change in the educational system
has increased the work load of the teachers.

Karadeniz (2012) has reached the conclusion in his study that the 4+4+4 educational system
caused hesitation in many aspects and the Code numbered 6287 did not fulfill the expected
needs, and that the system was materialized without making the required studies. The findings
of the present study have revealed the deficiencies of the Social Studies educational program in
this context. The Social Studies teachers who participated in the research expressed that; the
Social Studies educational program did not fulfill the needs and requirements with the new
system; the Social Studies educational program was not renovated; the renewal studies of the
Social Studies educational program were not completed in due time; and failure of the Social
Studies teachers to recognize the 5th grade program as a problem. Furthermore, it was
concluded that deficient and problematic aspects of the Social Studies class were not
determined in the preparatory studies of the 4+4+4 system; the Social Studies teachers do not
have any support mechanism to solve the problems; the information for the application of the
Social Studies program in the materials that were prepared for introducing the 4+4+4 system
was included partially; and the 4+4+4 system influenced the Social Studies classes, and all of
these originated from the system that was materialized without referring to the system necessity

analysis and applicator opinion.

The findings that were obtained in the research scope show similarities with the problems
indicated in the study of Gilrkan published in 1987 titled “An evaluation of the 6-year of age
application in the fundamental education. Girkan (1987) indicated that this decision that was
implemented without making any preliminary studies was not a success in implementation
because the educational programs, educational materials, teacher training, and support activities

were not planned.
Suggestions

In consideration of the data obtained as a result of the research, the following proposals are

directed to the planners, researchers and implementers:
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1. Itisrequired that the opinions of the teachers, who are the main applicators, are received
in the decisions about the educational system.

2. Itisrequired that the pilot study of the implementation plans that are to be formed with
the participation of all education partners, and that the required arrangements are made
according to the gathered findings.

3. The research is a mixed study where the Social Studies teachers were taken as a
sampling. In this context, qualitative and quantitative studies can be carried out to reveal
how the 12-year discontinuous compulsory educational system is regarded by various
branch teachers, educational administrators, education inspectors, parents and students.
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Sosyal Bilgiler Ogretmenlerinin 4+4+4 Egitim Sistemine iliskin Goriisleri

Opinions of Social Studies Teachers Regarding the 4+4+4 Educational System

Filiz Zayimoglu Oztiirk

Ozet: Ulkemizin egitim sistemine yonelik son yillardaki degisiklikler dikkate alindiginda en koklii degisimin
4+4+4 adiyla kesintili zorunlu egitim sistemine gegilmesi oldugu goriilmektedir. Egitim sistemlerinde yapilan
degisikliklerin basariya ulasmasi, 6gretmenlerin s6z konusu degisimi dogru anlamasi ve uygulamasi, yapilan
degisim hakkinda bilgilendirilmesi ve degisimle ilgili karar verme siireglerine katilimlart gibi pek ¢ok konuyla
yakindan ilgilidir. Bu baglamda bu arastirmanin amaci Milli Egitim Bakanligi’na bagli devlet okullarinda gorev
yapan Sosyal Bilgiler 6gretmenlerinin 4+4+4 egitim sistemine iligkin goriislerinin belirlenmesidir. Bu amag
dogrultusunda Sosyal Bilgiler 6gretmenlerinin 4+4+4 egitim sisteminin hayata gecirilmesine yonelik goriisleri ile
bu 6gretmenlerin uygulamada karsilastiklar1 sorunlar ve sorunlara iliskin ¢6ziim 6nerileri, 198 Sosyal Bilgiler

Ogretmeninden olusan bir ¢aligma grubu araciligi ile belirlenmeye ¢alisiimistir.

Aragtirmada veri toplama araci olarak arastirmaci tarafindan hazirlanan, gegerlik ve giivenilirlik ¢alismast yapilmis
21 maddeden olusan likert tipi bir 6lgme araci kullanilmistir. Ayrica Sosyal Bilgiler 6gretmenlerinin 4+4+4’iin
uygulamasinda karsilastiklar1 sorunlar ve ¢6ziim dnerilerini belirlemek amaciyla aragtirmaci tarafindan hazirlanan
yar1 yapilandirilmis agik uglu sorular araciligiyla toplanan verilere igerik analizi yapilmistir. Sosyal Bilgiler
Ogretmenlerinin  egitim programlarinin  yogunlugu, altyapr eksikligi, Ogretmen istihdami, egitimin

politiklestirilmesi gibi sorunlar1 6n plana ¢ikardiklar gériilmiistiir.

Anahtar Kelimeler: 4+4+4 egitim sistemi, Sosyal Bilgiler 6gretmenleri
Giris

Bilim ve teknolojinin ekonomik ve toplumsal yarar saglayacak sekilde yenilenmesi
anlamina gelen inovasyon, son yillarin en giincel kavramlarindan biri olarak dikkat
cekmektedir. Bir tlkede inovasyondan s6z edebilmek icin, inovasyonun tlkedeki tim bilim ve
teknoloji elemanlarin1 kapsamasi ve bu yenilenmenin toplumun her kesimince benimsenmesi
ve desteklenmesi gerekmektedir (Yamag, 2001). Ulusal anlamda inovasyonun gerektirdigi
beyin giiciinii olusturmak ise ancak yaraticilik ve 6zgiivene dayanan, yeterli ve 6zgurlukgu bir
egitim sistemiyle olanakli hale gelmektedir. Cagdas bir inovasyon anlayisini gelistirmek ancak
egitim ile miimkiindiir. Egitimde inovasyon, ulusal inovasyon siireclerimize katkida bulunacak
sekilde toplumsal yarara yonelik bir egitim yenilenmesi ve bir egitim reformu anlamina
gelmektedir. Caga uyum saglamak isteyen iilkeler, egitim sistemlerinde reform denilebilecek

yenilikler yaparak bireyleri daha uzun siire egitim sistemine dahil etmektedirler (Sezgin, 2001).
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Daha uzun sure verilen ve nitelikli egitim, toplumlarin enformasyon diizeyini arttirmakta,
iilkelerin refah ve mutluluk diizeyine art1 deger olarak yansimaktadir. Bu egitim yenilenmesi

beraberinde egitimde degisim hareketlerini de zorunlu kilmaktadir.

Egitimde yasanan degisim hareketleri, lilkelerin ekonomilerinin enformasyona dayali
olarak biiylidiigiinlin anlagilmasi1 ile 6nem kazanmis ve iilkeler ekonomik gelismelerini
hizlandirmak i¢in egitim sistemlerine daha ¢ok yatinm yapmaya baslamislardir. Egitim
sistemlerine yatirim yapilmasinin amaglarindan biri toplumun yapisinda bir degisiklik meydana

getirerek yeni bir toplum yaratmaktir.

Inovasyon ve enformasyon araciligiyla gerceklesen toplumdaki sosyal ve ekonomik
gelismeler, egitim kurumlarinda ¢alisan personelin goriis ve davraniglarindaki degisimleri de
zorunlu kilar (Taymaz, 2003). Toplumdaki degisim hareketini gerceklestirecek en etkili unsur
olan 6gretmenler (Eurydice, 2008), egitimin niteliginde de etkisi ve giicli en fazla olan unsur
olarak kabul edilmektedir. Ciinkii 6gretmenler sahip olduklar1 niteliklere bagli olarak degisime
uyum saglamakta, degisimi hayatlarinda uygulamakta, topluma yansitmakta ve egitim
kurumlarinda gerekli diizenlemeleri yapmaktadirlar. Diger bir deyisle egitim ve Ogretimde
hedeflerin belirlenmesi, derslerin iceriklerinin zenginlestirilmesi, i¢eriklerin 6grenci diizeyine
gore diizenlenmesi, hedeflere ulasmay1 saglayacak ara¢ gereglerin kullanilmasi, egitimin
teknoloji ile desteklenmesi gibi degisimlerin hayata gegirilmesi 0gretmenlerin niteliklerine

baghidir. Barber ve Mourshed (2007) tarafindan da belirtildigi gibi “bir egitim sisteminin

Ulkemiz egitim sisteminde 2012 yilinda egitimin asil aktdrii olan dgretmenleri de
oldukca etkileyen bir degisim yasanmistir. Milli Egitim Komisyonu sekiz yillik kesintisiz
egitimle 6grencilerin yas gruplari ve bireysel farliliklarinin dikkate alinmadigini, geng niifusun
bilgi toplumunun gerektirdigi bilgi ve becerilere donatilmadigi gibi nedenlerle egitim
sisteminde yeni bir yapilanmaya gereksinim duyuldugunu belirtmistir. Bu yeni yapilanmanin
iki baslica amact; toplumun egitim seviyesini yiikseltmek ve egitim sistemini bireylerin ilgi,
ihtiyag ve yetenekleri dogrultusunda diizenlemek olarak belirlenmistir (MEB, 2012). Kamuoyu
tarafindan 4+4+4 olarak adlandirilan, Tirkiye’de zorunlu egitimi kademeli bir sekilde 12 yila
cikartan, 6287 sayil Ilkdgretim ve Egitim Kanunu ile bazi kanunlarda degisiklik yapilmasina
dair kanun 11 Nisan 2012 tarihinde 28261 say1 ile Resmi Gazetede yayimlanarak yiiriirliige
girmistir (Giir, Ozoglu, Coskun ve Gérmez, 2012).
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Sekiz yillik zorunlu egitim, 4+4+4 egitim sistemi ile 12 yillik kademeli zorunlu egitim;
4 wyil ilkokul, 4 yil ortaokul ve 4 yil ortadgretim seklinde birbirinden ayrilarak yeniden
diizenlenmistir (Gliven, 2012). Milli Egitim Bakanlig1 tarafindan 2012 yilinda alinan kararlarla
gerceklestirilen 4+4+4 uygulamasi kapsaminda zorunlu Ogretimin siiresi (12 yil), okul
kademelerinin isimleri ve siireleri degistirilmis (ilkokul 4 yil, ortaokul 4 yil ve lise 4 yil),
kademeler arasi1 gecisler diizenlenmis, yeni se¢cmeli dersler olusturulmus, 6grencilerin okula
baslama ve okuldan mezun olma yaslar1 degistirilmis, Ogretmenlerin 06zliik haklarini

etkileyecek ¢esitli yasal diizenlemeler yapilmistir.

Yeni egitim sistemi farkli boyutlariyla kamuoyunda tartisiimis ve bilimsel calismalara
konu olmustur. 12 yillik kesintili zorunlu egitim sistemini, cocuklarin gelisimsel 6zelliklerini
destekleme (Oztiirk, 2012), mesleki egitimin 6niinii agma, egitimde firsat esitligini saglama
(Akpinar, Donder, Yildirim, Karahan, 2012) okullarin fiziki olarak birbirlerinden ayrilmasi
(Ors, Erdogan, Kipici, 2013) anlaminda olumlu, dogru, yararli seklinde degerlendirenler
(Memisoglu ve Ismetoglu, 2013; ) oldugu gibi uygulamay1 sadece imam hatip Liseleriyle
sinirlandirilmis olmasindan (Memisoglu ve Ismetoglu, 2013), bir dayatma araci olmasindan
(Ozdem, 2008) ve sermayenin egitime girmesi (Kurul, 2008) olarak degerlendirenler de vardir.
Bu degerlendirmelerin yaninda 4+4+4 egitim sistemine iliskin {iniversiteler, sivil toplum
orgutleri, egitim sendikalar1 (Egitim-Bir-Sen, 2012), egitimle ilgili dernekler (ERG, 2014;) ve
cesitli kurum-kuruluglar goriislerini bildirmislerdir. 4+4+4 egitim sisteminin egitim hakkina
erisimi engelledigi, okuldncesi egitimin tiim ¢ag niifusuna zorunlu olarak iletilememesinin
okullasma siireglerine hazirlik ag¢isindan alt sosyo-ekonomik diizeyden gelen gocuklar aleyhine
esitsizlik olusturacagi, ilkokula baglama yasinin erkene alinmasinin okuldncesi egitim zorunlu
kilinmadikga sisteme ve ¢ocuklara zarar verecegi, Onerilen 4+4+4 sisteminin ilk kademesi olan
4 yillik egitim kavraminin bir bilimsel temele dayanmadigi, ilkdgretim ikinci kademeden sonra
Ogrencilerin agik 6gretim ve evde egitim gibi olanaklarla da 6gretim goérebilme Onerisinin alt
sosyo-ekonomik diizeyden gelen kiz ve erkek ¢ocuklarini okullagma siireci disina ¢ikaracagi,
mesleki yonlendirmenin erkene alinmasiin sakincali oldugu, ortadgretimde de egitim
kalitesinin yiikseltilmesi gerektigi, Onerilen yeni sistemin mevcut G6gretmen yetistirme
kosullarina uygun olmadigi, yaygin egitimin Orgiin ortadgretim kapsaminda yer almasinin
temel egitim ve zorunlu egitim yaklasimina uygun olmadig, egitime ayrilan mali kaynaklarin

bu degisikliklere yetmeyecegi uygulamaya yonelik elestirilerdendir (Peker Unal, 2015).

Ogretmenler, dgrenci gelisimini saglamada énemli rol oynamaktadirlar (Whitsett ve

Riley, 2003). Egitim sisteminin devamlilifinda 6gretmenler; 6gretim programini olusturan
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kavramlari, konular1 ve becerileri dgrencilerin anlayabilecegi sekilde analiz eden (Olson,
1999); okulu cevresiyle bir biitiin olarak degerlendiren (Friel ve Brigt, 2001); egitim
kurumlarindaki degisimin igbirligi ile uygulanmasina yardimci olan (Swanson, 2000);
ogrencilerin akademik basarisinin artmasini saglayacak egitim stratejilerini uygulamada
yetenekli olan (Diranna ve Loucks, 2001); aktif 6grenme ilke ve yontemlerine olan ihtiyaglarin
farkinda olan (Hofstein ve Even, 2001) bireyler olarak 6nem arz etmektedirler. Bu nedenle
egitim sisteminde koklii degisiklik getiren ve bir reform niteligi tastyan 4+4-+4 egitim sistemine
iliskin bu uygulamanin temel uygulayicisi olan 6gretmenlerin goriislerinin alinmasi sistemin
stirdiiriilebilir ve dogru bir sekilde uygulanabilmesi i¢in 6nem arz etmektedir (akt: Demir,
Dogan ve Piar, 2013). Sosyal Bilgiler gibi mihver bir dersin dgretilmesindeki ana unsurlar
olarak bu dersin dgretmenlerinin yeni egitim sistemine iligkin goriislerinin alinmasi 6nemli

gorulmektedir.

Bu ¢alisma, Sosyal Bilgiler 6gretmenlerinin 12 yillik kesintili zorunlu egitimle ilgili
goriislerini ortaya koymak i¢in yapilandirilmistir. Sekiz yillik zorunlu egitim kapsaminda
onceki uygulamada 6., 7. ve 8. siniflarin dersine giren Sosyal Bilgiler brans 6gretmenleri yeni
sistemle birlikte 5. smiflarin derslerine de girmeye baslamislardir. Bu uygulamanin Sosyal
Bilgiler 6gretmenlerini fakli yas grubu, farkli miifredat vb. sorunlarla kars1 karsiya getirdigi
bilinmektedir (Demir, Dogan ve Pinar, 2013). Ayrica Karadeniz, (2012); Memisoglu ve
Ismetoglu (2013); Dogan, Ugurlu ve Demir (2014); Cerit, Akgiin, Yildiz ve Soysal (2014)
yaptiklar1 ¢aligmalarda Ogretmenlerin ve yoneticilerin 4+4+4 egitim sistemi hakkindaki
goriislerini belirlemeye ¢alismiglardir. Demir, Dogan ve Pinar (2013) ise aragtirmalarini1 4+4+4
egitim sistemi uygulanmasini bransg 6gretmenlerinin karsilastiklari sorunlar dogrultusunda
yapilandirmiglardir. S6z konusu c¢aligmalarda genellikle nitel aragtirma yontemlerine yer
verilmistir. Bu baglamda kapsaminda arastirmanin amaci nicel arastirma yontemlerini de ise
kosarak 4+4+4 egitim sistemine yonelik Sosyal Bilgiler 6gretmenlerinin  goriislerini,
yasadiklar1 sorunlar1 ortaya koymak ve yasadiklar1 sorunlarina iligskin kendi ¢6ziim onerilerini

tespit etmektir.
Problem Cumlesi

Arastirmanin problem ciimlesi “Sosyal Bilgiler 6gretmenlerinin 4+4+4 egitim sistemine
iliskin goriisleri nasildir ve Sosyal Bilgiler 6gretmenlerinin 4+4+4’iin uygulamasinda

karsilastiklar sorunlar ve ¢6ziim Onerileri nelerdir?” olarak belirlenmistir.
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Alt Problemler
Aragtirmanin problem ciimlesi ¢ergevesinde asagidaki sorulara yanit aranmistir:
1. Sosyal Bilgiler 6gretmenlerinin 4+4+4 egitim sistemine iligkin gortiisleri nelerdir?
2. Sosyal Bilgiler 6gretmenlerinin 4+4+4 egitim sistemine yonelik goriisleri;
a. Cinsiyet,
b. Mezun olunan bélim,
C. Mesleki kidem,
d. 5. Sinifta Sosyal Bilgiler Dersine Girme Durumu

e. 4+4+4 Sistemiyle Brang Degisikligi Yapma Durumu degiskenleri agisindan

anlamli bir farklilik géstermekte midir?

3. “Sosyal Bilgiler 6gretmenlerinin 4+4+4’{in uygulamasinda karsilagtiklar1 sorunlar ve

¢6zim onerileri nelerdir?”
Yontem
Arastirmamin Modeli

Aragtirma modeli “karma yontem” olarak belirlenmistir. Karma yontem, nitel ve nicel arastirma
yontemlerinin bir arada kullanilmasi ile arastirma sorularina yanit vermeye dayanmaktadir
(Creswell, 2003). Arastirmanin ilk asamasinda Sosyal Bilgiler 6gretmenlerinin 4+4+4 egitim
sistemine yonelik goriislerini belirlemek amaciyla arastirmaci tarafindan hazirlanan bir 6lgme
aract ile nicel veriler toplanmis yani nicel yontem kullanilmistir. Ayrica 4+4+4’iin
uygulanmasinda karsilagilan sorunlar ve katilimcilarin kendi ¢6ziim Onerilerinin belirlenmesi

amaciyla da nitel arastirma yontemi kullanilmisgtir.
Evren/ Orneklem

Arastirmanin evrenini Milli Egitim Bakanligi’na bagli ilkokullarda gorev yapan Sosyal Bilgiler
Ogretmenleri olusturmaktadir. Ancak aragtirmanin evrenine ulasmak olanakli ve ekonomik
olmadigi icin Ordu ilinde (tiim ilgeler dahil) Milli Egitim Bakanligi’na bagh devlet

ilkokullarinda gorev yapan 258 Sosyal Bilgiler Ogretmenini kapsayan bir Orneklem
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olusturmustur. Sosyal Bilgiler 6gretmenlerinin belirlenmesinde kolay ulasilabilir durum
orneklemesi yontemi tercih edilmistir.

Arastirmaya 258 Sosyal Bilgiler 6gretmeni katilmig ancak 198 Sosyal Bilgiler gretmeninden
6lgme araci ile veri toplanabilmistir. Ornekleme dahil olan ve gegerli veri sunan 198 Sosyal

Bilgiler 6gretmeninin demografik verileri tablo 1’de verilmistir.

Tablo 1: Arastirmaya Katilan Sosyal Bilgiler Ogretmenlerinin Demografik Ozellikleri

Frekans (f)  Yuzde (%)

Cinsiyet Erkek 136 68,7
Kadin 62 31,3
Sosyal Bilgiler Ogretmenligi 105 53,0
Tarih Ogretmenligi 36 18,2
Mezun Olunan B6lim Cografya Ogretmenligi 14 71
Tarih Bolimu 18 91
Cografya Boliimii 7 3,5
Diger 18 9,1
Mesleki Kidem 1-5yil 59 29,8
6-10 y1l 44 22,2
11-15y1l 46 23,2
15+ yil 49 24,7
5. Simfta Sosyal Bilgiler Dersine Evet 173 87,4
Girme Durumu Hay1r 25 12,6
4+4+4 Sistemiyle Brans Degisikligi Evet 23 11,7
Yapma Durumu Hayir 175 88,3
Toplam 198 100

Tablo 1°den de anlasilacag1 gibi, arastirmaya katilan Sosyal Bilgiler 6gretmenlerinin biiyiik
cogunlugu erkektir. Erkek 6gretmenler arastirma katilimeilarinin %68.7’sini olusturmaktadar.
Arastirmaya katilan 6gretmenlerin mezun olduklar1 boliime gore dagilimlarina bakildiginda
Ordu ilinde c¢alisan 6gretmenlerin ¢ogunlugunun (%53) Sosyal Bilgiler 6gretmenligi mezunu
olduklar1 goriilmektedir. Sosyal Bilgiler 6gretmenlerinin kidemlerine bakildiginda ise en ¢ok
1-5 yil 6gretmenin (%29,8) gorev yaptig1 goriilmektedir. Arastirmaya katilan 6gretmenlerin
%87,4’liniin 5. siniflarda Sosyal Bilgiler dersine girdigi ve brans degisikligi yapma durumlarina

bakildiginda ise katilimcilarin %88,3’linilin brans degisikligi yapmadig1 goriilmektedir.
Calisma Grubuna Iliskin Bilgiler

Arastirmanin nitel kismini olusturan veriler, goriisme formlarinin ekinde yer alan iki acik u¢lu

soru ile elde edilmistir.

Tablo 2’de arastirmanin nitel kismina katilan 50 kisi ile ilgili kisisel bilgiler verilmistir.
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Tablo 2: Goriisme Formunun Uygulandigi Katilimeilarin Kisisel Bilgileri

Kisisel Bilgiler Frekans (f) Yizde (%)
L Kadin 20 40
Cinsiyet
Erkek 30 60
Sosyal Bilgiler Ogretmenligi 34 68
Tarih Ogretmenligi 6 12
- Cografya Ogretmenligi 6 12
Mezun Olunan B4lim Tarih BSIma 5 4
Cografya Boliimii 1 2
Diger 1 2
1-5Y1l 15 30
. 6-10 Yl 10 20
Mesleki Kidem 115 Vil 2 4
15+ y1l 13 26
5. Smifta Sosyal Bilgiler Dersine Evet 44 88
Girme Durumu Hayir 6 12
4+4+4 Sistemiyle Brans Evet 46 92
Degisikligi Yapma Durumu Hayir 4 8
Toplam 50 100

Tablo 2’de goriildiigii gibi, aragtirma katilimcilarinin ¢ogunlugunun erkek, Sosyal Bilgiler
ogretmenligi mezunu, 1-5 yil aras1 mesleki kideme sahip, 5. sinifta derslere giren ve brans
degisikligi yapmamis oldugu goriilmektedir. Buna gore, arastirmanin hem nitel hem de nicel
kismina dahil olan katilimci dagilimimnin benzer oldugu goriilmektedir. Calisma grubunun

belirlenmesinde maksimum g¢esitlilik 6rnekleme yontemi kullanilmistir.
Veri Toplama Aracinin Gelistirilmesi ve Uygulanmasi

Arastirmada, Sosyal Bilgiler 6gretmenlerinin 4+4+4 egitim sistemine yoOnelik goriislerini
belirlemek amaciyla arastirmaci tarafindan gelistirilen “Sosyal Bilgiler Ogretmenlerinin 4+4+4
Egitim Sistemine Y&nelik Goriislerini Belirleme Anketi (Ek-1)” kullanilmistir. Olgme aracinin
amaci; “soru sorarak bir konu hakkinda bilgi edinmek, sistematik gozlemle ulagilmayacak
verileri soru-cevap sireci ile toplamak™tir (Bas, 2001: 11). Olgme aracinin gelistirilmesinde

asagidaki asamalar izlenmistir.

=99
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Sekil 1’de goriildiigii gibi 6l¢me aracinin kapsam gegerliginin saglanmas1 amaciyla veri
toplama aracinin hazirlanma agamasinda ilgili literatiir taranmis, yapilan benzer arastirmalar
incelenmis ve Sosyal Bilgiler Ogretmenlerinin 4+4+4 egitim sisteminin hazirlik ve uygulama
asamalar1 dikkate alinarak hazirlanan maddelerle anket formu gelistirilmistir. Bu anket
formunun gelistirilmesinde literatiir incelemelerinden elde edilen veriler, farkli tiniversitelerde
gorev yapan 5 dgretim iiyesinin ve 5 alan uzmaninin goriislerinden yararlanilarak toplamda 28
madde seklinde gelistirilmistir. Gelistirilen 6lgme aract 140 Sosyal Bilgiler 6gretmeni ile 6n
uygulamaya tabi tutulmus ve analiz sonucunda 7 madde anketten ¢ikarilmistir. On uygulamaya
katilan dgretmenler asil uygulamaya dahil edilmemistir. Olgme aracina uzman goriisleri
dogrultusunda son sekli verilmistir. Olgme aracinin goriiniis gecerliginin saglanmasi icin ise

anketin son halinin uzmanlara inceletilmesi yolu se¢ilmistir.

Olgme aracinin yapi gegerligi ve giivenirligi igin “alfa tutarlik katsayisi” tespit edilmistir.
Olgegin Cronbach-Alfa giivenirlik katsayis1 .64 olarak hesaplanmis dolayistyla .60-.80 arasinda
yer alan degerde 6lgek oldukga giivenilirdir. Ayrica KMO degeri .79 seklinde hesaplanmis ve
bu deger 198 kisilik 6rneklem biiyiikliigiiniin ¢calisma i¢in yeterli oldugu anlamina gelmektedir.
Olgme araci ile ilgili yapilan faktor analizinde 8lgme aracinin tek faktorlii bir yap: gosterdigi
goriilmiistiir. Olgme aracinin {igiincii boliimii olan gdriisme sorulari ise tamamen uzman goriisii

ile olusturulmustur.

Olgme araci ii¢ boliimden olusmaktadir. Ik boliimde; 6rneklem grubundaki 6gretmenlerin
cinsiyet, mezun olunan bdliim, mesleki kidem, 5. sinifta Sosyal Bilgiler dersine girme ve 4+4+4
sistemiyle brans degisikligi yapma durumlar1 hakkinda bilgi toplamaya yonelik maddeler yer
almaktadir. Bu sorular arastirmaya katilanlar hakkinda genel bir bilgi elde etmek amaciyla
hazirlanmistir. Anketin ikinci boliimiinde, Sosyal Bilgiler 6gretmenlerinin 4+4+4 egitim
sistemine iligskin goriislerini belirlemeye yonelik 21 madde yer almaktadir. Katilimcilardan bu
boliimdeki ifadeleri okumalar1 ve ifadelerin karsisinda yer alan segeneklerden kendilerine en
uygun olan segenegi secerek isaretlemeleri istenmistir. Bu segenekler; 5-Cok Katiliyorum, 4-
Oldukg¢a Katiliyorum, 3-Biraz Katiliyorum, 2-Cok Az Katiliyorum, 1-Katilmiyorum seklinde
besli likert tipinde hazirlanmistir. Anketin son boliimiinde ise Sosyal Bilgiler 6gretmenlerinin
varsa iletmek istedikleri sorunlara ve bu sorunlara iliskin ¢6zlim 6nerilerine yonelik goriislerini

paylasmalarini saglayacak agik uglu iki soru sorulmustur.

Arastirmaci tarafindan gelistirilen veri toplama araci, Ordu Il Milli Egitim Miidiirliigii’nden

alinan izin dogrultusunda Milli Egitim Bakanligi’na bagli Ordu ili merkez ve ilgelerinde gorev
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yapan toplam 258 Sosyal Bilgiler 6gretmenine 4+4+4 egitim sistemine iliskin goriislerini
belirlemek amaciyla 2013-2014 egitim Ogretim yilinda uygulanmistir. Uygulanan 6lgme
araglarinin bazilarimin eksik ve yanlis doldurulmasi, zamaninda doniis yapilamamasi gibi
nedenlerle ¢calismaya dahil edilen gecerli anket formu sayisi olan 198 {izerinden yiiriitiilmiistiir.
Nitel veriler toplanirken 6rnekleme dahil olan 198 sosyal bilgiler 6gretmeninden maksimum
cesitlilik yontemiyle secilen 50 kisilik gruptan toplanan 171 goriis iizerinden analizler

gerceklestirilmistir.
Verilerin Analizi

Olg¢me aracindaki nicel sorulardan elde edilen veriler arastirmaci tarafindan SPSS programina
aktarilmistir. Arastirmada birinci alt problem dogrultusunda 6gretmen goriislerinin frekans (f)
ve yiizde (%) degerleri hesaplanmustir. Ikinci alt probleme yonelik veri analizinde érneklemin
normal dagilim gosterdigi durumlarda t-testi ve Tek Yonli Varyans Analizi (One-Way Anova)
uygulanmigtir. Yapilan analizde “cinsiyet ve “Ogretmenlerin okuttuklart simf diizeyi”
degiskenlerinin normal dagilim gosterdigi goriilmiis ve bu degiskenlerin test edilmesinde
parametrik testler kullanilmistir. Orneklemin normal dagilim gostermedigi durumlarda ise,
ikiden fazla degiskenlerin test edilmesinde kullanilan Kruskal Wallis testi kullanilmistir.
“Mesleki Kidem” ve “Ogrenim Durumu” degiskenlerinin normal dagilim gdstermedigi
goriilmiis ve bu degiskenlerin analizinde Kruskal Wallis testi kullanilmigtir. SPSS programu ile

yapilan testlerin anlamlilik diizeyi .05 olarak alinmistir.

Uclincl alt probleme yonelik olarak, yar1 yapilandirilmis agik uglu sorularla toplanan nitel
verilerin incelenmesinde igerik analizi yapilmistir. Nitel aragtirmalarda verilerin analizinde iki
farkli yontem bulunmaktadir. Bunlar igerik analizi ve betimsel analiz olarak ifade edilmektedir.
Icerik analizi Smith (1975) tarafindan; “mevcut verileri Ozetleme, standardize etme,
karsilastirma ya da baska bicime doniistiirme araclar1” olarak tanimlanmistir. Betimsel analiz,
daha ¢ok kuramsal anlamda ¢ok agik bir temele sahip olunan arastirmalarda kullanilirken, icerik
analizi kuramsal anlamda belirgin olmayan temalar ve eger varsa alt temalar olusturularak
analiz edilmesinde kullanilmaktadir (Yildirim ve Simsek, 2006). Veriler igerik analizi yontemi
ile analiz edilmistir. Analiz iglemi sorulara verilen yanitlar dogrultusunda tema bulamama,
birden fazla tema bildirme gibi farkli nedenlerle aragtirmaya katilan tiim katilimcilar yerine,
analize uygun tema bildiren katilime1 sayisina gore yapilmistir. Bu ylizden sorulara gore analiz

islemlerinde verilen katilimcilarin goriiglerini yansitan sayilar farklilagabilmektedir. Analiz

69



Journal of Social Studies Education Research 2015: 6(2), 31-90

isleminde frekans (f) hesaplanirken katilimci sayis1 degil katilimer goriis sayisi, ylizde (%)
hesaplanirken ise toplam frekans igerisindeki oran1 dikkate alinmistir.

Bulgular ve Yorumlar

Bu boliimde aragtirmanin katilimcilarindan veri toplama araci ile toplanan veriler ile bu

verilerin analizi sonucunda elde edilen bulgular ve yorumlar1 yer almaktadir.
Birinci Alt Probleme Iliskin Bulgular

Arastirmanin birinci alt problemi olan “Sosyal Bilgiler 6gretmenlerinin 4+4+4 egitim sistemine
iligkin gortisleri nelerdir?” sorusudur. Bu soruya yanit verebilmek amaciyla 21 ifade
hazirlanmistir. Ornekleme alinan 198 8gretmenin ifadelere katilma durumlari frekans ve yiizde

deger olarak tablo 3’te verilmistir.

Tablo 3: Sosyal Bilgiler Ogretmenlerinin 4+4+4 Egitim Sistemine Y&nelik Goriisleri

= g g g g

_ s _E 2 )

Anket maddesi s £8 > N5 E

= _ N — _ _

x5 3T = x T =

o < _ _ S o < <
O M O m M O M M E

L brang sgretmen trafindan verlmes ol bir (124 8 19 4 1
s Ogre’ %62,6  %19,2 %9,6 %2,0 %6,6

degisikliktir.

Sosyal Bilgiler 6gretmenleri 5. sinif 16 23 39 36 84

2  Ogrencilerinin seviyesine inmekte zorluk
yasamaktadir.
Sosyal Bilgiler 6gretmenlerine yonelik 4+4+4
3 egitim sistemine iligkin hizmet i¢i egitim veya
bilgilendirme ¢aligmalar1 yapilmstir.
Egitim sisteminde degisiklik yapilmadan 6nce
4 Sosyal Bilgiler 6gretmenlerinin goriisleri
almmustir.
Milli Egitim Bakanlig1 kesintili egitim sistemine
5 geciste Sosyal Bilgiler dersliklerinin fiziki alt
yapist diizenlenmistir.

%8,1 %116  %19,7 %182  %42,6

33 34 52 26 53
%16,7 %172  %26,3 %131  %26,8

10 4 21 25 138
%5,1 %2,0 %10,6 %126  %69,7

4 13 28 34 119
%2,0 %6,6 %14,1 %172  %60,1

4+4+4 egitim sistemine gegisle birlikte Sosyal
6 Bilgiler 6gretim programinin ihtiyaglarimin ve
gereksinimlerinin karsilanmasi saglanmistir.

9 20 47 46 76
%4,5 %10,1  %23,7 %232 %384

Sosyal Bilgiler 6gretim programlar1 4+4+4 gecis 10 33 56 39 60
sistemine uygun olarak yenilenmistir. %5,0 %16,7 %283  %19,7  %30,3
, Sooblele gl el 0 m w w
. %1,5 %09,6 %20,7  %26,3 %419
mekanizmalar1 olusturulmustur.
4+4+4 sistemini tanitmak i¢in hazirlanan
9 materyallerde Sosyal Bilgiler programinin
uygulanmasina yonelik bilgiler yer almaktadir.
4+4+4 egitim sistemi Sosyal Bilgiler egitiminin 61 50 45 18 24
gelisimi agisindan olumlu bir geligmedir. %30,8 9025,3 9022,7 29,1 9%12,1

13 49 66 42 28
%6,6 %24,7 %333 %212 %14,1

10
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Sosyal Bilgiler dersinin eksik ve aksayan yonleri
11  4+4+4 sisteminin hazirlik ¢alismalarinda
belirlenmistir.
4+4+4’e gecis Sosyal Bilgiler brang
12 §gretmenlerinin is ylkiiniin artmasina neden

10 27 43 45 72
%5,1 %13,6  %21,7  %22,7  %36,4

34 42 31 23 67
%172 %212 %157 %116 %338

olmustur.
Sosyal Bilgiler 6gretim programinin 4+4+4 gecis

13 sistemiyle uyumlu hale gelmesi igin g6zden 52 45 53 33 15
gecirme caligmalari zamaninda %26,2 %22,7 %26,8 %16,7 %?7,6
tamamlanamamustir.

Sosyal Bilgiler 6gretmenlerine 5. sinif
14  Ggrencilerine egitim verebilmeleri i¢in herhangi
bir mesleki egitim verilmemistir.
4. sinif diizeyinde Sosyal Bilgiler derslerinin sinif
15 OGgretmeni tarafindan verilmesi sorunu 4+4+4
gecis sistemiyle de ¢oziillememistir.
Brang 6gretmenlerinin ders yiikiiniin artmasi
16 Sosyal Bilgiler egitiminin kalitesinin diigmesine
sebep olmustur.
5. siiflarda derse giren Sosyal Bilgiler

78 40 25 27 28
%394 %202 %126 %136 %l41

75 23 33 24 43
%379 %116 %167 %121 %217

18 9 24 18 129
%9,1 %4,5 %12,1 %9,1 %65,2

17 o6gretmenlerinin hizmet i¢i egitim faaliyetleri 50 a7 37 23 41
.. . : . %25,2  %23,7 %18,7 %116  %20,7
kapsaminda egitim verilmesi gerekmektedir.
18 4. sinif Sosyal Bilgiler dersinin de brang 69 27 20 16 66
Ogretmenleri tarafindan verilmesi gereklidir. %34,8 %13,6 %10,1 %38,1 9%33,3
19 Sosyal Bilgiler 6gretmenlerinin 5. siif 33 25 40 25 75
programini tanimamalari ciddi bir sorundur. %16,7 %12,6 %?20,2 %12,6 %37,9
20 4+4+4 sistemi Sosyal Bilgiler 6gretmenlerinin 54 38 49 17 40
Onemini arttirmistir. %27,3 %19,2 %24,7 %8,6 9%20,2
21 4+4+4 sistemi Sosyal Bilgiler derslerini 23 11 38 26 100
etkilememistir. %11,6 %5,6 %19,2  %13,1  %50,5

Tablo 3’te gortildiigl gibi, “S.siif Sosyal Bilgiler dersinin Sosyal Bilgiler brans 6gretmeni

(13

tarafindan verilmesi olumlu bir degisikliktir.” ifadesine Ogretmenlerin %62,6’s1 “cok
katiltyorum”, %19,2’si “olduke¢a katiltyorum”, %9,6’s1 “biraz katiliyorum”, %2,0’si “cok az

katiliyorum”, %6,6’s1 “katilmiyorum” yoniinde goriis bildirmislerdir.

“Sosyal Bilgiler 6gretmenleri 5. sinif 6grencilerinin seviyesine inmekte zorluk yasamaktadir.”
ifadesine 6gretmenlerin %8,1°1 “cok katiliyorum”, %11,6’s1 “oldukc¢a katiliyorum”, %19,7’si
“biraz katiltyorum”, %18,2’si “¢ok az katiliyorum”, %42,6’s1 “katilmiyorum” yoniinde goriis

bildirmislerdir.

“Sosyal Bilgiler 6gretmenlerine yonelik 4+4+4 egitim sistemine iliskin hizmet i¢i egitim veya

b

bilgilendirme ¢aligmalar1 yapilmistir.” ifadesine 6gretmenlerin %16,7’si “cok katiliyorum”,
%17,2’s1 “oldukga katiliyorum”, %26,3’si “biraz katiliyorum”, %13,1°1 “¢ok az katilryorum”,

%26,8’1 “katilmiyorum” yoniinde goriis bildirmislerdir.
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“Egitim sisteminde degisiklik yapilmadan once Sosyal Bilgiler 6gretmenlerinin goriisleri

9 6
1

alimmugtir.” ifadesine 6gretmenlerin %5,1°1 “cok katiliyorum”, %2,0’si “olduk¢a katilryorum”,
%10,6’s1 “biraz katiliyorum”, %12,6’s1 “cok az katiliyorum”, %69,7’s1 “katilmiyorum”

yoniinde goriis bildirmislerdir.

“Milli Egitim Bakanlig1 kesintili egitim sistemine gegiste Sosyal Bilgiler dersliklerinin fiziki
alt yapist diizenlenmistir.” ifadesine o&gretmenlerin %2,0’si “gok katiliyorum”, %6,6’s1
“olduke¢a katiliyorum”, %14,1°1 “biraz katiliyorum”, %17,2’s1 “¢ok az katiliyorum”, %60,1°1

“katilmiyorum” yoniinde goriis bildirmislerdir.

“4+4+4 egitim sistemine gegisle birlikte Sosyal Bilgiler 6gretim programinin ihtiyaglarinin ve

(13

gereksinimlerinin  karsilanmas1  saglanmustir.” ifadesine Ogretmenlerin  %4,5’1  “cok
katiltyorum”, %10,1°1 “oldukc¢a katiliyorum”, %23,7’si “biraz katiliyorum”, %23,2’si “¢ok az

katiliyorum”, %38,4’1 “katilmiyorum” yoniinde goriis bildirmislerdir.

“Sosyal Bilgiler 6gretim programlar1 4+4+4 gecis sistemine uygun olarak yenilenmistir.”

LT
1

ifadesine 6gretmenlerin %5,0°1 “¢ok katiliyorum”, %16,7’si “olduk¢a katiliyorum”, %28,3’i
“biraz katiliyorum”, %19,7’si “cok az katiliyorum”, %30,3’i “katilmiyorum” yoniinde goriis

bildirmislerdir.

“Sosyal Bilgiler 6gretmenlerinin karsilagacaklar1 sorunlarin ¢6ziimiine yonelik gerekli destek
mekanizmalart olusturulmustur.” ifadesine 6gretmenlerin %1,5’1 “gok katiliyorum”, %9,6’s1
“oldukea katiliyorum”, %20,7’si “biraz katiliyorum”, %26,3’1 “¢ok az katilryorum”, %41,9’u

“katilmiyorum” yoniinde goriis bildirmislerdir.

“4+4+4 sistemini tanitmak i¢in hazirlanan materyallerde Sosyal Bilgiler programinin
uygulanmasina yonelik bilgiler yer almaktadir.” ifadesine Ogretmenlerin %06,6’s1 “Gok
katiltyorum”, %24,7’si “oldukea katiltyorum”, %33,3’1 “biraz katiliyorum”, %21,2’si “cok az

katiliyorum”, %14,1°1 “katilmiyorum” yoniinde goriis bildirmislerdir.

“4+4+4 egitim sistemi Sosyal Bilgiler egitiminin gelisimi agisindan olumlu bir gelismedir.”
ifadesine 6gretmenlerin %30,8’1 “cok katiliyorum”, %25,3°1 “oldukc¢a katiliyorum”, %22,7’si

’: <
1

“biraz katiliyorum”, %9,1’1 “¢ok az katiliyorum”, %12,1°1 “katilmiyorum” yoniinde goriis

bildirmislerdir.

72



Filiz ZAYIMOGLU OZTURK

“Sosyal Bilgiler dersinin eksik ve aksayan yonleri 4+4+4 sisteminin hazirlik ¢alismalarinda
belirlenmistir.” ifadesine 6gretmenlerin  %5,1’1 “cok katiliyorum”, %13,6’s1 “oldukg¢a
katillyorum”, %21,7’si “biraz katiliyorum”, 9%22,7°si “cok az katiliyorum”, %36,4’1

“katilmiyorum” yoniinde goriis bildirmislerdir.

“4+4+4’°e gecis Sosyal Bilgiler brans 6gretmenlerinin is ylikiinlin artmasina neden olmustur.”
ifadesine 6gretmenlerin %17,2’si “cok katiliyorum”, %21,2’si “olduke¢a katiltyorum”, %15,7’s1
“biraz katiliyorum”, %11,6’s1 “¢cok az katiliyorum”, %33,8’1 “katilmiyorum” yoniinde goriis

bildirmislerdir.

“Sosyal Bilgiler 6gretim programinin 4+4+4 gecis sistemiyle uyumlu hale gelmesi i¢in gdzden
gecirme ¢alismalart zamaninda tamamlanamamistir.” ifadesine 6gretmenlerin %26,2°si “cok
katiliyorum”, %22,7’si “oldukc¢a katiliyorum”, %26,8’1 “biraz katiliyorum”, %16,7’s1 “cok az

katiliyorum”, %7,6°s1 “katilmiyorum” yoniinde goriis bildirmislerdir.

“Sosyal Bilgiler 6gretmenlerine 5. sinif d6grencilerine egitim verebilmeleri i¢in herhangi bir
mesleki egitim verilmemistir.” ifadesine 6gretmenlerin %39,4’1 “cok katiltyorum”, %20,2’si
“oldukca katilryorum”, %12,6’s1 “biraz katiliyorum”, %13,6’s1 “cok az katiliyorum”, %14,1°1

“katilmiyorum” y6niinde goriis bildirmislerdir.

“4. siif diizeyinde Sosyal Bilgiler derslerinin sinif 6gretmeni tarafindan verilmesi sorunu

13

4+4+4 gecis sistemiyle de c¢oOziilememistir.” ifadesine Ogretmenlerin %37,9'u “cok

9 ¢
1

katiliyorum”, %11,6’s1 “oldukca katiliyorum”, %16,7’si “biraz katiliyorum”, %12,1°1 “cok az

katiliyorum”, %21,7’si “katilmiyorum” yoniinde goriis bildirmiglerdir.

“Brans d6gretmenlerinin ders yiikiiniin artmas1 Sosyal Bilgiler egitiminin kalitesinin diismesine
sebep olmustur.” ifadesine ogretmenlerin %9,1‘1 “cok katiliyorum”, %4,5’1 “oldukca
katillyorum”, %12,1°’1 “biraz katillyorum”, %9,1°’1 “cok az katilyorum”, %65,2’si

“katilmiyorum” yoniinde goriis bildirmislerdir.

“5. smiflarda derse giren Sosyal Bilgiler 6gretmenlerinin hizmet i¢i egitim faaliyetleri

13

kapsaminda egitim verilmesi gerekmektedir.” ifadesine Ogretmenlerin %25,2’si  “cok
katiliyorum”, %23,7’s1 “oldukca katiliyorum”, %18,7’si “biraz katiliyorum”, %11,6’s1 “cok az

katiliyorum”, %20,7’si “katilmiyorum” yoniinde goriis bildirmiglerdir.

“4, siif Sosyal Bilgiler dersinin de brang Ogretmenleri tarafindan verilmesi gereklidir.”

[T
1

ifadesine 6gretmenlerin %34,8’1 “cok katiliyorum”, %13,6’s1 “olduk¢a katiliyorum”, %10,1°1
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5: 6
1

“biraz katiliyorum”, %8,1°1 “¢ok az katiliyorum”, %33,3’1 “katilmiyorum” yoniinde goriis

bildirmislerdir.

“Sosyal Bilgiler 6gretmenlerinin 5. sinif programini tanimamalari ciddi bir sorundur.” ifadesine
ogretmenlerin %16,7’si “cok katiliyorum”, %12,6’s1 “oldukca katiliyorum”, %20,2’si “biraz
katiliyorum”, 9%12,6’s1 “cok az katiliyorum”, %37,9’u “katilmiyorum” yoniinde goriis

bildirmislerdir.

“4+4+4 sistemi Sosyal Bilgiler 6gretmenlerinin 6énemini arttirmistir.” ifadesine 6gretmenlerin
%27,3’1 “gok katiliyorum”, %19,2’s1 “olduk¢a katiliyorum”, %24,7’si “biraz katiliyorum”,

%8,6’s1 “cok az katiliyorum”, %20,2’si “katilmiyorum” yoniinde goriis bildirmislerdir.

“4+4+4 sistemi Sosyal Bilgiler derslerini etkilememistir.” ifadesine 6gretmenlerin %11,6’s1

9: G
1

“cok katiliyorum”, %5,6’s1 “oldukea katiliyorum”, %19,2’si “biraz katiliyorum”, %13,1°1 “gok

az katiliyorum”, %50,5°1 “katilmiyorum” yoniinde goriis bildirmislerdir.
Ikinci Alt Probleme Iliskin Bulgular

Bu kisimda katilimc1 goriislerinin cinsiyet, mezun olunan béliim, mesleki kidem, 5. sinifta
Sosyal Bilgiler dersine girme ve 4+4+4 sistemiyle brans degisikligi yapma durumlari

degiskenleri agisindan analizine yer verilmistir.
a) Katilimci1 Goriislerinin “Cinsiyet” Degiskeni Acisindan Degerlendirilmesi

Arastirmaya katilan O0gretmenlerin verdikleri cevaplarin cinsiyete gore farklilasma

durumunu ifade eden t testi sonuglari tablo 4’te verilmistir.

Tablo 4: Katilimci Goriiglerinin “Cinsiyet” Degiskenine Gore t-Testi Sonuglari

Cinsiyet N X SS Sd t p
Kadm 62 3,02 0,49
229 -1,365 .07
Erkek 136 3,13 0,47
p<.05

Tablo 4’te, kadin ve erkek 6gretmenlerin belirtmis olduklar1 goriislerin ortalamalarinin birbirine
yakin oldugu goriilmektedir. Buna gore, aragtirmaya katilan Sosyal Bilgiler 6gretmenlerinin
4+4+4 sistemiyle ilgili goriigslerinde cinsiyet degiskeni agisindan .05 diizeyinde anlamli bir

farklilik bulunamamistir (p=.07). Fakat gruplar bazinda aritmetik ortalamalar incelendiginde,
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erkek 6gretmenlerin (X =3,13) kadin 6gretmenlere gore (X =3,02) ortalamalarinin yiiksek

oldugu goriilmektedir.
b) Katilimci Goriislerinin “Mezun Olunan Boliim” Degiskeni Acisindan Degerlendirilmesi

Arastirmaya katilan 6gretmenlerin verdikleri cevaplarin mezun olunan boliime gore farklilagma

durumunu ifade eden Kruskal-Wallis testi sonuglari tablo 5’te verilmistir.

Tablo 5: Katilimci Goriiglerinin “Mezun Olunan Bolim” Degiskenine Gore Kruskal-Wallis Testi Sonuglari

Mezun Olunan B6lim N X Sd X2 p
Sosyal Bilgiler Ogretmenligi 105 3,01

Tarih Ogretmenligi 36 3,08

Cografya Ogretmenligi 14 3,09

Targih ;olufuu g 18 3,04 ’ 138 %
Cografya Bolimii 7 3,10

Diger 18 3,13

p=<.05

Tablo 5 incelendiginde, Sosyal Bilgiler 6gretmenlerinin 4+4+4 sistemiyle ilgili goriislerinde
mezun olduklar1 boliim degiskeni agisindan .05 diizeyinde anlamli bir farklilik bulunmadigi
gorulmektedir (p=.90). Bu durum mezun olunan boliim farklilik gésterse de, Sosyal Bilgiler
Ogretmenlerinin 4+4+4 egitim sistemine iliskin goriiglerinin birbirine yakinlik gosterdigi
seklinde yorumlanabilir. Aritmetik ortalamalar karsilastirildiginda ise en diisiik degerin Sosyal
Bilgiler 6gretmenligi mezunlarinda, en yiiksek degerin ise diger boliim mezunlarinda

bulundugu géze carpmaktadir.
¢) Katilimci Goviiglerinin “Mesleki Kidem” Degiskeni Agisindan Degerlendirilmesi

Arastirmaya katilan 6gretmenlerin verdikleri cevaplarin mesleki kideme gore farklilagma

durumunu ifade eden Kruskal-Wallis testi sonuglari tablo 6’da verilmistir.

Tablo 6: Katilimci Goriiglerinin “Mesleki Kidem” Degiskenine Gore Kruskal-Wallis Testi Sonuglari

Mesleki Kidem N X Sd X2 p

1-5 Y1l 59 3,11

6-10 Y1l 44 3,09

11-15 Y1l 16 307 3,48 3,679 48
p <.05
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Tablo 6 incelendiginde, Sosyal Bilgiler 6gretmenlerinin 4+4+4 sistemine iliskin goriisleri
arasinda mesleki kidemleri agisindan .05 6nem diizeyinde anlamli bir farklilik bulunamamistir
(p=.48). Bu durum mesleki kidemleri farklilik gosterse de Sosyal Bilgiler 6gretmenlerinin yeni
egitim sistemine iligskin goriislerinin birbirine yakinlik gosterdigi seklinde yorumlanabilir.
Aritmetik ortalamalar incelendiginde ise, en yiiksek ortalamanin 1-5 yil mesleki kideme, en
diistik ortalamanin ise 15 ve daha tizeri y1l mesleki kideme sahip 6gretmenler arasinda oldugu

dikkati cekmektedir.

d) Katlimci Goriislerinin “5. Swinifta Sosyal Bilgiler Dersine Girme Durumu” Degiskeni

Acisindan Degerlendirilmesi

Arastirmaya katilan 6gretmenlerin verdikleri cevaplarin 5. sinifta Sosyal Bilgiler dersine girme

durumu degiskenine gore dagilimi tablo 7°de verilmistir.

Tablo 7: Katilime1 Goriiglerinin “5. Sinifta Sosyal Bilgiler Dersine Girme Durumu” Degiskenine Gore t-Testi

Sonuglari
Cinsiyet N X SS Sd t p
Evet 173 3,06 0,49
218 -1,143 .07
Hayir 25 3,09 0,47
p=<.05

Tablo 7°de, 5. sinifta derse giren ve girmeyen dgretmenlerden elde edilen cevaplarin birbirine
cok yakin oldugu goriilmektedir. Buna gore, 6gretmenlerin 5. sinifta Sosyal Bilgiler dersine
girme durumu degiskeni agisindan 4+4+4 egitim sistemine iliskin goriisleri .05 diizeyinde
anlamli bir farklilik gostermemektedir (p=.07). Gruplar bazinda aritmetik ortalamalar
incelendiginde, evet segenegini isaretleyen Ogretmenlerin ortalamalarmin (X =3,06), hayir
secenegini isaretleyen Ogretmenlerin ortalamalarina gore (X =3,09) daha diisiik oldugu

gorulmektedir.

e) Katilimci1 Goriislerinin 4+4+4 Sistemiyle Brans Degisikligi Yapma Durumu Degiskeni

Acisindan Degerlendirilmesi

Arastirmaya katilan 6gretmenlerin verdikleri cevaplarin 4+4+4 sistemiyle brans degisikligi

yapma durumu degiskenine gore dagilimi tablo 8’da verilmistir.
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Tablo 8: Katilimc1 Goriiglerinin “Brans Degisikligi Yapma Durumu” Degiskenine Gore t-Testi Sonuglari

Cinsiyet N X SS Sd t p
Evet 23 3,05 0,43 197 10,789 97
Hayir 175 3,10 0,49

p=<.05

Tablo 8’de, brans degisikligi yapan ve yapmayan Ogretmenlerden elde edilen cevaplarin
birbirine ¢ok yakin oldugu goriilmektedir. Buna gore, 6gretmenlerin 4+4+4 egitim sistemine
iliskin gorisleri brang degisikligi yapma durumu degiskeni agisindan .05 diizeyinde anlamli bir
farklilik gostermemektedir (p=.27). Gruplar bazinda aritmetik ortalamalar incelendiginde, evet
segenegini isaretleyen dgretmenlerin ortalamalariin (X =3,05), hayir segenegini isaretleyen

ogretmenlerin ortalamalarina gore (X =3,10) daha diisiik oldugu goriilmektedir.
Uciincii Alt Probleme Iliskin Bulgular

Arastirmanin {igiincli alt problemi olan “Sosyal Bilgiler 6gretmenlerinin 4+4+4’lin
uygulamasinda karsilastiklar: sorunlar ve ¢oziim Onerileri nelerdir?” sorusuna yanit vermek
amaciyla katilimcilarin ankette yer alan agik uclu sorulara verdikleri yanitlar igerik analizi ile

incelenmistir.
a) Karsilasilan Sorunlara Yonelik Katllimci Goriisleri

Yapilan igerik analizi sonucunda goriisme yapilan kisilerin “4+4-+4 sisteminin uygulamasinda
Sosyal Bilgiler 6gretmenlerinin karsilastigi baslica sorunlar nelerdir? Belirtiniz.” sorusuna

verdikleri cevaplar yiizde (%) ve frekans (f) olarak tablo 9’da verilmistir.

Tablo 9: 4+4+4 Sisteminin Uygulamasinda Sosyal Bilgiler Ogretmenlerinin Karsilastig1 Baslica Sorunlar

Temalar f %
5. Sinif Ogrenci Seviye Sorunu 59 34,6
Ders Saatinin Yetersizligi 51 29,8
Ders Kitab1 ve Ogretim Programi Kaynakli Sorunlar 30 17,6
Okul ve Ortam Yetersizlikleri/Materyal Yetersizligi veya Eksikligi 17 10
Hizmetici Egitim Eksikligi, Ogretmenlerin Yetersiz Olmasi 7 4
Sorun Yok 7 4
Toplam 171 100

Tablo 9°da goriildiigli gibi, katilimct goriislerine gore, katilimeilarin karsilastigi sorunlar; “5.

Smif Ogrenci Seviye Sorunu”, “Ders Saatinin Yetersizligi”, “Ders Kitabi ve Ogretim Programi
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Kaynakli Sorunlar”, “Okul ve Ortam Yetersizlikleri/Materyal Yetersizligi veya Eksikligi”,
“Hizmeti¢i Egitim Eksikligi, Ogretmenlerin Yetersiz Olmasi” ve “Sorun Yok” seklinde
stralanmustir. “5. Sinif Ogrenci Seviye Sorunu” %34,6 oranla en fazla karsilasilan sorun olarak

on plana ¢ikmaktadir.

Bu soruya verilen cevaplardan temel sorunun “5.Smmf Ogrenci Seviye Sorunu” oldugunu

sOyleyenlerin verdikleri cevaplardan bazilar1 soyledir:

‘4+4+4 Gegis sistemiyle ozellikle 5. Sinif 6grencilerinde soyut diisiinme becerisi gelismediginden
kavramlar arast baglanti kurmakta zorluk ¢cekmektedirler.’, ‘Sosyal Bilgiler 6gretmenleri 4. ve 5.
swnif seviyelerine de yiiksek diizeyli kalitede egitim-6gretim verebilecek bir hazirliga, yeterlilige,
egitime, pedagojik alt yapiya vb. sahiptir. Buradaki sorun 5.sinif 6grencilerimizin her agidan
(6zellikle bilissel) ortaokulun diger smiflarindan ¢ok farkli olusu 6gretmeni zorlamaktadir.’, 5.
swmiflarin programina ve 5. smif ogrencilerinin davramglarina ilk basta wyum saglamakta
zorlandim ancak 2. donem itibariyle bu sorun kismen kalmadi. Malzeme eksikliginden dolay
ogrencilerin biitiin duyularina hitap edemiyoruz.’, ‘Ogrencilerin yaslart heniiz kiiciik oldugundan
ve hazirbulunusluk diizeyleri de diisiik oldugundan ogretmenler de derslerde biraz giicliik
¢cekmektedir.’, ‘Herhangi bir egitim verilmeden dogrudan 5. Sinif Sosyal Bilgiler dersinin brans
ogretmenlerince verilmesi, seviyeye inme anlaminda problem dogurmustur.’, ‘Baslangi¢ta
ogrencilerin seviyesine inmekte zorluk ¢ekilmisti, ancak bu uyum sorunu kisa siirede giderildi’,
‘Ogrenciler hala ortaokula gegisin sorumlulugunun farkinda olmadiklarindan dersler ve kurallar
konusunda sikinti yagsamaktayiz.’, ‘Yas seviyesinin diismesiyle c¢ocuklarla iletisim sorunu
yasanmaktadwr.’, 5. sinif ogrencilerinin heniiz brans 6gretmeninin derslerine girmesine hazir
olmamasi, yaslarmmin kiiciik olmast sebebiyle oyuna fazla 6nem vermeleri, disiplin konusunda sinif
ogretmenlerinden gordiikleri tutum ve davraniglar: brans ogretmenlerinden beklemeleri, anlama
ve yorumlama kabiliyetlerinin ¢ok diisiik olmast karsilasilan sorunlardir.’, ‘Uzun siire biiyiik
ogrencilere ders veren 6gretmenler kiiciik 6grencilere karsi davraniglarinda ve yaklagimlarinda
problem yasamaktadwrlar. Ancak benim gibi simif 6gretmenliginden gegenler i¢in boyle bir sorun
yoktur.’, ‘5. simif Sosyal Bilgiler konularinda Atatiirk Ilke ve Inkilaplar égrencilerin seviyesinin
tizerindedir.’, ‘Kavramlarin genel olarak 5. sinifta soyut kaldigi ve seviyenin bu kavramlar
anlamaya uygun olmadig goriilmiistiir. 8. siniflarda miifredatin yogun ve kalabalik oldugu siire
agisindan sitkintilarin bas gosterdigi goriilmiistiir.”

Bu soruya verilen cevaplardan temel sorunun “Ders Saatinin Yetersizligi” oldugunu

sOyleyenlerin verdikleri cevaplardan bazilar1 soyledir:

‘Bir¢ok dersin haftalik ders sayist artarken Sosyal Bilgilerden haftalik ders saati azaltilmasi
hatadir (T.C. Inkilap Tarihi 3 saatten 2 ’ye diisiiriilmesi, Vatandashk dersinin kaldirilmast gibi.)’,
‘ Ders saati yetersizligi, programin yetistirilmesine ve etkinliklerin tamamlanmasinda sorunlar
yasanmasina yol agmaktadir.’, ‘Inkilap Tarihi Dersinin ders saatinin arttirilmamast en biiyiik
problem olarak yillardwr karsimizda durmaktadir.’, ‘4+4+4 egitim sistemine gegilmesine ragmen
Sosyal Bilgiler ve Inkilap Tarihi derslerinin ders saati arttirilmasi gerekirken ya azalmis ya da
ayni kalmistir. Ozellikle Tiirkce ve matematik gibi derslerin ders saati artarken yillardir Sosyal
Bilgiler dgretmenlerinin rahatsizlik ¢ektigi ders saatlerinin arttirilmasinda MEB tarafindan
herhangi bir girisimde bulunulmamustir.’, ‘Sosyal Bilgiler ders yiikiintin artmasi, ézellikle 7. sinif
Sosyal Bilgiler ve 8. suf T.C. inkilap Tarihi ve Atatiirkgiiliik ders saatinin kazammlarin
vetistirilmesi icin yeterli olmayisi.’, ‘Merkezi Ortak Sinavda ¢ikacak sorularin konu dagilimlar
yetisebilmesi icin ek cahsma yapimasina gerek duyulmaktadir.’, ‘Oncelikle kazammlar
ogrencilerin 6grenmesi gereken konulari karsilamiyor. Bir tane kazamim 3 saatlik bir hafta
icerisinde veriliyor. Bu siirenin biraz uzun oldugunu 1 hafta da en azindan 2 kazanimin
verilebilecegini diisiiniiyorum.’, ‘Miifredat agir oldugu igin kazanimlarin tamami istenilen siire
icerisinde tamamlanamamaktadir.’, ‘Oncelikle Bu sistemde konular daha ayrintili ve dgrenci
merkezli islenmesi gerekiyor, bundan dolayi fazla zaman alyor. Siire sikintisi yaganiyor.
Etkinliklerin yapilmasi ¢ogu zaman eve kaliyor.’, ‘Ders saatimizde herhangi bir artis olmamigstir.
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Bu durum kazanmimlarin yetistirilmesi konusunda ciddi sorunlar olusturmaktadir.’, ‘Ders yiikiiniin
artmast ve égrencilerin haftalik ders saati toplami 35 saat olmasina ragmen égretmenlerin ders
yiikiintin 30 saat olmasi.’, ‘Biz Sosyal Bilgiler dgretmenlerinin en biiyiik stkintisi 8.simf T.C.
Inkilap Tarihi ve Atatiirkgiiliik dersinin haftalik ders saati sayisidir. Haftada 2 saat ¢ok yetersiz
bir sayidwr. 4+4+4 sistemi ile Diger derslerin ders saati artirtlirken Sosyal Bilgiler dersi sabit
kalmustir.’, Bazi konulara gereginden ¢ok bazilarina gerektiginden az zaman ayrilmig.’, ‘4+4+4
sistemiyle beraber 6grencilere getirilen segmeli derslerde Sosyal Bilgiler alaninda segilecek ders
olmamast Sosyal Bilgiler dersinin 6nemi diistirmekte. Se¢meli dersler daha ¢ok diger branslarin
ders saatini artirnustir. Sosyal Bilgiler dersinin onemini azaltmistir.’

Bu soruya verilen cevaplardan temel sorunun “Ders Kitab1 ve Ogretim Program Kaynakh

Sorunlar” oldugunu sdyleyenlerin verdikleri cevaplardan bazilari soyledir:

‘Ortaokula 5. sumiflar ddhil edilmesine ragmen Sosyal Bilgiler 6gretim programina maalesef hala
dahil edilememigtir ve ders kitaplar: da hala ortaokul formatinda hazirlanmamuistir.’, ‘5. sinif
Sosyal Bilgiler miifredatinda konular birbirinden kopuk. Ashinda bu Sosyal Bilgiler dersinin 6.ve
7. siif miifredatlart i¢in de ortak bir sorun konularda biitiinliik saglamak zorlasiyor.’, ‘Sosyal
Bilgiler dersinin ¢evreyle uyumu, uygulamali egitim imkan yeterince gelistirilememistir.’,
‘Ozelikle 6grenci ders kitaplari ve kilavuz kitaplarin MEB yaymnevi tarafindan hazirlanmas: daha
uygun olacaktir. Calisma kitaplari ders kitaplari ile baglantily, irtibatl olmalidir.’, °5. sinif Sosyal
Bilgiler dersi programinin 5. sinif diizeyine gore tekrar gozden gegirilmesi daha saghkl
olacaktir.’, ‘Ogretim programlarimin igerigi ile ders saatlerinin uyusmamast ve etkinliklerin
yetistirilememesi.’, ‘Bazi konular soyut kalmaktadwr. Konu icerigi fazladwr. Ders ici etkinlikler
amacina hizmet etmemektedir. Bazi konularda yaparak yasayarak o6grenmek miimkiin
olmamaktadir. Konular yiizeysel agiklanmistir. Program igerigi tam olarak anlasimamaktadir.
Etkinlikleri yapmak icin vakit yetmemektedir.’, ‘5. suniftan 8. sinifa kadar olan Sosyal Bilgiler
dersinin konu olarak Tarih, Cografya, Genel Kiiltiir gibi alaminin genis olmasi, derse sinifin
hazirlanmasinda sikintilar olusturmaktadir.’, ‘Bazi konular égrenci seviyesinin ¢ok altinda bazi
bilgilerle ilgili gereksiz bilgi sunumu var.’, ‘Miifredat ¢ok uzun yetistirmek i¢in hizli gegmek
zorunda kaltyoruz.’, ‘Oncelikle miifredat ¢ok yogun, kazammlar yetistiremiyoruz. Konularin
temel kavramlarimin yerlesmesi i¢in etkinlik diizeylerinin yeterli olmamast.’

Bu soruya verilen cevaplardan temel sorunun “Okul ve Ortam Yetersizlikleri/Materyal

Yetersizligi veya Eksikligi” oldugunu sdyleyenlerin verdikleri cevaplardan bazilar1 sdyledir:

‘Ders arag gereglerle ilgili yeni materyaller olmamasi etkinlikleri yapmada ¢alismalari olumsuz
etkilemektedir.’, ‘Tiim okullar bazinda esit fiziki altyapr kurulamamus, esit kosullarda egitim
olanagi saglanamamistir.’, ‘Fatih projesinin bir an once hayata gegirilmesi gerekir.’, ‘Sosyal
Bilgiler siniflarinda yeterli ders arag ve gereglerinin bulunmamasi.’, ‘Koy okullarinda bilimsel
gelismelerin takip edilmesi oldukc¢a zor. Koy okullarinda Sosyal Bilgiler materyalleri eksik.’,
‘Gorsellik artmis uygulama alanlart daha da genislemis ancak maddi kaynak sikintilari
uygulamay: daraltmaktadir.’, ‘Okul tasimali oldugundan velilerle iletisim kurmamiz zor oluyor.
Ders materyalleri bulmakta ogrenciler zorlaniyor, velilerimizin ekonomik durumu zayif
oldugundan ¢ocuklarin evde ¢alisabilecegi uygun ortamlari yok.’, ‘Sosyal Bilgiler malzemelerinin
eksikliginden kaynaklanan sorunlardan kazanimlarin verilmesinde aksakliklar yasanmaktadir.’

Bu soruya verilen cevaplardan temel sorunun “Hizmet i¢i Egitim Eksikligi, Ogretmenlerin

Yetersiz Olmas1” oldugunu sdyleyenlerin verdikleri cevaplardan bazilar1 sdyledir:

‘Alan degisikligiyle bir ¢ok brans dist dgretmenlerin de Sosyal Bilgiler alanmina gegirilmesi bu
dersin kalitesini onemli élgiide diigtirmiistiir.”’, ‘Gegis ¢cok ani oldugu i¢in yeni sistem ve program
hakkinda gerekli bilginin verilmemesinden dogan bocalamalar yogun yasandi. 5. smif
ogrencilerinin dgrenim diizeyi okullarin alt yapi eksiklikleri, 6gretmenlerin program hakkinda
bilgisizligi, yetersiz hizmet i¢i faaliyetler vb.’, ‘Sistemde yapilan degisiklikten dolayr brans
ogretmenlerine hizmet igi egitimin verilmemesi.’, ‘5. sinif miifredatinin tam olarak tanitilmamus
olmasi.’, ‘Ogretmene yeterli hizmet ici kurslar diizenlenmemistir.’, ‘Hizmet ici egitim kurslari
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diizenlenmemesi.’

Bu soruya verilen cevaplardan temel sorunun “Sorun Yok” oldugunu sdyleyenlerin verdikleri
cevaplardan bazilar soyledir:
4+4+4...gecis sistemiyle birlikte hi¢chir sorun olustugunu diisiinmiiyorum. 5. Swniftan itibaren
Sosyal Bilgiler dersinin brang o6gretmenleri tarafindan verilmesini ¢ok uygun buluyorum.’,
‘Herhangi bir sorunla karsilagilmamistir.’, ‘Cok fazla sorunla karsilasmadi. Tek karsilastigim
sorun ogrencilerin hala ilkokul aliskanliklarina devam etmesi oldu. Fakat bunu da olumlu bir
sekilde kullanarak sorunlari agtim.’, ‘Bence 4+4+4 gecis sistemiyle Sosyal Bilgiler
ogretmenlerinin karsilastigi sorun yoktur.’, ‘Herhangi bir sorun ile karsilasmadim. Tam tersi bir

durumla kendi ogrencilerimin temelini ben attigim i¢in daha ¢ok basarii oldugumu
diigtiniiyorum.’

b) Ciziim Onerilerine Yonelik Katiimci Goriisleri

Yapilan igerik analizi sonucunda goriisme yapilan kisilerin “4+4+4 egitim sistemiyle
birlikte Sosyal Bilgiler 6gretmenlerinin karsilastiklar1 sorunlara iliskin ¢6ziim Onerileriniz
nelerdir? Belirtiniz.” sorusuna verdikleri cevaplar yuzde ( % ) ve frekans (f) olarak tablo 10°da

verilmistir.

Tablo 10: Ogretmenlerin Karsilastig1 Sorunlara Yonelik Coziim Onerileri

Temalar f %

Ogretim Programi/Ders Kitaplar1 Yenilenmeli 40 23,3
Ders Saati Sayis1 Arttirilmali 40 23,3
Okul ve Ortam Yetersizlikleri/Materyal Yetersizligi Giderilmeli 37 21,7
Ogretmenler Hizmet i¢i Egitime Alinmali 28 16,4
Diger 25 14,7
Onerim Yok 1 0,6
Toplam 171 100

Tablo 10’da goriildiigii gibi, katilimci1 goriislerine gore, katilimcilarin karsilastigir sorunlara
yonelik ¢dziim onerileri arasinda; “Ogretim Programi/Ders Kitaplari Yenilenmeli”, “Ders Saati
Sayist Arttirllmali”, “Okul ve Ortam Yetersizlikleri/Materyal Yetersizligi veya Eksikligi
Giderilmeli”, “Ogretmenler Hizmeti¢i Egitime Almmali”, “Diger” ve “Onerim Yok” seklinde
siralanmistir. Ogretim Programi/Ders Kitaplar1 Yenilenmesi talebi en fazla &nerilen goriis

olarak 6n plana ¢ikmaktadir.

Bu soruya verilen cevaplardan temel ¢ozimi “Ogretim Programi/Ders Kitaplari

Yenilenmeli” olarak belirtenlerin verdikleri cevaplardan bazilari s6yledir:
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‘Ders kitaplari disinda konuyla ilgili resimlerden olusan kademe kitaplari olusturulmalidir. Ders
kitabindakinden fazla sayida resim, fotograf. Ornegin, 5. sumif kademesi icin Tiirkiye nin biitiin
onemli tarihi ve dogal giizelliklerini iceren kitap¢iklar v.s.’, ‘Osmanli devleti konularinin
birliktelik biitiinliigiin olmadig1 goriiltiyor. Bir an énce kronolojik siralamaya gére konularin
islenmesi daha uygundur.’, ‘Tim simiflarda konular azaltilip ders saatleri artirtlirsa hem dersin
islenisinde hem de konularin anlaminda daha iyi olur.’, ‘Gezi ve gézleme dayali miifredat
olusturulmasi i¢in gerekli miifredat degisikligi yapilmasi.’, ‘Miifredatin biraz daha
kolaylastirilmasi bir ¢oziim olabilir. Ayrica bolgesel farkhiliklar da dikkate alinarak kitaplar
hazirlanmalidir.’, ‘Sosyal Bilgiler Programimin yeniden yapilandirilmasi ve ders kitaplarinin
iceriginin doldurulmasindan yanayim. Ders kitaplar: yetersiz ve iyi degil.’, ‘Sosyal Bilgiler
dersinin miifredati gozden gegirilerek tarih ve cografya konularinda ardisikhik saglanmalidir.
Dogrusal programlanma tabanina dayanan alanimiz bu konuda ciddi sitkinti yasamaktadir.’, ‘5.
smif programi tekrar gozden gecirilerek tekrar smif ogretmenleri tarafindan okutulmasi
saglanmalidir. Ya da brans dgretmeninin uygulayabilecegi sekilde tekrar diizenlenmelidir.’,
‘Ozellikle 5. sumf Sosyal Bilgiler 6gretim programinda Atatiirkgiiliik konusu cok agwr geldigi igin
programdan ¢ikarilmasi gerekir. Ayrica 7. simif Sosyal Bilgiler ogretim programi da
degistirilmelidir.’, *5. simiflarda bazi kazamimlar égrenci seviyesinin ¢ok iistiinde soyut kaliyor ve
ogrencilerin biligsel seviyelerine uygun degil. Bu durumun diizeltilmesi i¢in bu kazammlarin
programdan ¢ikarilmast gerekmektedir.’, ‘Sosyal Bilgiler dersinin daha zevkli ve etkili
islenebilmesi i¢in sayisi ¢ok fazla olan etkinliklerin sayilary azaltilabilir.’, ‘5. sinif programi tekrar
gozden gecirilerek tekrar sumif ogretmenleri tarafindan okutulmasi saglanmalidwr. Yada brang
ogretmeninin uygulayabilecegi sekilde tekrar diizenlenmelidir.’, ‘Unite sayilart azaltilmalidir.
Program biitiinliik i¢inde sunulmalidir. Program hazirlanirken ogretmen goriislerinden
yararlanilmalidir.’, 5. sumif kazammlarimin ogrenci seviyesine uygun olarak daha fazla
somutlastirilarak yeniden diizenlenmesi gerekmektedir.8.Sinif kazanmimlarmmin tekrardan ele
alimarak sade bir hale getirilmesi gerekmektedir.’, ‘Calisma kitaplari daha islevsel olmali,
program daha islevsel olmall ders siirecinde gezi gozlem yapma firsati sunulmali, iinitelerin
swralamast farkly olabilir.’, ‘Ders kitabt 6gretmenlerin énerileri alinarak yeniden diizenlenmell,
Atatiirk ilke ve inkilaplari, bolgedeki ekonomik faaliyetler, kurumlarm gOrevleri konusu
sadelestirilmeli, gerekirse 5. sinif miifredatindan ¢ikarilmalidr.’

Bu soruya verilen cevaplardan temel ¢6zimi “Ders Saati Sayis1 Arttirllmal” olarak

belirtenlerin verdikleri cevaplardan bazilar s6yledir:

‘Ozellikle Sosyal Bilgiler grubu derslerinin makul élgiilerde ders saatlerinin arttirilmast yolunda
miispet ¢oziim yolunun gerceklesmesi gerekmektedir. Bu durum sosyal derslerinin kalitesini daha
da arttiracagina inanmaktayim.’, ‘Inkilap Tarihi Dersinin ders saatinin arttirilmasi en az haftada
3 saate ¢ikarilmasi ve Vatandaslik ve Demokrasi dersinin zorunlu ders olarak haftada 2 saate
¢tkarilmasi gerekmektedir.’, ‘Bazi siniflarda ozellikle 7.sinif Sosyal Bilgiler dersinde konularin
¢ok yogun olmasi ve haftalik 3 saat derste bunun yetistirilmesinde zorluklarin yasanmasi. Ayni
sekilde 8.simf T.C Inkilap Tarihi ve Atatiirk¢iiliik derslerinin haftada 2 saat olmast TEOG a
girecek ogrenciler agisindan zaman problemi yasatmaktadr. Genel anlamda Sosyal Bilgiler
derslerinin haftalik ders saatinin arttirilmasi onerilebilir.’

Bu soruya verilen cevaplardan temel ¢ozimi “Okul ve Ortam Yetersizlikleri/Materyal
Yetersizligi veya Eksikliginin Giderilmesi” olarak belirtenlerin verdikleri cevaplardan

bazilar1 soyledir:

‘Okullarda fiziki yapuun (derslik, arag-gereg vs) Sosyal Bilgiler dersi icin uygun hale getirilmesi.’,
‘Okullarimizda bu dersin verilecegi teknoloji gorsel ve isitsel donanim tamamlanirsa daha verimli
olacaknir.’, ‘Teknik donanim saglanarak, derslik sistemine gegilmeli. Siniflarin teknik donanimi
bransa gore diizenlenmeli.’, ‘Olumlu olan bu sistemin verimli olmast igin tiim okullarin biitiin
smiflarimin  projeksiyon cihaziyla donatilmasi  gerektigini  diigiiniiyorum.’,  ‘Biitiin  sinif
kademelerinde soyut kazammlarda yasanan sorunlarin ¢oziimii i¢in ise her sinifa mutlaka akilli
tahta ya da yansitim cihazi kurulmaldur.’, ‘Egitim materyalleri daha eglenceli ve ilgi ¢ekici hale
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getirilebilir degisik materyal érnekleri dgretmenlere derslerde etkili 6grenme igin ornek olarak
verilebilir.”, “Var olan mevcut sorunlar aynen devam etmektedir 4+4+4 sistemiyle gelen ekstra
bir sorun yoktur. Mevcut alt yapi sorunlari teknolojik ve fiziki sikintilar aynen devam etmektedir.’,
‘Brans swmifi uygulamasi ile materyallerin her an hazir oldugu sinif ortami bu eksikligi
giderebilir.’, ‘Fatih Projesi kapsaminda uygulanan arag gere¢ ve materyallerin kdy okullarina da
ulastirdmasi saglanmalidwr.’, ‘Bakanlik tiim Sosyal Bilgiler ogretmenlerinin kullanabilecegi bir
arag gereg seti hazirlamalidir.’, ‘Konular ¢ok daginik 6grencilerin dikkati dagiliyor. Konulara
yonelik film, belgesel, tanitici programlar, hazirlanirsa daha verimli olur.’

Bu soruya verilen cevaplardan temel ¢6ziimii “Ogretmenler Hizmetici Egitime Ahnmalh”

olarak belirtenlerin verdikleri cevaplardan bazilar1 soyledir:

‘Sinif ogrenim diizeyine gore hizmet ici faaliyetleri ile programin uygulanabilirligine yonelik
egitimler verilebilir. Okullarin ve ogretmenlerin eksiklikleri programa yénelik tamamlanmalr ve
miimkiinse dgretmenlere de goriislerinin  sorulmasi, sorunlart bir derece giderebilecegi
goriigiindeyim.’, ‘MEB tarafindan olusturulacak uzmanlar tarafindan konu konu kisa film ve
gorseller hazirlanarak ogretmenler desteklenmeli.’, ‘Konuyla ilgili hizmet i¢i egitim ¢alismalart
yapilmaliydi ve 5.siniflarda ilk kez derslere girecek olan Sosyal Bilgiler ogretmenleri konuyla ilgili
bilinglendirilmeliydi. Ciinkii ogrenciler hala yas olarak alistigimiz seviyeden kiiciik olduklari i¢in
onlarin diizeyine inmekte biraz zorluk yasadik.’, ‘Bu donemdeki égrenci profili ile ilgili egitici
hizmet igi egitim seminerlerinin 6gretmen agisindan yararli olacagina inaniyorum.’, ‘Sosyal
Bilgiler ogretmenlerine 5. siniflar icin hizmet igi egitim seminerleri verilmeli. Karsilastiklar:
sorunlara yonelik destek mekanizmalart olusturulmali.’, ‘Ogretmenler oncelikle 5.simf
ogrencilerin konulari daha iyi bilmeleri igin etkinlik agirlikli seminerler diizenlenebilir. Cocuklara
materyallerle derse katilimi saglanabilir. Hedef ve kazanimlarin ogrencilere aktariminda
ogretmenlere hizmet ici egitim semineri diizenlenebilir.’, ‘Bu sistemin daha iyi olabilmesi icin
8.sumflardaki T.C. Inkilap Tarihi ve Atatiirkciiliik dersinde, ders saatinin arttirilmast icin
calismalar yapilmaldwr. 4.simiflara verilen Vatandaslik ve Demokrasi Egitimi dersinde derslere
Sosyal Bilgiler ogretmenlerinin girmeleri saglanmalidir.’, ‘Sosyal Bilgiler 6gretmenlerine 4+4+4
egitim sisteminin Sosyal Bilgiler dersine yansimasi bakimindan bilgilendirici egitim verilmelidir.
Miifredatlar hazirlanirken mutlaka égretmenlerin gériisleri alimmalidir.’, ‘Swnif dgretmenliginden
gecenlere konuyla ilgili hizmet i¢i kurs diizenlendigi gibi 5. sinif derslerine girecek alani Sosyal
Bilgiler olan ogretmenlere pedagojik formasyon verilmesi yararl olacaktir.’, ‘5. siniftan itibaren
derse girilmesi temelin atilmasi noktasinda onemli bir gelismedir. En biiyiik eksik miifredat
tamitimlarmi yapan kisilerin konuya hakim olmamalari, ogretmenin dikkatini ¢ekememeleridir.
Verilecek olan seminerlerin kalitesi ytkseltilmeli ve uygulamaya yonelik olmalidir.’

Bu soruya verilen cevaplardan temel ¢ozimu “diger oneriler” olarak belirtenlerin verdikleri

cevaplardan bazilar1 soyledir:

‘Simif 6gretmenlerinin alan degistirerek Ingilizce, Matematik, Sosyal Bilgiler alanlarina alan
gecislerini dogru bulmuyorum. Ancak yiiksek lisans veya o alanda doktora yapanlara gegis
verilmeli.’, ‘Alan degisikliginde yan alan i¢in tiniversitede aldigi 16 kredinin yeterli olmayacagini
diigtintiyorum. Yiiksek Lisans, Doktora veya uzaktan egitimle ikinci bir itiniversitenin
tamamlanmas: ile gegislerin olmasii dogru ve yararli buluyorum.’, ‘5. simif 6grencileri diger
ortaokul siniflarindan ayrismakta olan bir simf goriiniimiinde kalmaktadir. Ogretmeni farkl farkl
calisma ortamlarindaymis gibi hissettirmektedir. Ogretmen her seviyede ve 5. sinifta da basarili
olabilir, ancak siireklilik bir seviyede saglanabilirse verimin daha fazla olabilecegi
diisiincesindeyim.’, ‘Gergekten Sosyal Bilgiler ogretmeni olan kisilerin bu alanda atamalarinin
yapilmasi gerekmektedir. Ozellikle 8. siniflar icin ek kaynaklar verilmelidir.’, ‘Secmeli derslerde
Sosyal Bilgiler alanminda ogrencilerin segebilecegi dersler getirilmesi.’, ‘Ailelerin egitilmesi,
ekonomik durumlarimin iyilestirilerek daha elverisli ev ortamlarinin olusmast okullarin daha
donanmimli 6grencinin ihtiyaglarina cevap veren hale gelmesi gerekiyor.’, Diiz anlatima dayal
ders isleme yontemini her Sosyal Bilgiler oretmeni en aza indirmeli, 6grenci merkezli, iirtine ve
etkinliklere dayali yontem izlenmeli.’, ‘Sosyal Bilgiler Dersine ait gezi biit¢esi veya ddenegi olmali
(Gezi icerigini MEB belirlemeli).’, ‘Sistemin iptali ve tek ve gercek sistemin, egitime ve insana
gercek anlamda deger verilmesinin oldugunun benimsenmesi. Egitimin kalitesini artirmanin yolu;,
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oncelikle egitime, insana ve 6gretmene deger verilmelidir.’, ‘5. siniflara yonelik tiniversitelere
yeni dersler veya konular konulabilir.”

Bu soruya verilen cevaplardan temel c¢oziimi “Ogretim Programi/Ders Kitaplar
Yenilenmeli” olarak belirtenlerin verdikleri cevaplardan bazilari soyledir:
‘4+4+4.. gecis sistemiyle birlikte hichir sorun olustugunu diigiinmiiyorum. 5. Siniftan itibaren
Sosyal Bilgiler dersinin brang 6gretmenleri tarafindan verilmesini ¢ok uygun buluyorum.’,
‘Herhangi bir sorunla karsilagilmamistir.’, ‘Cok fazla sorunla karsilasmadi. Tek karsilastigim
sorun dégrencilerin hala ilkokul aliskanliklarina devam etmesi oldu. Fakat bunu da olumlu bir
sekilde kullanarak sorunlari agtim.’, ‘Bence 4+4+4 gecis sistemiyle Sosyal Bilgiler
ogretmenlerinin karsilastigi sorun yoktur.’, ‘Herhangi bir sorun ile karsilasmadim. Tam tersi bir

durumla kendi oOgrencilerimin temelini ben attigim icin daha ¢ok basarili oldugumu
diigtiniiyorum.’

Tartisma, Sonuc ve Oneriler
Sonuclar ve Tartisma
Bu arastirmada; Sosyal Bilgiler 6gretmenlerinin 4+4+4 egitim sistemine iliskin goriisleri alinip,

elde edilen verilerin istatistiksel analizleri yapilarak asagidaki sonuglara ulagilmistir.

Arastirmaya katilan Sosyal Bilgiler Ogretmenleri, egitim sisteminde degisiklik
yapilmadan Once goriislerinin alinmadigint belirtmislerdir. Giiven (2012) bir iilkede egitim
reformu yapiliyorsa bunun ilgili taraflarla ihtiya¢ analizi yapilarak baslatilmasini, ihtiyag
analizi sonuglarmma goére hedeflerin belirlenmesini ve reforma iligkin 6n uygulamalarin
yapilmasi gerektigini belirtmektedir. Gliven’e (2012) gore ayrica 6n uygulama sonuglarina gore
gerekli diizeltmeler yapilmali, tekrar uygulama yapilmali, sorunlar en aza indiginde iilke
diizeyinde uygulamaya gecilmelidir. Tiirkiye’de uygulanmakta olan 4+4+4 egitim sisteminin
258 Sosyal Bilgiler 6gretmenlerinin goriislerine gore bu asamalarin ger¢eklesmedigi sonucuna

ulasilmistir.

Arastirmaya katilan Sosyal Bilgiler 6gretmenleri 4+4+4’tiin hazirlhk ve uygulama
stireclerinde Milli Egitim Bakanlig1 tarafindan yapilan ¢aligmalarin yeterli olmadigini, bilgi
vermek amaciyla hazirlanan basili ve gorsel materyallerin ve egitim igeriginin yetersiz
oldugunu, fiziksel alt yap1 hazirlanmadan uygulamaya ge¢ildigini, 6gretmenlerin goriislerinin
alinmas1 gerektigini belirtmiglerdir. Ayrica katilimcilarin yetersiz bulduklar1 konu basliklari;
Sosyal Bilgiler 6gretim programlarinin sisteme uygun olarak yenilenmemesi, 4. siniflarda brang
Ogretmenlerinin derse girmemesi, Sosyal Bilgiler Ogretmenlerine 5. simiflarda derse
girebilmeleri icin egitim verilmemesi seklinde ifade edilebilir. Sisteme iligkin belirtilen
yetersizliklerin yaninda Sosyal Bilgiler 6gretmenlerinin sistem degisikligine iliskin olumlu

goriigleri soyledir; 5. siiflar Sosyal Bilgiler dersinin brang 6gretmeni tarafindan verilmesi,
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4+4+4 egitim sisteminin Sosyal Bilgiler egitiminin gelisimine katki sagladigi, is yiiklerini
arttirmadigy, 5. sif 6grencilerinin seviyelerine rahatca inebildikleri seklindedir. Memisoglu ve
Ismetoglu (2013) tarafindan 4+4+4 uygulamasina iliskin okul yéneticilerinin goriislerinin
belirlenmesi amaciyla yapilan ¢alisma sonucunda, 4+4+4 uygulamasini olumlu, dogru, yararl
seklinde degerlendiren yoneticiler, baz1 eksiklikler ve yontem yanlishgina dikkat ¢ekmislerdir.
Ayrica Dogan, Demir ve Pinar (2014) tarafindan 4+4+4 kesintili zorunlu egitim sisteminin sinif
Ogretmenlerinin  gorlsleri dogrultusunda degerlendirilmesi amaciyla yapilan c¢alisma
sonucunda katilimcilar 12 yillik zorunlu egitimi savunurken, okullardaki alt yapr eksikligi,
Ogretmenlerin brans degisikligini ve hizmeti¢i egitimin yetersizligini elestirdikleri sonucuna

ulasilmistir. S6z konusu ¢aligsmalar bu arastirma verilerini destekler niteliktedir.

Arastirmanin ikinci alt problemi dogrultusunda katilimci goriislerinin cinsiyet, mezun olunan
bolim, mesleki kidem, 5. sinifta Sosyal Bilgiler dersine girme ve 4+4+4 sistemiyle brang
degisikligi yapma durumlar1 degiskenleri agisindan analizine yer verilmistir. Analizlerde
katilimei goriislerinin biitiin degiskenler acisindan anlamli bir farklilik gostermedigi sonucuna

ulasilmistir.

Calismaya katilan Sosyal Bilgiler 6gretmenlerine uygulanan goriisme sorularina yapilan igerik
analizinde; 5. Siif Ogrenci Seviye Sorunu, Ders Saatinin Yetersizligi, Ders Kitabi1 ve Ogretim
Programm Kaynakli Sorunlar, Ders Kitab1 ve Ogretim Programi Kaynakli Sorunlar, Okul ve
Ortam Yetersizlikleri/Materyal Yetersizligi veya Eksikligi, Hizmet i¢ci Egitim Eksikligi,
Ogretmenlerin Yetersiz Olmasi gibi baglhiklarda sorunlar oldugu gériilmiistiir. Katilimeilar bu
sorunlara yonelik ¢dziim Onerisi olarak, Ogretim Programi/Ders Kitaplar1 Yenilenmeli, Ders
Saati Sayis1 Arttirilmali, Okul ve Ortam Yetersizlikleri/Materyal Yetersizligi veya Eksikliginin
Giderilmesi, Ogretmenler Hizmeti¢i Egitime Almmali, Diger ¢oziim onerileri olarak Sosyal
Bilgiler 6gretmenlerinin 6zliik haklar1 iyilestirilmeli ve alan degisikliginin Oniine gegilmeli

seklinde goriis belirtmislerdir.

Katilimeilarin, 5. smif Sosyal Bilgiler dersinin Sosyal Bilgiler brang 6gretmeni tarafindan
verilmesini olumlu bulduklari sonucuna ulagilmistir. Bu bulgu, Demir, Dogan ve Pinar’in
(2013) yeni egitim sistemiyle birlikte 5. siniflarda derse giren brans 6gretmenlerinin yasadiklar
sorunlart Ogretmenlerin goriislerine goére degerlendirmek amaciyla yaptiklari arastirma
sonuglariyla ve Catak (2014) tarafindan 12 yillik zorunlu egitim ile gergeklestirilen Sosyal
Bilgiler 6gretimine iliskin, Sosyal Bilgiler 6gretmenlerinin goriis ve degerlendirmelerinin

ortaya konulmasi i¢in yaptig1 arastirmada 0gretmenlerin 5. siif Sosyal Bilgiler dersindeki
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branglagsmaya olumlu baktiklar1 sonucuyla ortlismektedir. Ayrica bu aragtirma sonucunda 4.
siif diizeyinde Sosyal Bilgiler derslerinin sinif 6gretmeni tarafindan verilmesi sorununu 4+4-+4
gecis sisteminin ¢6zmedigi, 4. sinif Sosyal Bilgiler dersinin de brang 6gretmenleri tarafindan

verilmesi gerektigi sonucuna ulagilmustir.

Katilimcilar, nicel verilerin analiz sonucunda 5. sinif 6grencilerinin seviyelerine inmekte zorluk
yasamadiklarini belirtirken goriigme formundan elde edilen bulgularda ise 5. smif
Ogrencilerinin kavramlar1 anlamalarina iliskin seviye sorunu yasadiklarini ifade etmislerdir. Bu
arastirmaya katilan Sosyal Bilgiler 6gretmenlerinin 6grenci seviyesine inmekte sorun
yasamadiklar1 ancak 5. smif Ogrencilerinin soyut kavramlari anlama diizeylerine iliskin
sorunlar1 oldugu sonucuna ulagilmistir. Karadeniz ve Ulusoy (2015) tarafindan yapilan ¢alisma;
ortaokula 5. smifta baslayan o6grencilerin uyum sorunu yasamasi ve Ogrencilerin biligsel
duyussal gelisim agisindan hazir bulunusluklarinin yeterli olmamasindan dolay1 kaos
yasadiklar1 sonucuyla bu aragtirmayi destekler niteliktedir. Bu bulgu Demir, Dogan ve Pinar’in
(2013) Sosyal Bilgiler 06gretmenleri iizerinde yapmis oldugu c¢alisma bulgulariyla
celismektedir. Demir, Dogan ve Pinar (2013) arastirmalarinda Sosyal Bilgiler 6gretmenlerinin
5. Smif derslerine girdiklerinde Ogrencilerin seviyelerine inme konusunda sorunlar

yasadiklarini belirtmistir.

4+4+4 egitim sistemine iliskin hizmeti¢i egitim veya bilgilendirme c¢alismalarina
katilmadiklarini, Sosyal Bilgiler 6gretmenlerinin 5. siniflarda derse girmelerine yonelik egitim
almadiklar1 ve 5. simiflarda derse giren Sosyal Bilgiler dgretmenlerinin hizmetigi egitime
ihtiyaclarinin olmadigini belirtmislerdir. Bu bulgu Demir, Dogan ve Pinar’in (2013) yaptiklari

arastirma sonuglariyla ¢elismektedir.

12 yillik zorunlu kesintili egitim sistemine gegiste Sosyal Bilgiler dersliklerinin fiziki alt
yapisinin  diizenlenmedigini belirtmislerdir. Kiilek¢i (2013) 4+4+4 egitim sisteminin
birlestirilmis smiflara olumlu olumsuz yansimalarini birlestirilmis siniflarda gdrev yapan
Ogretmenlerin goriislerine gore degerlendirmek amaciyla yaptigi ¢alisma sonucunda fiziki alt
yapinin yetersiz oldugu sonucuna ulagsmistir. Tiim bu verileri destekler nitelikte Karadeniz ve
Ulusoy (2015) tarafindan yapilan calismada arastirmaya katilan 6gretmenler fiziki ortami

olumsuz olarak degerlendirmislerdir.

Katilimeilar 4+4+4’e gegisin Sosyal Bilgiler 6gretmenlerinin ig yiikiinii arttirmadigini ve brang
ogretmenlerinin ders ylikiinlin artmasinin Sosyal Bilgiler egitiminin kalitesini diistirmedigi

belirtmiglerdir. Bu bulgu Kiilek¢i’nin (2013) arastirma bulgulariyla celismektedir. Kiilekei
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(2013) yaptig1 arastirmada egitim sistemdeki degisikligin 6gretmenlerin is yiikiinii arttirdigi

sonucuna ulagmistir.

Karadeniz (2012) yaptig1 calismada 4+4+4 egitim sisteminin bir¢ok a¢idan tereddiit yarattigi
ve 6287 numarali kanunun beklenilen ihtiyaci karsilamadigi, gerekli calismalar yapilmadan
sistemin hayata gecirildigi sonucuna ulagmistir. Bu aragtirma bulgular1 da Sosyal Bilgiler
ogretim programinin eksikliklerini bu baglamda ortaya ¢ikarmistir. Arastirmaya katilan Sosyal
Bilgiler 6gretmenleri; Sosyal Bilgiler 6gretim programinin ihtiyaglariin ve gereksinimlerinin
yeni sistemle karsilanmadigini, Sosyal Bilgiler 6gretim programinin yenilenmedigini, Sosyal
Bilgiler 6gretim programinin yenilenme caligmalarinin zamaninda tamamlanmadigi, Sosyal
Bilgiler 6gretmenlerinin 5. sinif programini tanimamalarini bir sorun olarak gérmediklerini
ifade etmislerdir. Ayrica Sosyal Bilgiler dersinin eksik ve aksayan yonlerinin 4+4+4 sisteminin
hazirlik ¢alismalarinda belirlenmedigini, Sosyal Bilgiler 6gretmenlerinin sorunlarini ¢ézmek
icin herhangi bir destek mekanizmasinin olmadigini, 4+4+4 sistemini tanitmak i¢in hazirlanan
materyallerde Sosyal Bilgiler programinin uygulanmasma ydnelik bilgilerin kismen yer
aldigini, 4+4+4 sisteminin Sosyal Bilgiler derslerini etkiledigi goriislerini ifade etmisler ve tiim
bunlarin sistemin ihtiya¢ analizi ve uygulayici goriisii alinmadan hayata gecirilen bir sistem

olmasindan kaynaklandig1 sonucuna ulasilmistir.

Arastirma kapsaminda ulagilan bulgular Giirkan tarafindan 1987 yilinda yayinlanan “Temel
egitimde 6 yas uygulamasinin degerlendirilmesi” adli ¢alismasinda belirtilen sorunlarla
benzerlik gostermektedir. Giirkan (1987) bu ¢aligmasinda higbir 6n hazirlik yapilmadan
uygulamaya konulan bu kararin; egitim programlari, egitim materyalleri, 6gretmen egitimi,

destek faaliyetleri planlanmadigi i¢in uygulamada basarisiz oldugunu belirtmistir.
Oneriler

Arastirma sonucunda elde edilen veriler 1s1¢inda planlamaci, arastirmaci ve uygulayicilara

asagidaki onerilerde bulunulmaktadir:

1. Egitim sistemiyle ilgili kararlar da asil uygulayici olan &gretmenlerin goriislerinin

alinmasi gerekmektedir.

2. Tim egitim paydaslarmin katilimiyla olusturulacak uygulama planlarinin pilot
calismasinin gergeklestirilmesi, elde edilen bulgulara gore gerekli diizenlemelerin

yapilmasi gerekmektedir.
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3. Arastirma Sosyal Bilgiler 6gretmenlerinin 6rneklem olarak alindigi karma bir
arastirmadir. Bu kapsamda 12 yillik kesintili zorunlu egitim sisteminin farkli brans
Ogretmenleri, egitim yoneticileri, maarif miifettisleri, veliler ve 6grenciler tarafindan

nasil goriildiiglinii ortaya koymak i¢in nicel ve nitel ¢caligmalar yapilabilir.

Kaynakca

Akpinar, B., Donder, A., Yildinnm, B. ve Karahan, O. (2012). Egitimde 4+4+4 sisteminin
(modelinin) karsit program baglaminda degerlendirilmesi. Marmara Universitesi
Atatirk Egitim Fakiiltesi Egitim Bilimleri Dergisi. 36, 25-39. URL: http://e-
dergi.marmara.edu.tr/maruaebd/article/view/1012001132/1012000962 adresinden 15
Subat 2015 tarihinde alinmustir.

Barber, M. and Mourshed, M. (2007). How the world's best-performing school systems come
out on top. London: McKinsey and Company.

Cerit, Y., Akgiin, N., Yildiz, K., ve Soysal, M. R. (2014). Yeni egitim sisteminin (4+4+4)
uygulanmasinda yasanan sorunlar ve ¢6ziim Onerileri (Bolu il 6rnegi). Egitim Bilimleri
Arastirmalart  Dergisi, 4  (6zel say1 1), 59-82. URL: http://ebad-
jesr.com/images/MAKALE_ARSIV/C4_0OS1makaleler/EYFOR.04.pdf adresinden 21
Subat 2015 tarihinde alinmustir.

Creswell, J. W. (2003). Research design: qualitative, quantitative, and mixed methods
approaches (2nd ed.). Thousand Oaks, CA: Sage.

Catak, M. (2014). Ortaokullarda Sosyal Bilgiler 6gretiminin 0gretmen goriislerine gore
incelenmesi. Yayimlanmamis Doktora Tezi. Afyon Kocatepe Universitesi, Sosyal
Bilimler Enstitlsu.

Demir, S. B., Dogan, S., ve Pinar, M. A. (2013). 4+4+4 yeni egitim sisteminin yansimalart:
besinci smiflardaki egitim-6gretim siirecinin brans Ogretmenlerinin  goriisleri
dogrultusunda degerlendirilmesi. Turkish Studies, 8(9), 1081-1098. URL:
http://turkishstudies.net/Makaleler/488479498 070DemirSel%C3%A7ukBe%C5%9Fi
r-vd-2%20(2)-1081-1098.pdf adresinden 16 Subat 2015 tarihinde alinmistir.

Diranna, K. ve Loucks H. S. (2001). Designing program for teacher leasers: the case of the
California science implementation network. Developing Teacher Leaders: Professional
Development in Science and Mathematics; (ERIC No. ED 451 031).

87



Journal of Social Studies Education Research 2015: 6(2), 31-90

Dogan, S., Demir, S. B. ve Pinar, M. A. (2014). 4+4+4 kesintili zorunlu egitim sisteminin sinif
dgretmenlerinin goriisleri dogrultusunda degerlendirilmesi. {lkdgretim Online, 13 (2),
503-517. URL.: http://ilkogretim-online.org.tr/vol13say2/v13s2m12.pdf adresinden 20
Subat 2015 tarihinde alinmustir.

Dogan, S., Ugurlu C. T., ve Demir A. (2014). 4+4+4 egitim sisteminin okul paydaslarina
olumlu ve olumsuz etkilerinin ydnetici goriislerine gore incelenmesi. Gaziantep
University ~ Journal ~ of  Social  Sciences,  13(1), 115-138. URL:
http://www.researchgate.net/publication/260133419 444 Eitim_Sisteminin_Okul_Pay
dalarna_Olumlu_ve_Olumsuz_Etkilerinin_Ynetici_Grlerine_Gre_ncelenmesi
adresinden 17 Subat 2015 tarihinde alinmistir.

Egitim-Bir-Sen (2012). 4+4+4 yeni egitim sistemi, ne getiriyor? Neler olmali? Ankara: Hermes
Tamitim Ofset. URL: http://www.egitimbirsen.org.tr/ebs_files/files/yayinlarimiz/121-
egitimbirsen.org.tr-121.pdf adresinden 21 Subat 2015 tarihinde alinmistir.

ERG (Egitim Reformu Girisimi) (2014). Temel egitimin kademelendirilmesi siirecine iligkin
politika onerileri. URL:
http://erg.sabanciuniv.edu/sites/erg.sabanciuniv.edu/files/444PolitikaNotu.14.03.14.W
EB(1).pdf. adresinden 18 Subat 2015 tarihinde alinmistir.

Eurydice. (2008). Avrupa’daki ogretmenlerin sorumluluk ve 06zerklik diizeyleri. URL:
http://eacea.ec.europa.eu/education/eurydice/documents/thematic_reports/094TR.pdf
adresinden 21 Haziran 2015’te alinmustir.

Friel, S. ve Brigt, G. W. (2001). Effective professional development for teacher leaders: lessons
learned from k-6 mathematics teacher enhancement program. Developing Teacher
Leader: Professional Development in Science and Mathematics. (ERIC No. ED451
031).

Giir, B. S., Ozoglu, M., Coskun, I. ve Gérmez, M. (2012). 2012°de egitim. SETA Analiz.
Siyaset, Ekonomi ve Toplum Arastirmalari Vakfi, URL:
http://file.setav.org/Files/Pdf/20130104114533_seta_analiz_2012egitim.pdf
adresinden 21 Subat 2015 tarihinde alinmustir.

Giirkan, T. (1987). Temel egitimde 6 yas uygulamasinin degerlendirilmesi (Ankara ilinde bir
inceleme). Ankara Universitesi Egitim Bilimleri Fakiiltesi Yayinlari. No: 155

Giiven, 1. (2012). Egitimde 4+4+4 ve fatih projesi yasa tasarisi=reform mu?, ilkogretim Online,
11(3), 556-577, URL: http://ilkogretim-online.org.tr/volllsay3/v11s3m1l.pdf

adresinden 24 Haziran 2015’te alinmustir.

88



Filiz ZAYIMOGLU OZTURK

Hofstein, A. ve Even, R. (2001). Developing chemistry and mathematics leader in Israel.
Developing Teacher Leader: Professional Development in Science and Mathematics.
(ERIC No. ED 465595)

Karadeniz, C. B. (2012). Ogretmenlerin 4+4+4 zorunlu egitim sistemine iliskin goriisleri.
Egitim Bilim Toplum Dergisi. 10(40), 34-53. URL:
http://www.egitimbilimtoplum.com.tr/index.php/ebt/article/view/488/pdf  adresinden
15 Subat 2015 tarihinde alinmastir.

Karadeniz, O. ve Ulusoy, M. (2015). 4+4+4 egitim sistemi ile Sosyal Bilgiler egitiminde ortaya
cikan kaotik durumlar hakkinda Sosyal Bilgiler o6gretmenlerinin goriisleri.
Yiiksekogretim ve Bilim Dergisi. URL: http://higheredu-
sci.beun.edu.tr/text.php3?id=1665 adresinden 17 Subat 2015 tarihinde alinmistir.

Kurul, T. N. (2008). Tiirkiye’de egitim politikalarinin doniistimii (s. 49-58). Egitim Bilimleri
Bakis Acistyla Tiirkiye Cumhuriyetinde Egitimin Cagdas Degerlerle irdelenmesi
Calistay1, 1-3 Mart, Ankara.

Kiilekgi, E (2013). 4+4+4 egitim sistemi kapsaminda birlestirilmis sinif uygulamasina iliskin
ogretmen goriislerinin degerlendirilmesi. Egitim ve Ogretim Arastirmalar1 Dergisi. 2
(2). URL: http://www.jret.org/FileUpload/ks281142/File/40._ebru_kulekci.pdf
adresinden 21 Subat 2015 tarihinde alinmistir.

MEB  (2012). 12 yil  zorunlu  egitim  sorular ve  cevaplar.  URL:
http://www.meb.gov.tr/duyurular/duyurular2012/12Yil_Soru_Cevaplar.pdf?CHK=014
02264464c3ac021307baed3a38abl adresinden 21 Subat 2015 tarihinde alinmistir.

Memisoglu, S. P. ve Ismetoglu, M. (2013). Zorunlu egitimde 4+4+4 uygulamasina iliskin okul
yoneticilerinin goriisleri. Egitim ve Ogretim Arastirmalar Dergisi, 2(2), 14-25. URL:
http://www.jret.org/FileUpload/ks281142/File/02._salih_pasa_memisoglu_mehmet_is
metoglu.pdf adresinden 20 Subat 2015 tarihinde alinmustir.

Olson, M. N. (1999). Grounding our vision and ambition in 21st century reality: tools and
tangible outcomes which exemplify oxy teacher leader development and achievement.
assessment standarts ist. oxt teacher leader career portfolio. Paper Presented at the
Annual Meeting of the California Educational Research Association, California.

Ors, C., Erdogan, H. ve Kipici, K. (2013). Egitim ydneticileri bakis acistyla 12 yillik kesintili
zorunlu egitim sistemi: 13dir 6rnegi. Igdir Universitesi Sosyal Bilimler Dergisi. 4, 131-
154. URL: http://sosbilder.igdir.edu.tr/Makaleler/275728428 08 Ors_(131-154).pdf
adresinden 20 Subat 2015 tarihinde alinmistir.

89



Journal of Social Studies Education Research 2015: 6(2), 31-90

Ozdem, G. (2008). Tiirkiye’de 1980 sonrasi uygulanan egitim politikalarinin ilkdgretim
okullarinda yarattig1 doniisiimiin degerlendirilmesi (s.243-251). Egitim Bilimleri Bakis
Acistyla Tiirkiye Cumhuriyetinde Egitimin Cagdas Degerlerle Irdelenmesi Calistay1, 1—
3 Mart, 2008, Ankara.

Oztiirk, C. (2012). Daha iyi egitim i¢in 4+4+4 modeli, http://haber.marmara.edu.tr/ozturk-daha-
Iyi-egitim-icin-444-uygulanmali/ adresinden 21 Subat 2015 tarihinde alinmistir.

Peker Unal, D. (2013). Sinif gretmenlerinin 4+4-+4 uygulamasina yonelik goriisleri. Egitim ve
Ogretim Aragtirmalari Dergisi. 2(4), URL:
http://www.jret.org/FileUpload/ks281142/File/36.peker unal.pdf adresinden 21 Subat
2015 tarihinde alinmigtir.

Sezgin, S. 1. (2001). Tiirkiye AB iliskileri. AB’nin egitim, 6gretim ve genclik politikalari.
Ankara: Ankara Ofset.

Swanson, J. (2000). What differentiates an excellent teacher from a teacher leader? Paper
Presented at the Annual Meeting of the American Educational Research Association,
New Orleans.

Taymaz, H. (2003). Okul yonetimi. 7. Baski. Ankara: PegemA Yayincilik.

Whitsett, G. ve Riley, J. (2003). Defining and applying leadership: perception of teacher leader
candidates. Presented at the Annual Meeting of the Mid-South Educational Research
Association, Biloxi.

Yamag, K. (2001). Nedir BuINOVASYON? Universite ve Toplum, Bilim, Egitim ve Diisiince
Dergisi. 1 (3). URL: http://www.universite-toplum.org/text.php3?id=38 adresinden 21
Subat 2015 tarihinde alinmustir.

90



