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OZET

YUKSEK LiSANS TEZi

TURKIYE’DEKI iLKOKULLARDA GOREV YAPAN INGILIiZCE
OGRETMENLERININ YARDIMCI MATERYAL KULLANIMININ iNCELENMESI:
PROBLEMLER VE COZUMLER UZERINE BiR VAKA CALISMASI

DILEK KORKMAZ

Tiirkiye’deki devlet ilkokullarinda goérev yapan Ingilizce &gretmenleri, dgrencilere
konular1 somut hale getirme amaciyla kendi hazirladiklar1 ya da edindikleri materyalleri 6gretim
ortamina dahil etmektedirler. Bu ekstra materyallerin kullaniminda da bazi problemlerle
karsilasilmaktadir. Bu calismanin temel amact Ogretmenlerin karsilagtiklar1 bu problemleri
tespit etmek ve ¢oziim Onerileri sunmaktir. Bu ¢alisma nitel bir vaka calismasidir ve galigmada
katilimei olarak 2 Ingilizce 6gretmeni yer almaktadir. Katilimcilarin segilmesinde amaca uygun
orneklem yontemi kullanilmistir. Bu calisma 6 hafta slirmiistiir. Bu siirede veri toplama
amaciyla sinif gézlemi, goriisme ve 6z-degerlendirme raporu yazimi teknikleri kullanilmistir.
Veri analizinde ise kodlama ve tema olusturma yontemlerine bagvurularak veriler sistematik bir
sekilde analiz edilmistir. Bulgular gostermektedir ki oOgretmenler Ogrencilerde dikkat
dagimikligi, 6grencilerin ekstra materyal kullanimi ile ilgili yonergeleri anlayamamasi, teknik
problemler, ders saatinin yetersizligi, 6grencilerin yavas hareketleri, ekstra materyallerin zarar
gormesi ve Ogrencilerde ders materyali eksikligi gibi bazi problemlerle karsi karsiya
kalmaktadir. Bu sorunlara alternatif ¢oziim Onerileri de c¢aligmada sunulmustur (materyali
uyarlama, yonergeleri adim adim verme vb.) .

Anahtar Kelimeler: Tiirkiye’deki Ingilizce Ogretmenleri, Ekstra materyal kullanimi,
Problemler, C6zumler



ABSTRACT

MA THESIS

AN ANALYSIS OF TURKISH PRIMARY SCHOOL EFL TEACHERS’ USE OF
SUPPLEMENTARY MATERIALS: A CASE STUDY ON PROBLEMS AND
SOLUTIONS

DILEK KORKMAZ

EFL teachers teaching in state primary schools in Turkey create or employ
supplementary materials to promote concrete learning. However, in some cases, the use of
supplementary materials leads to several problems. The main purpose of this study is to define
these problems and to develop strategies for overcoming them while using the supplementary
materials. This is a qualitative case study and two EFL teachers participated in this study. A
purposive sampling technique was applied to select the teacher participants. The study took
place over six weeks. The data were collected through classroom observation, interviews, and
self-evaluation reports. The collected data were analysed by coding and theming. The findings
revealed that teachers encountered problems such as students’ being distracted, students’ not
understanding the instructions for using the supplementary materials, technological issues,
insufficient class time, slowness of young learners, damage to the supplementary materials, and
lack of materials for students (e.g., scissors or glue). The study also provides some alternative
strategies for overcoming these problems (e.g., adaptation of material, giving instruction one by
one etc.).

Key words: Turkish EFL teachers, Supplemental material use, Problems, Solutions

Vi



TABLE OF CONTENTS

ACKNOWLEDGEMENTS.......ooiitititeieiesiese e
............................................................................................................................. iiv
TABLE OF CONTENTS ..ottt nne s vV
OZET
................................................................................................................................ IX
ABSTRACT ..ottt ettt et st te bR e R e et et e nteareere e reenes Vi
ABBREVIATIONS. ... .ottt e et et stestesnenne s X
TABLES. ... oottt ne e e neens Xi
FIGURES
............................................................................................................................ Xiiii
APPENDICES
.......................................................................................................................... Xiiiiii
1. INTRODUCTION. cctuittietniniieneinecntessesasnsessasmmmmmessssssssnssssssnssssssnnmmm 1
1.1. Supplementary MaterialS...........cccooiiiiiiiiiniiee e 1
1.2. The Use of Supplementary Materials in ELT........cccocooiiiiiiiiiiiceeee 1
1.3. Problems Related to the Use of Supplementary Materials in ELT.................... 2
1.4. Research Gap on the Use of Supplementary Materials in ELT in Primary
SCROOIS. ... e 3
1.5. Rationale of the STUAY.........cccoiiiiiiiie e 4
1.6. PUrpose Of the StUAY.........ccooiiiiiiccce e 4
1.7. RESEAICH QUESTIONS......ccuviiiieeitiiiie e ctee ettt ettt sre e e e ebe e sare e ebeesnbeerees 5
2. THE REVIEW OF LITERATURE......ccccccttttiimmmiiniineiiaiintcssemmmsnsann. 6
20 I 11 oo [0 Tod o o PSSRSO 6
2.2. The Use of Supplementary Materials in Different Levels...........cccccccevvveiiiinnn 6
2.2.1. The use of supplementary materials in primary school level..................... 6
2.2.2. The use of supplementary materials in middle school level.................... 8
2.2.3. The use of supplementary materials in EFL high school level.................. 9
2.3. The Use of EFL Supplementary Materials for Specific Purposes............c......... 11
2.3.1. The use of EFL supplementary materials for grammar teaching............. 11
2.3.2. The use of EFL supplementary materials for vocabulary teaching......... 12
2.4. The Use of Digital EFL Supplementary Materials............cccoceovviniiencicnnnnn 14

Vil



2.5. The Design and Development of EFL Supplementary Materials...................... 15
2.6. The Effects of the Design and Development of Supplementary Materials in ELT

on Teachers’ Professional Development...........ccccvvvieiiiiiiiiieiiiee e 19
METHOD ... e e e e e e e ra e e e neeeanes 21
200 I 1011 oo [3Tox { oo O RUOPRRT 21
3.2, IMBENOM. ... 21
3.3. Design of the StUAY.........coviieiiee s 22
KR 00101 (=) STV U PO PRUPTO 24
3.5, PAITICIPANTS. ...ttt bbbt 25

3.5.1. Teacher PartiCiPants.........cccecueiieieiie s 25

3.5.2. Student PartiCIPANTS.........cceiieieeiiee e 26
K o (0 1=To ] USSR 27
3.7. Supplementary Materials Used in the Study..........cccocovveeriininiienenie e, 28
3.8. Data ColleCtion TOOIS........cccuiiiiiiiiisiesesee e 29

3.8.1. Classroom ODSErVALION.........ccccuiiiiiieieie i 30

IR A 111 (=] Y/ 1= TSSO 31

3.8.3. Self-evaluation rePOITS.......cccoiieiiierierere e 32
3.9. Data ANAIYSIS......eciiieieiie ettt nre s 32
3.10. Reliability and Validity..........c.ccooeiiiieiice e 33
3.11. Standpoint of the RESEAICNEr ..o 34
3.12. RESEAICH ETNICS.....cviiiieieii e 34

FINDINGS. ..ottt ettt 35
o I 11 7T 18T o] o PSRRI 35
4.2. Classroom ODSEIVALION. ......cc.oiiieiiiiiisieie e ens 35

4.2.1. Teachers’ instruction for the use of supplementary materials................. 44

4.2.2. Checking the students’ coOmprehension...........cccovverveiierieniesienesenies 44

4.2.3. Concreteness and content of the supplementary materials..................... 45

4.2.4. The students’ use of supplementary materials...........c.ccooovrvrrieiciinnnnnn, 47

4.2.5. TiME MANAGEMENT.....oiiitiitiitiitieiieieee ettt bbb sieaneas 48

4.2.6. Feedback given by the teacher.........ccocoiiiiiiii e, 48

4.2.7. Challenges and overcoming Strategies..........cccevvvvevieirieeiiieiiiesieesee s 49
4.3, INTEIVIBW. ..ottt ettt st 50

4.3.1. Types and selection of the supplementary materials............ccccooervrnnnnns 50

viii



4.3.2. Students’ engagement with the supplementary materials....................... o4
4.3.3. Appropriateness of the supplementary materials for the students.......... 56

4.3.4. Students’ individual needs in the design of the supplementary

MALETTAIS. ...t 58

4.3.5. Cultural content and relevance of the materials............cccocoovvvieiiiinnnen. 60
4.3.6. Specific items in the supplementary materials for the learners............... 62
4.3.7. Difficulties faced while using the supplementary materials.................... 64
4.4, Self-Evaluation REPOIS.......ccvciiiieie et 66
4.4.1. The self-evaluation of teacher A..........cccooeiiiii i, 66
4.4.2. The self-evaluation of teacher B...........ccccooviieieiiinie e 69
DISCUSSION AND CONCLUSION. .....ccoiiiiiiiiietsesieee s 72
5.1, INEFOTUCTION. ...ttt ettt 72
5.2. Overview of Research QUESTIONS.........ccvieeiiereiie e 72
5.3. DIsCUSSION OF FINAINGS......ceiiiiiiiiiisiisiieieeee e 72
5.4, CONCIUSIONS. ...c.viitiitiiiieiieieie ettt bbbttt b b sbenre s 76
5.5. Limitations of the StUdY.........c.cccveiiiiiieie e 78
5.6. Recommendations for Further ReSearch...........cccccevveevveieieinerie e 78
6. REFERENGQGES........cco et 79
APPENDICES.......coi oottt e 86
BIBLIOGRAPHY ...ttt 98



ABBREVIATIONS

BA Bachelor of Arts

CAVL Computer-Assisted VVocabulary Learning
CLL Communication Language Learning

CP Critical Pedagogy

EB Emergent Bilingual

EFL English as a Foreign Language

ELD English Language Development

ELT English Language Teaching

IWB Interactive White Board

L1 First Language

L2 Second Language

MA Master of Arts

MONE Ministry of National Education
OECD Organisation for Economic Co-operation and Development
PPP Presentation-Practice-Production

SLA Second Language Acquisition

TBL Task-based Learning

TLMP Transformative L2 Materials Program
TP Transformative Pedagogy

VOA Voice of America

YOK Yiiksek Ogretim Kurumu



TABLES Page

Table 2.1 Hierarchy of Materials used by Teachers in the Classes.................... 13
Table 3.1 Techniques and Tools Used for Data Collection in the Study............ 24
Table 3.2 Teacher Participants’ Profiles...........cccccovviiiiiiiiicciese e 26
Table 3.3 Student Participants’” Profiles...........cccoovviiiiiiniiinnesene e 26
Table 3.4 The Supplementary Materials used by the Teachers and Students in
TNE CIASSIOOIM.....c.eiiiiiiiieie ettt st sbe st b e s e e 29
Table 3.5 Considerations in Classroom Observation............cccocevveeerivsenreenennn 30
Table 3.6 Questions and Themes of the Interview............ccccceeveveiie e, 31
Table 4.1 The Types of the InStructions GIVEN...........cccovvvvereiieiiieneee e, 44
Table 4.2 The Ways of Checking Understanding...........ccccocevveveieeieeiicseennnnn, 45
Table 4.3 The Ways of Students’ INtEraction..........cccccevveveiiieieene e 47
Table 4.4 Types of Feedback Given by the Teacher........c...ccoovvviiieicviiiiienen, 48

Table 4.5 The Features of the Supplementary Materials Used in the Lessons...51
Table 4.6 The Participant Students” Engagement with the Supplementary
IMTBEETTAIS. ...ttt r ettt nb et n et 54
Table 4.7 Learner Variables Taken into Consideration by the Teacher
PAMTICIPANTS. ...ttt bbbttt b bt bbbttt bbb 56
Table 4.8 Learners’ Specific Needs Addressed by the Teacher participants.....59
Table 4.9 Cultural Suitability of Supplementary Materials..............c..ccccoveneee. 60
Table 4.10 Vitality of the Supplementary Materials Applied in the Classroom.62
Table 4.11 Vital Items Preferred during the Use of Supplementary Materials...62
Table 4.12 Some Difficulties with the Use of Supplementary Materials........... 65
Table 5.1 Challenges and Strategies for Overcoming Applied by the Teachers

during the Use of Supplementary materialS............ccccvevieiii i 77

Xi



FIGURES Page

Figure 3.1 Schedule of the StUAY...........cccciiieiiiiic e 23
Figure 4.1 Party NAtS........ccoiviiiieiiee e 36
Figure 4.2 WordboX and Cards..........c.ccoveieeresiieiieseesesiesee e ses e 37
Figure 4.3 Hand-out on classroom ODJECtS.............covvveiiiiieiiiiinece 38
Figure 4.4 Card and flashcards.............coooeviiieiiiiieeeee 39
Figure 4.5 Toys brought by the teacher to the classroom.............ccccceeivvennne. 40
Figure 4.6 Colourful handmade fIOWET............ccooveiiiiiiecii e 41
Figure 4.7 Students’ toys and tOY DOXES.........ccocvriiiiiiiiiieee e 42
Figure 4.8 Mini book of the classroom 0OBJeCts...........ccocvvvviiiiiiiiiiicce, 42
Figure 4.9 Cups and colourful cards...........ccccouevveiiiieiiieie e 43

Figure 4.10 Frequencies of the use of supplementary materials in the

C A D0, .o 45

xii



APPX 1:
APPX 2:
APPX 3:
APPX 4:
APPX 5:
APPX 6:
APPX 7:
APPX 8:
APPX 9:

APPENDICES Page

Syllabus fOr grade 2..........ooeeveeiiieeeee e 86
Syllabus for grade 3..........ooveieiece e 88
The game and song used for the teaching of classroom object........... 90
The form of classroom observation...........cccccooviviienieninnisce e 91
Self-evaluation PapPEr ..o 93
Teacher A’s self-evaluation report for the third week........................ 94
The approval of ethics COMMIttEe...........ccccvvevveiiiii i, 95
The approval of research permiSSION..........cccoovevieieienenc s 96
The form of consent approval............ccoceveiiiiiiniinc 97

Xiii



1. INTRODUCTION

1.1.  Supplementary Materials

Materials are any kind of equipment applied by students or teachers to make language
learning more accessible and develop foreign language learning. Any types of
instruments used to enrich the learners’ language experiences are called as materials
(Sarigoban & Tavil, 2012). According to Kessler (1992), anything that supplements the
present materials and supplies chances for learners are called as supplementary
materials. Similarly, Herrera & Herminia (2012) defines supplementary materials as
extra assignments that have purposes and roles in teaching. In other words,
supplementary materials are any extra materials that can be used besides coursebook
(Spratt et al., 2012).

Teachers may choose and use various kinds of supplementary materials in teaching
(Diyanti, 2010). There are several reasons for using supplementary materials in the
lessons such as changing unsuitable activities or tasks, presenting deficient parts in
coursebook, supplying appropriate materials according to students’ needs, giving extra

exercise, and varying teaching (Spratt et al., 2011).

Flashcards, pictures, photographs, songs, videos, and worksheets may be considered as
some remarkable examples of supplementary materials which are preferred by students
for being enjoyable (Tomlinson, 2013, pp. 147). For this study, supplementary materials
are viewed as all materials aside from coursebook that teachers and students use to

improve and facilitate language learning.
1.2.  Use of Supplementary Materials in ELT

Course books normally cover specific language structures and may sometimes not fully
address the needs of all learners in a classroom. Furthermore, necessary educational
resources are always not provided to lecturers or teachers while teaching English
language (Adil, 2022). As such, teachers may need additional materials to help learners
explore, comprehend, and encounter a foreign language (Tomlinson, 2013, p.108-109).
The most important components of foreign language learning are teachers, students and
materials (Eksi, 2015). Therefore, using supplementary materials in English classes may

be something of a necessity. However, these materials should not be designed at

1



random; rather, they should be designed in accordance with certain principles.
Tomlinson (2020) claims that the primary principle for teachers is account for their
students’ needs during the process of design and creation. Next, the materials should be
authentic by providing learners with an opportunity to have interaction in the target
language. As the use of materials boosts the students’ motivation and performance in
English language classes (Dodd et al., 2015), teachers often take advantage of various
kinds of materials in the classroom other than course books in order to strengthen their
students’ learning. Moreover, teachers are responsible for stimulating learners’ interests
and curiosity, guiding them to experience rich input, and to paying attention to the
outcome feedback (Tomlinson, 2020).

Tomlinson (2013) points out that teachers today have a rich array of supplementary
materials to integrate class time, including students’ books, visuals, workbooks,
teachers’ guides, videos, CDs, publications, online activities, and others (e.g.,
newspapers, dictionaries, and cassettes), as well. To sum up, the correct selection and
use of supplementary materials boosts the students’ involvement and performance for in

the classroom (Pefia & Sarmiento, 2012).

Foreign language teaching materials should also have several features; firstly, they
should be presented in an authentic context. Secondly, they should draw students’
attention to the linguistic features of the input. Thirdly, they should support learners in
using the target structures for communicative purposes. Different learning styles
(auditory, analytic, dependent, experiential, global, independent, kinaesthetic, studial,
and visual) and affective attitudes (emotions and feelings) of learners should also be
taken into consideration. Next, they should enrich the activities and motivate learners
including both right and left-brain activities; they should not be based frequently on
controlled practice; and finally, they should enable effective feedback (Tomlinson,
2011, p.8-23).

1.3. Problems Related to the Use of Supplementary Materials in L2 Teaching

Using supplementary materials improves both EFL teachers’ and learners’ performance
in the language classroom. In this sense, the application of well-developed and useful
supplementary materials is a considerable issue in growth of pre-service teachers, too
(Metboki, 2018). In Turkish context, prospective EFL teachers take Instructional

Technologies and Material Design trainings. The main aim of these trainings is to help



teachers create and design teaching materials effectively (Yiiksek Ogretim Kurumu
[YOK], 2006).

Yet, teachers and students face some problems related to designing or using
supplementary materials. Other concerns may also arise in the classroom, including
problems related to the classroom environment, course books, students’ unwillingness
or anxiety, lack of equipment, ineffective use of time, culture, lack of pair or group

work, unsuitableness of activities, and other factors (Adil, 2022).

Wahyuningsih et al. (2021) also set forth that teachers have some difficulties while
developing teaching resources such as lack of ability and knowledge in creating digital

materials; and planning, implementing, and organizing technological learning materials.
1.4. Research on the Use of ELT Supplementary Materials in Primary Schools

Teachers around the world need to use some types of different materials in teaching
English; however, there is not much interaction or report on the use of these
supplementary materials among teachers. There may be several reasons for that;
geographical issues such as not any access to the channels of experienced
communication such as conferences or other platforms; unique situations; and different

contexts and educational systems (Masuhara, McDonough & Shaw, 2013).

Previous research has yet examined the use and developments of supplementary English
language teaching materials (e.g., Al-Mousawi, 2020; Barjesteh et al., 2015; Diyanti,
2010; English, 2016; Karademir et al., 2021; Le & Polikoff, 2021; Milal et al., 2020;
Olpinska-Szkietko, 2015). Some studies also have investigated how to prepare and use
these supplementary materials in classes (e.g., Edwards & Burns, 2016; Holmes et al.,
2012; Rahimi et al., 2015; Tomlinson, 2019). However, few studies have examined the
challenges that EFL teachers, especially in primary schools, face while using
supplementary materials in Turkish context (e.g., Culha, 2018; Isik, 2018). So, this

study may highlight the problems EFL teachers faced and provide some solution ways.

Ellis (1997) put forward that there is very few published resources on teachers’
retrospective evaluation of the materials used in their classroom, though those types of
evaluation lead to improvement of these supplementary materials and help teachers
determine whether the supplementary materials are worth using. Tomlinson (2012)

makes out that there are few articles and books (e.g., Madsen & Bowen, 1978; Swales,



1980) on how to effectively develop and make use of teaching materials. The author
also adds that very little published information exists about how teachers and students
engage with supplementary materials in classes, and therefore, he emphasizes the
importance of investigating this issue. Andres et al. (2022) also currently state there
have been few studies into the use of supplementary teaching materials used by English

language teachers.
1.5.  Rationale of the Study

Teachers should develop and use EFL supplementary teaching materials actively as they
boost the interaction, motivate students in classroom, make lessons easier and
convenient, and increase learners’ success (Edward et al., 2020). Therefore, Tomlinson
(2019) suggests that more research is needed concerning the application and
development of English language teaching (ELT) supplementary education tools and
researchers should share the results of such studies with English teachers. Hereby,
teachers may consider these results while developing and preparing L2 supplementary

materials to be used.

Evaluating the used supplementary materials in the classroom contribute to EFL
teachers’ skills on effective materials use. Besides this study may also be a necessity as
Milal et al. (2020) states that teachers’ skills related to the creation and use of materials

should be developed.

It is assumed that this study increases awareness of EFL teachers on using
supplementary materials and contributes to EFL teachers’ skills, as well as supporting

their professional development.
1.6.  Purpose of the Study

It is known that students at primary schools are in a sensitive and critical learning
period. Therefore, students in this period need concrete objects or materials to support
their learning at this stage. So, it is crucial to choose and handle with the suitable
materials for them (Olpinska-Szkietko, 2015).

The main objective of this study is to define some difficulties Turkish teachers or
students face while using EFL supplementary materials in the classroom and to suggest

practical solutions to these problems.



1.7. Research Questions
1) What difficulties do EFL teachers face while using supplementary materials in

Turkish primary schools?

2) What are the main solutions preferred by EFL primary school teachers to

overcome these challenges?



2. THE REVIEW OF LITERATURE

2.1. Introduction

This chapter presents the previous literature on the use of supplementary materials in
various types of schools (e.g., primary, secondary, and high schools) includes several
studies (Galan Cherrez, Maya Montalvan, Garcia Brito & Montece Ochoa, 2018; Le &
Polikoff, 2021; Olpinska-Szkietko, 2015; Quigley, 2021; Salas & Salazar, 2012).

The literature has also presented valuable information on topics such as the
supplementary digital materials used in classes (Karademir et al., 2021; Lopez-
Alvarado, 2017; Yukselir & Komdr, 2017); the efficacy of supplementary EFL
materials (e.g. videos, flashcards, and Web tools); the strategies applied by English
teachers; suggestions for teachers and researchers about the design and use of
supplementary materials (Tomlinson, 2019); the adaptation, design, and development of
EFL supplementary supplies (Al-Mousawi, 2020; Barjesteh et al., 2015; Culha, 2018;
Diyanti, 2010; Edwards & Burns, 2016; English, 2016; Rahimi et al., 2015; Tomlinson,
2012; Tomlinson, 2019); the use of supplementary materials for different purposes (e.g.
vocabulary teaching (Alnajjar & Brick, 2018; Holmes et al., 2012; Kablan et al., 2013;
Wisudayanti, 2012; Wahyuni et al, 2014), grammar teaching (Mantasiah et al., 2018;
Saleh, 2022; Su, 2019; Thakur, 2015); and the effects of using EFL supplementary
materials on teachers’ professional development (Bolitho, 1990; Bristi, 2014; Milal et
al., 2020; Moore et al., 2021; Tomlinson, 2013).

2.2. The use of supplementary materials in different levels

Many EFL teachers from diverse kinds of schools and educational contexts include
supplementary materials in teaching. These contexts are mainly primary, secondary, and

high schools.
2.2.1. The use of supplementary materials in the primary school level

The need and use of supplementary materials, especially for EFL, has been dealt with
several studies (e.g., Galan Cherrez, Maya Montalvan, Garcia Brito & Montece Ochoa,
2018; Le & Polikoff, 2021; Olpinska-Szkietko, 2015; Quigley, 2021; Salas & Salazar,
2012).



To learn why and how primary school teachers use supplementary materials in teaching,
Quigley (2021) examined 49 primary school teachers’ ideas and practices in
mathematics lessons in New South Wales. The researcher used a questionnaire for all
the teacher participants, as well as four interviews with four willing teacher participants
to gain a deeper comprehension. The teacher practice included the teacher’s beliefs
about helping the students understand abstract themes; as a result, the use of concrete
materials was expressed as one of the valuable methods. Constructivism and Learning
Theories (Piaget, 1973; Bruner, 1996) also support the use of concrete materials, as they
both evolve a process from concrete to abstract. If the students see, feel, or touch the
materials, their engagement and interaction are enriched. Quigley’s study concluded
that using concrete materials in teaching developed students’ abilities, automaticity,
fluency, learning styles, memory, thinking, and understanding. The study also aligns
with the idea that teacher’ opinions and practices affect which concrete materials are

used in the classroom.

As for the effect of English language development (ELD) curriculum materials on
student success at different school levels, Le and Polikoff (2021) examined the
effectiveness of English language curriculum materials, how the schools use ELD
curriculum materials and adopt state curriculum materials differ in the state of Texas, in
the United States. The focus of the study was mainly elementary level. Interviews were
conducted with twenty-eight school district leaders in Texas and reviewed the
usefulness of textbooks in a previous study. As a result of interviews, the leaders took
certain factors into account when deciding on or adopting the ELD curriculum
materials: the number of emergent bilingual (EB) students, EB students’ achievement,
beliefs for second language acquisition (SLA), price of the material, budget of the
school district, and the programme model of the school district for EBs. The study
highlighted students’ success is primarily dependent on whether ELD curriculum
materials are adapted or not. It was claimed that the results may be generalized

worldwide.

In addition, Olpinska-Szkietko (2015) aimed to analyse some English and German
supplementary teaching materials (e.g., class books, pupils’ books, and CDs) used
primary education in Poland to see whether these materials are used efficiently or not.
The study highlights the period of language sensitivity and the selection of language

learning contents. It states that the main topics of language learning are generally



related to young learners’ surroundings, needs, and interests (e.g., toys, clothes, family,
and animals). The study concludes that all the lessons can not only based on the

analysed supplementary materials, but the use of those materials may be additional.

All these studies show that supplementary materials use is seen necessary in primary
school context, as young learners are in a process from concrete to abstract and sensitive

to language learning.
2.2.2. The use of supplementary materials in the middle school level

Supplementary materials are applied in middle school contexts, and some researchers
have examined it so far (e.g., Dodd et al., 2015; Karki, 2018; Nurliana, 2019; Surtikanti,
2014).

Dodd et al. (2015) examined the employment of ELT supplementary aids in Ecuadorian
middle school context. Both teachers and students attended this study. The focal point
of the researchers was four items: Students’ engagement, motivation, comprehension,
and production. The study showed that these factors were improved when English
teachers used supplementary materials in the lessons. A deeper analysis concluded that
flashcards, photos, realia, songs, and videos were most effective tools among the
supplementary materials (which included blackboard, dialogues, photos, posters,
PowerPoint, realia, songs, stories, tables, video, and worksheets), and that these
materials increased students’ motivation and participation. In contrast, blackboards,
tables, and worksheets were found to be less effective. In the conclusion of the study,
the researchers argued that student motivation is a key element in language teaching.
So, teachers should make lesson plans to use supplementary materials to strengthen

students’ desire.

Karki (2018) explored supplementary English resources in five state schools of Nepal
via qualitative research. Five English teachers were interviewed, 5 classes were
observed, and 6 students attended in focus group discussions. The supplementary
materials used classified in four groups: visual, audio, audio-visual, and digital. The
study showed that visual materials were used more than digital or audio materials; they
were mainly for reading and writing skills; and teacher competence is also a key
element that affects the application of supplementary materials. It also implied that

language teachers should determine the supplementary materials taking the learners’



age, interests, and levels into consideration, be creative and innovative in the selection

of supplementary teaching resources.

Nurliana (2013) made a try-out of a model of supplementary English materials
(descriptive text, narrative text, and recount text) for 8"-grade students in Indonesia.
Sugiyano’s (20213:298) development model was adjusted in this research. The
supplementary materials were given to 34 students in six meetings. The researcher
observed and filled in the observation form to assess the use of the materials. Despite of
some positive and negative points of the materials, it was seen that the used materials
were mostly appropriate for the learners; because it fulfilled the students’ needs and it

was in concordance with the local content of curriculum applied in 2013.

In summary, students’ needs, motivation, participation, and understanding are taken into

consideration while using supplementary EFL materials in the middle school level.
2.2.3. The use of supplementary materials in the high school level

Related to the use of EFL supplementary tools in high school context, the literature
includes some researches (e.g., Galan Cherrez, Maya Montalvan, Garcia Brito &
Montece Ochoa, 2018; Isik, 2018; Nguyen, 2022; Salehi & Zamanian, 2012).

To explore the issue at the secondary level, Isik (2018) investigated the efficiency of
curriculum materials applied in Turkish EFL high schools. One hundred-forty-four
English teachers and 811 EFL students of private high schools, state high schools, and
state Anatolian high schools took part in the study. A questionnaire with thirty-seven
items and an interview protocol were used as to collect data with the aim of eliciting the
participants’ opinions about the EFL materials. The results presented that the
participants of state high schools were glad with the EFL curriculum materials used.
But, teachers and students of private high schools and state Anatolian high schools had
negative attitudes towards them. Therefore, it was concluded that teachers and students
from private high schools and state Anatolian high schools had some problems with the
EFL teaching materials prepared by international publishers. It was also revealed that
the results from teachers and students of the same schools were very similar, so it can be
said that school type is also an influential factor in the participants’ responses
concerning the EFL materials. Finally, the researchers suggested that the most suitable
materials should be specified, piloted, and employed in ELT classrooms.



Salehi and Zamanian (2012) highlights the students’ needs while defining the
supplementary materials to be used. 40 EFL teachers of talented students from 23 high
schools in Iran participated in the study. These teachers said that supplementary
materials are necessary as their students are different from the others and the materials
supplied from Ministry of Education are inadequate. The interviews were applied
through phones or in person. The results showed that at the first and second grades,
reading texts for comprehension and workbooks are mostly applied while at the third
and fourth grade multiple choice tests are involved in the process. Because at the fourth
grade take the university entrance exam. Therefore, it would be beneficial to make need

analysis before using some supplementary materials.

In a recent study by Nguyen (2022) analysed the application of supplementary materials
in high school context, the effective materials in speaking activities, and high school
teachers’ and students’ perspectives about supplementary materials. The study included
10 teachers from 2 schools and 100 students at grade 10 and 11 as participants. The data
were collected via a survey. The study showed that most used materials were speaking
activities and dialogues. Besides, images, pictures, and flashcards were also often
applied in speaking activities. The least applied materials were cartoons, comics,
dramas, and videos. Totally, the teachers applied seventeen different types of
supplementary materials during teaching speaking in English. The study also presented
some pros, cons, and solutions while using supplementary materials. The problems were
teachers’ not understanding the theories of methodology, lack of motivation and
teaching facilities, and students’ making noises. Fortunately, the suggested solutions
were that EFL teachers should do more research on using extra materials, take the
learners’ needs and knowledge into consideration, ask for feedback from both students
and colleagues on the used supplementary materials, and to develop their technological
skills.

In conclusion, the study in Turkish context shows the comfortableness of curriculum
materials. Yet, all three studies show that supplementary materials are mostly used in
high school context and they are very effective for teaching English skills and sub-
skills.

10



2.3. The use of EFL supplementary materials for specific purposes

The recent literature (e.g., Alnajjar & Brick, 2018; Holmes et al., 2012; Mantasiah et al.,
2018; Kablan et al., 2013; Su, 2019) has shown that supplementary materials are used
for several specific purposes in the ELT classroom. The two main everyday purposes in

this respect are to teach grammar and vocabulary.
2.3.1. The use of EFL supplementary materials for grammar teaching

There are several studies on the application of supplementary materials while teaching
EFL grammar (e.g., Mantasiah et al., 2018; Saleh, 2022; Su, 2019; Thakur, 2015).

For example, Mantasiah et al. (2018) applied research and development approach and
used contrastive and error analysis to develop English grammar teaching materials in
Indonesia. The study comprised 5 steps: analysis, application, design, development, and
evaluation. 40 students in their 2nd semester in the department of English Literature
attended the study. The participants completed a pre-test on writing and translation
(from Bahasa to English) first. The weaknesses of the participants were identified
according to the results of the pre-tests, and grammar teaching materials were advanced
accordingly using error and contrastive analysis. The participants then attended six
meetings. During this process, data were gathered through interviews and observation.
After the implementation, the students took another writing and translation test. The
results of pre-tests and post-tests were compared, and it was revealed that the
participants performed better on the post-tests. The three reasons given for their
improvement were (1) the grammar teaching materials were tailored to the participants’
deficiencies and demands; (2) the participants quickly followed the rules through the
contrastive analysis; and (3) the participants recognized and learnt linguistics aspects of
both their first language (L1) and second language (L2). It concluded that the most
important reason for the participants’ mistakes was first language interference. Thus, the
researchers suggested that error and contrastive analysis may also be used in design of
ELT materials for other non-native learners of English; as linguistics is a significant
issue while teaching a language, it should be considered during the design and

development of teaching materials.

In a similar study, Su (2019) aimed to examine the application of pattern and local
grammar while designing Chinese ELT materials, emphasizing that ELT materials raise
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learners’ awareness Of given grammar structures or patterns. In this sense, when
learners are aware of grammatical structures, these patterns may be analysed, and the
nature of grammatical structures may thereby be grasped systematically. As a result,
learners may more securely express their ideas, opinions, and words and more readily
convey the meaning. Su’s research also provided some samples of grammar analyses
that may be used as a source in teaching English for better understanding. In summary,
it was suggested that learners’ consciousness should be drawn to grammar patterns
through the use of materials to raise their awareness of the patterns and meanings.
Teachers may also change the kinds of materials used in classes so that students can

comprehend and express meaning more easily.

In brief, supplementary materials that are created as a result of inquiries may strengthen
the weakness points of the students in terms of English grammar. Moreover, the
learners’ attention, needs, and interests are some other key factors to be considered in
the use of materials, too.

2.3.2. The use of EFL supplementary materials for vocabulary teaching

Vocabulary is known as a collection of words and it occupies a great place to convey
meaning and communicate in a language (Maskor et al., 2016). In teaching English
vocabulary, supplementary materials have been applied for years and it has been theme
to numerous studies (e.g., Alnajjar & Brick, 2018; Andres et al. (2022); Holmes et al.,
2012; Kablan et al., 2013; Wahyuni et al., 2014; Wisudayanti, 2012).

Alnajjar & Brick (2018) used a survey including open-ended questions and Likert scale
statements, as well as a group discussion to examine five student-teachers’ beliefs in
Coventry University (UK) about the use of digital flashcards in English vocabulary
teaching. Computer-Assisted Vocabulary Learning (CAVL) tools were used to create
digital flashcards, utilizing on Cram, Quizlet, and StudyStack as CAVL tools. In
student-teachers’ opinions, digital flashcards should be user-friendly, students should be
able to access the activities on their mobile devices anytime, and visuals on websites
should be of high-quality. Furthermore, the students’ age, the captivation of the
materials, the quality of the graphics and the teachers’ acquaintance with CAVL tools
should be considered in choosing digital materials. The student participant-teachers
thought that digital flashcards are more useful than physical flashcards. However, the

participants were not willing to use digital flashcards in their classes. It was suggested
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that further study was needed to understand why student-teachers are reluctant to
integrate these digital flashcards into lessons and to find a way to blend CAVL tools

into English classes.

The way of vocabulary learning changes according to ages of students as younger
students learn words as collections (Cameron, 2001). In this regard, Holmes et al.
(2012) observed 507 vocabulary lessons in K-3 classrooms on the use of supplementary
materials in teaching vocabulary. The observations were made in various schools in
terms of accountability levels. The results emphasized the value of vocabulary
knowledge in early childhood and suggested that children should be exposed to more
vocabulary and should enrich their vocabulary in various contexts. The lessons during
which the observations took place included language arts, mathematics, science, and
social studies. The education tools applied by the teachers were classified in six stages
(Table 2.1).

Table 2.1 Hierarchy of Materials Utilized by the Teachers in the Classes (Holmes et al.,
2012, pp.240)

Levels Description

Stage 1 Oral information

Stage 2 Written definitions of the words

Stage 3 Visuals or pictures of real-life materials
Stage 4 Representation or model of real-life materials
Stage 5 Artifacts of materials

Stage 6 Real-life materials (in their natural habitat)

Supplementary materials for L2 vocabulary teaching provide an easy and time-saving
process for teachers and students (Herminia and Herrera 2012). Kablan et al. (2013)
examined the existing studies to see the effective educational materials use in the
classroom. The study included 57 experimental studies conducted in Turkey and
questioned whether the use of materials contributes to learners’ academic success. This
study involved different themes such as English, science, mathematics, social studies,
and Turkish; 3 types of educational stages, including primary, secondary, and

university; and different types of materials such as cartoons, presentations, concept
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maps, handcrafts, and others. The results showed that material use positively affected
the learners’ academic success regardless of the educational context, theme or materials
used. The types of materials used in the lessons varied according to the students’ levels,
themes, and school accreditation levels. The results showed that the use of concrete
materials was more frequent in science and mathematics classes than in language art
classes. Also, some vocabulary items adapt themselves to real life more than others. The
researchers suggested that teachers may explore some new ways of supporting the

teaching of vocabulary, such as the use of concrete materials.
2.4. The use of digital EFL supplementary materials

Developing technology creates new online supplementary materials (e.g. multimedia
tools and applications) and includes these digital materials into classroom enriching the
learning environment (Kelsen, 2009). In addition, the pandemic has shown that teachers
need to use effective digital teaching strategies to overcome and use digital
supplementary materials (Andres et al., 2022). Some researchers have examined the
usage of digital EFL supplementary materials (e.g., Andres et al., 2022; Lopez-
Alvarado, 2017; Yukselir & Kémir, 2017).

As a recent study during Covid-19 pandemic, Andres et al. (2022) studied whether
video-based supplementary materials make contribution to developing grade-5 students’
vocabulary skills. The participants were 40 students in an elementary school in
Philippines. The students exposed to several videos and activities mainly based on
vocabulary knowledge and made by the teacher. The researcher used a pre-test and post-
test on vocabulary, and a questionnaire to gather data. The two-month experimentation
resulted that video-based supplementary materials developed the students’ vocabulary
competence, and abilities of collaborating, creating, critical thinking, and

understanding, as well.

Lopez-Alvarado (2017) examined how videos are used as extra materials in teaching
English language. In this study, a class was prepared to cover 4 main language skills
(e.g., listening, speaking, reading, and writing). 16 students (aged 17 to 19) who were
either in their final year of high school or their first year at university attended the study.
A video about traffic problems in New Zealand was given as an authentic material in
the class, giving the students the opportunity to hear different English accents. First, the

teacher informed the participants about what they were going to watch, presented new
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vocabulary via different techniques such as synonyms and showing visuals. Afterward,
the students watched the video. In this step, the students also could see the subtitles of
the video. They listened to the video once to understand the gist, and then a second time
to get specific information. Then, the students attended the speaking tasks: a controlled
task, free practice or role play. The students benefited the new sentence structures and
vocabulary from the video during the tasks. Finally, the students chose to draft an
article, an adventure story, an e-mail or a letter related to the topic of the video. The
teacher gave feedback to the students’ works. The feedback on the writing assignments
was meaningful, as it was given within a short time frame. The study revealed that
comprehensible and meaningful input is interesting and motivating for learners. As
such, the authors recommended that this issue should be considered while planning

lessons.

Yikselir and Kémar (2017) examined how using online videos affect Turkish EFL
learners’ speaking abilities. Twenty students in an English language preparatory class of
a Turkish university participated in the study. Ten students (5 females and 5 males)
watched online videos on BBC, YouTube, TED, and VOA outside the class for 5
weeks. These online videos were defined by the researchers before the study. The
researchers handed worksheets to the students related to the videos. The student
participants also took two speaking exams: one before and another after watching the
videos. For the exams, they were asked to choose topics and talk about them. According
to the results, the female students achieved more than male students. Furthermore, the
scores of the second exam were higher than the scores of the first exam. As such, the
study concluded that videos are effective with respect to the development of EFL

learners’ speaking ability.
2.5. The design and development of EFL supplementary materials

How to design and develop EFL supplementary materials has been theme to some
studies (e.g., Al-Mousawi, 2020; Barjesteh et al., 2015; Culha, 2018; Diyanti, 2010;
Edwards & Burns, 2016; English, 2016; Rahimi et al., 2015; Tomlinson, 2012;
Tomlinson, 2019).

Al-Mousawi (2020) examined ELT materials development via Communicative
Language Learning (CLL) that involves 2 pedagogies in language learning:
Presentation, Practice, Production (PPP) and Task-based Learning (TBL). The
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researcher introduced a new approach in this area: the text-driven approach. This
approach is based on some second language acquisition principles that are helpful in
language learning and it aims to provide learners with a comfortable learning
atmosphere. It includes 5 steps: readiness, experiential, intake response, improvement,
and input response activities. Al-Mousawi’s study noted that the materials should be
authentic, communication-based, up-to-date, purposeful, and meaningful to learners in
language teaching. Learners also should be exposed to a comprehensible and rich input

for better learning, as well.

From another viewpoint, Barjesteh et al. (2015) did research for the design,
development, and application of English teaching materials according to Critical
Pedagogy (CP) and Transformative Pedagogy (TP). One hundred ten Iranian
participants (teachers, language institution teachers, and instructors) answered 5-item
questionnaires. The Transformative L2 Materials Program (TLMP) was developed by
the researchers in this study. It includes twenty-two principles upon learners’ real-life
situations. According to TLMP, learners’ culture, demands, individual learning styles,
and social contexts are critical elements in learning. As such, materials should be
planned, improved, or adapted according to these factors. The researchers also
suggested that CP should be used in ELT, that students should be critics during the
learning, and can have a role in the assessment and evaluation aspects of their own

learning.

With regard to English language education, Culha (2018) examined the English
language teaching curriculum of primary and secondary schools (Grades 2 through 8)
published by the Turkish Ministry of National Education (MONE) (2018). This
examination presented an overview of the types of technology and materials that are
involved in the curriculum, including all the class levels. The programme provides
different useful contexts to learners, such as advertisements, fairy tales, menus, poems,
songs, stories and websites. It also offers different tasks and activities. The analysis
found that the use of technology is more prominent in the secondary school than the
primary school. There are also some other differences between the school levels. To
exemplify, advertisements, cartoons, conservations, illustrations, songs, posters, and
videos are mainly used in primary schools; while picture dictionaries, videos, posters,
songs, and stories are more frequently applied in secondary schools. In addition, chants

and songs, drawing and colouring, and matching activities were most often used in
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primary schools, while games, matching, labelling, and true/false/no information were
most frequently used task types in secondary schools. Fortunately, posters and visual
dictionaries were the most frequently applied materials in both primary and secondary
schools. The author suggested that informatics, technology, and techno-thematic

contexts should be integrated into the curriculum.

Edwards and Burns (2016) focused on writing assessment in English teaching in
Australia. This action research is based on that teachers’ need to adapt, create, and
evaluate classroom materials for the learners’ specific needs and teachers’ materials
development skills. This study is comprised of four circles. First, 2 groups (level 1 and
2) of multilingual learners from various countries participated the study. They
underwent a six-week writing practice, got feedback from the teacher, and negotiated
about the process and materials with the teacher through focus groups, interviews, and
surveys. The data revealed that learners were in need of teacher guidance and self-study
materials to get autonomy. In conclusion, the research determined that well-prepared
teaching materials and self-study resources raised the learners’ self-confidence and

motivation.

Furthermore, English (2016) showed that imagination plays a worthwhile role in
teaching and learning. With this in mind, teachers may allow students to use their
imagination and to be aware of the world (e.g. different cultures, life conditions, and
languages) by presenting or creating materials that enhance the students’ understanding.
Also, through varied materials such as biographies, movies, and artwork, students may
empathize with other people and develop their social and cultural skills. These works
allow students to open new areas during learning, experience rich adventures, and make

their space larger.

Rahimi et al. (2015), on the other hand, studied to combine the principles of Critical
Pedagogy and ELT materials in 2 implementations. The study mainly based on Freire’s
principles; problem posing, generative themes, and concentric circles was applied in
Iranian context. The researchers gave suggestions to material developer teachers about
how to properly prepare learning materials. In the initial implementation, which took
place at a language institute, the teacher-researcher chose an emergent theme about the
students’ lives and asked several questions to the students. After that, materials that
were appropriate for the theme (downloadable materials, listening tracks, and texts)

were brought to the classroom. Several questions were also used to boost the interaction
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and communication among the students. Afterwards, 4 additional topics were
determined for the following parts and discussed in three sessions in order and graded
according to their immediacy. The students wrote a short paragraph on the topic. In the
second implementation, a widespread occurrence was chosen as the discussion topic.
The teacher showed a text and asked the students questions about the text. The
questions mostly depended on the students’ conditions. Then, the teacher and students
discussed the topic. Comparative texts were also applied to help the students develop
comprehension of the topic. Two implementations showed how SLA materials may be
improved according to a critical-based pedagogy. The study also concluded that the

students and teachers were content with familiar topics in their lives.

On the other hand, Tomlinson (2012) put forward that there are very few sources for
teachers’ material adaptation in the literature and that textbooks tend not to fulfil
learners’ needs. Teachers also often prefer using handmade materials instead of
published materials. Thus, this study proposed some criteria (local or universal) for the
evaluation of materials. In this regard, universal criteria may be applied to each learner
globally, while local criteria are specific to the immediate teaching context. Evaluation
is made for the materials, and analysis is done for the use of materials. Task-based
approach was identified as the most popular approach, in which the students do
authentic tasks in the class books. Authentic tasks are used to boost communication
involving real-life situations. Therefore, the researcher suggested that each text should
be authentic, that controversial topics and texts may be acceptable in different cultures,
and that materials should follow a humanistic approach. The use of technology may be
involved into the classroom, as it provides a comfortable learning atmosphere and a
window for learners to the real world. Additionally, the study pointed out that the
principles of materials development enhance language acquisition and use of materials.
So, teachers seem to criticize class books and adapt them for their learners. When
teachers have the confidence to apply a textbook-free class, classes may be more
relevant and appealing to the learners. They also provide an opportunity to observe how

the language is used for communicative purposes in the classroom.

Tomlinson (2019) examined the recent use of L2 materials and made some
recommendations to publishers, researchers, and teachers for the use and development
of the materials, taking his own life experiences into consideration. In addition,

Tomlinson suggested that all materials need adaptation, and that teachers may adjust
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them according to learners’ ages, contexts, levels, and other variables. The researcher
also suggested that teachers adapt the materials to real-life tasks because authentic
communication is more meaningful and suitable to the learning process. The study
implied that a significant progress has been recorded in the research on materials
development in recent years, mainly concerning the adaptation, design, and
development of ELT materials.

2.6. The effects of the design and development of supplementary materials on EFL

teachers’ professional development

Several resources have identified and described teachers’ professional development in
many different ways (Bristi, 2014). According to Organisation for Economic Co-
operation and Development (OECD) (2015), an effective professional development
means a process of teaching, learning, implementation, and assessment to support and
expertise teachers. Teachers have a moderate role between the students and materials as
the learners cannot reach the materials personally (Bolitho, 1990). It means that there is
an interactive relationship between the professional development of teachers with both

materials and learners.

There are numerous researches on how the design and development of EFL

supplementary materials affects teachers’ professional development (e.g., Milal et al.,

2020; Moore et al., 2021; Tomlinson, 2013).

Milal et al. (2020) applied a descriptive technique to investigate English language
learning and teaching via strategies conducted by teachers. Sixty teachers in three-day
training the Sidorjo, Gresik, and Malang regencies, as well as 3 master trainers, took
part in the study. The training aimed to develop and diversify teachers’ language
teaching strategies (e.g., improving and varying materials and managing the classroom).
The data were collected through documents, interviews, observations, questionnaires,
and reflections. First, the teachers’ needs were assessed through questionnaires to define
the content of the training programme. Second, the teachers’ activities, interactions, and
skills in managing the classroom were observed. Third, documentation was used to
identify the materials and media activities used by the teachers in the lessons. Fourth,
the teachers were interviewed to learn their aims and goals for the lessons, as well as
their attitudes and perceptions toward the training sessions. As final, the trainee teachers

filled in a post-questionnaire to provide input about their evaluation of the training. This
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study concluded that the teachers’ skills such as creating materials, managing the
classroom, and teaching should be improved; and therefore, teacher training

programmes may be needed.

In a study by Moore et al. (2021), the authors demonstrated how curriculum materials
affect teachers’ professional development in the U.K. Twenty-three teachers and
seventeen school leaders were the participants. Interviews with the participants were
analysed through the lens of 3 approaches. To the interconnected model (Clarke &
Hollingsworth, 2002), teachers have four domains: external, personal, practice, and
consequence. The external domain includes input in professional development. The
personal domain includes individual beliefs, knowledge, and attitudes of teachers. The
domain of practice includes the use of activities and input applied by the teacher. The
domain of consequence includes the results. These four domains interact with each
other. In the process, the development and utilization of curriculum materials
contributed to teachers’ professional development. The researchers implied that
curriculum materials may be organized according to the teachers’ and schools’ contexts

to make them more applicable.

According to Tomlinson (2013), there are three levels in for teachers to analyse
teaching materials: the context of the materials; the tasks (actions, content, and
participants) they involve; and their objectives and principles. Analysing materials
through this way allows teachers to gain appreciable insight and develop their

understanding on the use of materials.

Overall, the literature on the use of EFL supplementary materials has highlighted that
using supplementary materials with students in primary schools benefits teachers,
students, and learning environment and also provides a purposeful and authentic

context.
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3. METHOD

3.1. Introduction

This chapter presents the method, design of the study, context, participants, procedure,
supplementary materials used in the study, data collection tools, data analysis, reliability

and validity, standpoint of the researcher, and research ethics.
3.2. Method

This study was planned as a case study; however, there are several various definitions of
a case in the literature. In this regard, Adelman et al. (1984) state that case study is a
term that includes several research methods in which an instance is focused on.
Researchers in case studies explore issues within a bounded system (case) or start with
an issue or problem and bound the case through the research process. In concordance
with this, case study methodology is eclectic although the data collection tools mainly
are document collection, note-taking, interview, and observation. This definition is

consistent with Abbott’s identifying a case as an instance (1992).

In education context, Stakes (1995) says that people and programs may be accepted as
cases in education and cases are either pre-selected or created. To exemplify, family
members, students and teachers may be shown as cases of education system. Besides,
the duty of researchers of case studies to discover issues within the cases in their
systems (Adelman et. al, 1984). Therefore, two EFL teachers teach at two state primary
schools that were selected before the study (pre-selected) were main cases of this study.
Each teacher was a bounded system in their school contexts. They were observed,
interviewed, asked to evaluate themselves and to write evaluation reports in the issue of
EFL supplementary material use in the classroom. The main focus was to explore these
teachers’ use of EFL supplementary materials while teaching English classroom, to find

out the problems they faced and solutions they applied during a 6-week teaching period.

Additionally, Yin (2014) defines a case study as an investigation on an occurrence in its
real-world circumstances. In particular, a case study is applied to understand a situation
thoroughly. It can be said that data collection through two teacher participants’
supplementary materials use in classroom, as their real-life circumstance is in the same

line with this identification. In another definition, case studies deeply examine a social
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unit and analyses the relations between several factors clarifying the conditions (Best &
Kahn, 2018). Concordantly, problems faced and solutions applied are correlated with

each other and clarify the favourable use of supplementary materials in classroom.

As for a qualitative approach, it gives more importance to words. So, it is more
reflective of the nature of approach (Bryman, 2008, p. 14). For these reasons, this is a
case study following a qualitative research method that aimed to examine the use of
EFL supplementary materials in classrooms of primary state schools. The data were
gathered through observation, interviews, and self-evaluation reports to have a greater
insight for the supplementary material used in the participant schools (Table 2).
Adelman et al. (2018, p. 62) say that “During observation, the qualitative case study
researcher keeps a good record of events to provide a relatively incontestable
description for further analysis.” For this purpose, a classroom observation form with 8
items was used to see different perspectives of supplementary materials use by the
teacher participants in a detailed way in the classroom.

Accordingly, Andrade (2021) states purposive sampling is preferred when the features
of a sample suit for the purpose of a study. Therefore, the teacher participants (N = 2)
from two primary state schools were chosen in concordance with the aims and questions
of this research. Some basic information about the teacher participants is presented in

the participants section (see Table 3.3).
3.3. Design of the Study

The schedule of this case study is briefly outlined in Figure 3.1. In line with purpose of
the study, the cases in this study were two English language teachers from two state
primary schools. The researcher of current study observed the teachers’ lessons and how
they used numerous types of supplementary materials in lessons through a six-week

period.

The observations were made by filling out the classroom observation form in a planned
and systematic way (Best & Khan, 2006) by the researcher. The participant teachers
recorded their answers to the interview questions and sent these recordings to the
researcher after each lesson. Lastly, the teachers wrote a self-evaluation report on how
they used EFL supplementary materials and handed these reports to the researcher the
following week. The self-evaluation reports included several guiding questions

provided to help participants get a better understanding. In this way, the teachers
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considered these questions while writing their reports. Both the interviews and reports
were coded and analysed by the researcher, as well as two other coders. Some

information about coders is seen in the section of reliability and validity.

« Review and report of current literature for the use of
EFL supplementary materials in other disciplines and
contexts, and the design and development of
supplementary materials

« Structured observation via an observation form
* Interview via semi-structured interview questions
« Self-evaluation reports by the participant teachers

Data coding and analysis by the researcher and coders
Report of conclusions and discussion of results
Limitations of the study

Suggestions for further research

Figure 3.1 Schedule of the Study

The researcher obtained the necessary permissions, defined the teacher participants and
schools, and specified the appropriate method and data collection tools for this study.
Then, the teacher participants were informed about the process. Each teacher participant

filled in the consent approval form (Appendix 9) prior to the onset of the study.

The researcher observed the lessons in the classroom for 6 weeks, conducted interviews
with the teacher participants, and asked the teacher participants to write a self-report
after each lesson. Overall, the rationales and results of all data collection tools are

shown in Table 3.2.
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Table 3.1 Techniques and Tools Used for Data Collection in the Study

Data collection Data Rationale Results
technique collection
tools
1. Observation Classroom To collect data about the | Use of diverse types

observation

use of EFL

of supplementary

form supplementary materials | materials, challenges
in the classroom during the use of the
materials
2. Interview Interview To get the participant Difficulties during
questions EFL teachers’ opinions | the use of
about the challenges and | supplementary
strategies in the materials and
creation, design, and use | overcoming
of supplementary strategies for these
materials challenges
3. Self- Self- To get the teacher The reasons of use
evaluation evaluation participants’ evaluation | of supplementary
report and feedback for the materials, problems
challenges and strategies | during the use of
during the creation, supplementary
design, and use of EFL | materials and
supplementary materials | strategies for
managing these
difficulties
3.4. Context

The research setting of this study was two state primary schools in Espiye district of

Giresun, Turkey. The schools were chosen as context because this study aims to

examine the problems and suggest solutions for EFL teachers teaching at primary

schools. Besides, the rationale behind choosing the closest schools from the same

neighbourhood was for the researcher to be able to attend the English classes on the
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same day. Both of the schools were in the second service area (MONE, 2005) and were
oldest schools in the region, so it may be said that their conditions are likely similar to

each other.

The purposive sampling technique was applied in this study. Within this context, the
researcher visited the schools to obtain permission, and met with English teachers and
headmasters of the schools. Both of the schools had only one English teacher, so these
teachers were recorded as the participants. The researcher acquainted the participant
teachers with the study. The research was carried out in two grades; Grade 2 and Grade

3. More information about the students is available in Table 3.4.

For the materials of national education system is used in state schools, the participant
teachers were following the syllabus of the MONE English language teaching program

for Grades 2 and 3 through the six-week period (Appendix 1-2).
3.5. Participants
3.5.1. Teacher participants

The participants of this study were 2 English teachers and the demographic information

of these teachers is shown in Table 3.3.
Teacher A

Teacher A was thirty-two years old. Graduated from English Language Teaching
Program of a Turkish state university, Teacher A had been an English language teacher
for more than eight years. The participant school was the first primary school that
Teacher A taught at. The teacher received training on materials design and development
in ELT during BA programme, and was studying to get a master’s degree in ELT.

Teacher B

Teacher B was thirty-nine years old. The teacher graduated from the ELT program of a
Turkish state university, Teacher B had sixteen years of experience in teaching English
in various schools of the Ministry of National Education in Turkey. Unfortunately,
Teacher B did not have any training on materials design and development during BA

program. The teacher was studying to get a master’s degree in ELT.
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Both of the teacher participants took the course for teaching to young learners during
bachelor’s program in ELT (Ingilizce Ogretmenligi Lisans Programi, 2018). In this
connection, this study may also reveal how much the courses pre-service teachers took

affect their teaching career.

Table 3.2 Teacher Participants’ Profiles

Teachers | Age Gender | School Experience Education
of teaching
Teacher A | 32 Female Primary 8 BA
School
Teacher B | 39 Female Primary 16 BA
School

As Table 3.2 indicates, Teacher B was seven years older than Teacher A.
Furthermore, Teacher B had worked at a primary school for four years while Teacher A
had only one-year-experience at a primary school. So, it can be said that Teacher B was
more experienced than Teacher A. For the reason that the teachers had different
teaching experience, their attitudes towards teaching methods and supplementary

materials used in the classroom may be different.
3.5.2. Student participants

The students involved in the study were taking two hours of English classes per week.
Each class lasted forty minutes. The participant teachers and students all lived in a

northern city of Turkey. The profiles of the student participants are shown in Table 3.3.

Table 3.3 Student Participants’ Profiles

Students Grade | Number of | Gender Nationality
students

Teacher A’s students 3 33 Male=13 Female=20 | Turkish

Teacher B’s students 2 17 Male==10 Female=7 | Turkish

As Table 3.4 illustrates, the student participants’ first language is Turkish. The student

participants were in the 2" and 3" grades. The second-grade students were at the first
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year of learning English, and the third-grade students were at the second year of
learning English. It is noteworthy that these students were in the concrete operational
stage of cognitive development (Piaget, 1947).

The total number of 2" grade students was 17 (female=7 and male=10), and the total
number of the 3™ grade students was 33 (female=20 and male=13).It is also noteworthy
that Teacher A’s students lived in the same neighbourhood with the school, while most

of Teacher B’s students came to the school by bus from the surrounding villages.
3.6. Procedure

In the first step of the study, the schools and teacher participants were identified. The
study applied in two nearest primary schools in the same district. The necessary
permissions were obtained from the Institute of Social Sciences of Ordu University
(Appendix 7), the provincial directorate of national education (Appendix 8), and the

English teacher participants (Appendix 9).

Secondly, the teacher participants were informed about the research and data collection
(classroom observation, interviews, and self-evaluation reports). The dates that were
convenient for the researcher and the teacher participants were determined for

classroom observation.

When all the data collection tools were ready, the researcher started to attend the
English lessons and observe the application of ELT supplementary materials in the
classroom. By doing this, the researcher filled out the classroom observation form
through six weeks. Each lesson lasted forty minutes. After each lesson, the teacher
participants gave answers to the interview questions, recorded their responses, and then

sent the recordings to the researcher each week.

The teacher participants also wrote a self-evaluation report on the same day, evaluated
the supplementary materials used in the classroom, and finally delivered these reports to

the researcher the following week.

The data collected were gathered, coded and analysed by the researcher with the help of
the coders. After analysing the data, the research questions were revised and checked to
see the link between the RQs and the result. Finally, discussion and conclusion were

made, along with some suggestions for further studies.
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3.7. Supplementary Materials Used in the Study

During each lesson, the teachers and the student participants followed the course book
through interactive presentations on the interactive white board (IWB). The
supplementary materials used in the classroom included balloons, cards, colourful cards,
digital games, flashcards, handmade materials, number cards, party hats, pictures,
posters, songs, toys, toy boxes, videos, worksheets, and Web 2.0 tools.

All the supplementary materials applied by the participants during the lessons are

shown in Table 3.4.
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Table 3.4 The Supplementary Materials Used by the Teachers and Students in the

Classroom
Weeks | Teacher A Teacher B
Theme Supplementary Theme Supplementary
materials materials
Week 1 | Ability and Interactive presentation, | Numbers | IWB, a paper
Inability IWB, video, posters, birthday cake, party
Feelings pictures hats, number cards,
an online game
Week 2 | Feelings Interactive presentation, | Classroom | Song, IWB,
IWB, pictures, cards, objects Real objects, Hand-
word box out
Week 3 | Feelings and | Interactive presentation, | Numbers | Interactive
Actions IWB, flashcards, card, presentation, IWB
posters
Week 4 | Toys and Interactive presentation, | Colours Interactive
Games IWB, word box, toys presentation, IWB,
(ball, car, cartoon colourful cards, box,
characters, doll, race balloons, handmade
car, teddy bear) cards windmill, songs
Week 5 | Toys and Cards, colourful cards,a | Colours Interactive
Games poster of colours, toys presentation,
and toy boxes IWB, worksheet
Week 6 | Toys and Colourful cards, Colours Interactive
Games Interactive presentation, presentation,
IWB, a poster of IWB
numbers, 3 paper cups

3.8. Data Collection Tools

The researcher in this case study collected the data through direct observation,

interviews, and self-evaluation reports (Best & Kahn, 2006). As the teachers spent a
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great deal of time observing the students and the learning atmosphere (Tomlinson,
2013), interviews and self-evaluation reports were chosen for this study. The classroom
observation form and the self-evaluation reports were created as Word documents each
week. The interview questions were shared with the teacher participants via an online

application, and the self-evaluation reports were given to the teachers each week.
3.8.1. Classroom observation

Quigley (2021) suggests classroom observation is an effective way to see how teachers
and students include materials in the classroom. Furthermore, direct observation has
been emphasized as providing more realistic results (Buyukozturk, 2020) and may be
helpful in handling the situation (Best & Khan, 2006). With this in mind, the
observation technique was applied in this study. The observations were made by the
researcher using a simply structured classroom observation form. The form (Appendix
4) was created by the current researcher and an EFL researcher before the study. The
form included eight items and these items questioned the types of supplementary
materials used in the classroom; use of instruction; teachers’ checking the understanding
of the students; concreteness of the materials; time; feedback; difficulties and handling
with the difficulties. The observations took place over a six-week period. Each item on
the classroom observation form served to examine one consideration during the use of
supplementary materials in the classroom. These considerations are outlined in Table
3.5.

Table 3.5 Considerations in Classroom Observation

Considerations in Classroom Observation

1- The teacher’s instructions about the use of supplementary materials

2- Checking the students’ understanding

3- The concreteness and the content of the materials

4- The use of supplementary materials by the students

5- Time management

6- Feedback given by the teacher

7- The challenges and overcoming strategies applied by the teachers
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3.8.2. Interviews

The interviews with the teacher participants were conducted using open-ended
questions adapted by the researcher from Nureldeen (2020) in line with the purpose and
the research questions of this study. The interview included seven questions and each
question had an aim to analyze one point for the application of the EFL supplementary
materials during the lessons (Table 3.6).

Table 3.6 Questions and Themes of the Interview

Questions Themes

Question 1 Types and decision of the supplementary materials
Question 2 Students’ interaction with the materials

Question 3 Suitableness of the materials for the students
Question 4 Students’ specific requisites in the creation of the

supplementary materials

Question 5 Cultural content and relevance of the materials

Question 6 Specific items for the learners in the supplementary
materials

Question 7 Challenges in using the supplementary materials

The questions included in the interviews were as follows:

1- What types of supplementary materials did you use in your lesson? Why did you
choose them?

2- How did your students engage with the materials you created for them?

3- Did you give recognition to your learners’ voices, beliefs, knowledge, and
experiences in the classroom? How did you apply this recognition when
designing your supplementary materials?

4- Do you think the supplementary materials you used typically addressed the
specific needs of your learners? How did they address them?

5- Do you think the materials had cultural content that was relevant to your
students? How was it relevant?

6- Do you think any items in your supplementary materials were vital for your

students? Why were they vital?
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7- Did you have any difficulties using your supplementary materials in your
lesson? What were these difficulties?

The teacher participants answered the questions and talked about their experiences after
each lesson in their mother tongue, recorded their answers, and sent the voice
recordings via a mobile application to the researcher. This allowed the teachers to
answer the questions at any place they preferred. Moreover, the voice recordings could
be replayed by the researcher multiple times during the data analysis phase. Using a
mobile application to send the recordings was also easier and faster. Unfortunately, the
researcher could not observe the teachers’ non-linguistic features such as body language

and gestures during the interviews.
3.8.3. Self-evaluation report

The current researcher created a self-evaluation report template (Appendix 5) with the
help of an associate professor and instructor of academic reading and writing in the ELT
program. That evaluation report also had some guiding questions in concordance with
the main purposes of the study. Through six weeks, the researcher handed one copy of
this template to the participant teachers after each observed lesson, the researchers

wrote the reports in their L1 and delivered them to the researcher the following week.
3.9. Data Analysis

In analysis, the aims of research are defined; terms are identified; a logical flow is
created; categories are counted, interpreted, and reported by the researcher
(Blyukozturk et al, 2020). Therefore, the data collected through the classroom
observation, interviews, and self-evaluation were read, examined, coded, and analysed
by the researcher according to the codes (Creswell, 2017) in this study. The program

JAMOVI was used in the description of the codes.

Firstly, the notes on the observation forms taken by the researcher were reviewed. For
analysis, some appropriate codes for two research questions of this study were created
by the researcher. The codes generated were similar and consistent for all the three
types of data collection, such as the type of supplementary materials, the reason why the
supplementary materials selected, the problems faced, and what the overcoming

strategies are.
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Similarly, recorded interviews were transcribed and coded, as well. It was made through
categorization of the recurring themes in the participants' answers. At last, the teachers’
self-evaluation reports were read and their considerations were also codified. After
coding, suitable themes were identified and given in frequencies transferring on Jamovi.
After the researcher’s coding and theming, the other coders revised the themes and gave
feedback. The researcher edited the themes until there is a consensus among the three

coders.

Finally, the themes with frequencies or numbers were presented in tables or charts in
cohesion with the items of each collection tool. In addition, the researcher generally
quoted from the teacher participants to show evidence for each theme and justify the

analysis.
3.10. Reliability and Validity

To collect data, three different tools were used for the purpose of triangulation:
classroom observation, interviews, and self-evaluation report. All of the data collection
tools were applied in the participants’ L1. Thus, the teachers clearly understood and

replied the questions comfortably.

The researcher informed the participant teachers about the six-week process before the
study. So, the teachers had knowledge about what they were expected to do. The
researcher also created several guiding questions on the teacher participants’ self-
evaluation report document to provide a clear understanding of what was being
evaluated in the process. In this way, both the researcher and teachers were able to fulfil
their responsibilities.

The researcher needed help from two coders in data coding and analysis to ensure
reliability of the study. Coder 1 was the researcher of this study, an EFL teacher at a
primary school, with 8 years of teaching experience at MONE in Turkey. Coder 2 had
also been an English teacher at a Turkish middle school in MONE for five years and
was studying for a master’s degree in English Language Teaching. Coder 3 was a
lecturer at a state university and considered as an expert on qualitative data analysis.
After the data were coded and analysed by Coder 1 firstly, Coder 2 revised, checked,
and ratified the codes and analysis. Lastly, Coder 3 examined all the analysis and held it
good. It can therefore be concluded that the consensus among the three coders mostly

ensured.
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The demographic information and condition of the participant teachers and students
have been described explicitly in the section on the participants and context. By this
means, the results of the study might be evaluated according to the context and setting

of the participants.
3.11. Standpoint of the Researcher

In this study, the researcher took part in some phases; firstly, the researcher got the
necessary permissions for this study. Secondly, before the study the researcher got an
expert help and created all the data collection tools. Thirdly, as Yin (1998) states that
direct observation is helpful in the case study context; the researcher attended the
English lessons, observed the use of supplementary ELT materials, and filled the
observation form. The researcher did not actively participate in any activities in the
classroom during the observations. At the same time, the researcher shared the
interview questions and handed the self-evaluation reports to the teacher participants
after each lesson during data collection. The researcher collected all the data in this way.
After data collection, the researcher coded the collected data, created appropriate
themes, and analysed these themes. To minimize errors and increase reliability of the
data, the themes and codes were checked by two other coders. Finally, the researcher
discussed the analyses, made conclusions, revised the limitations of this study, and

provided several suggestions for further studies.
3.12. Research Ethics

The requirements of research ethics were fulfilled by the researcher throughout the
study. The necessary official permissions were taken from the Ethics Committee of
Institute of Social Sciences in Ordu University (Appendix 7), and Provincal Directorate
of National Education (Appendix 8). The headmasters of schools and teacher

participants were interviewed before the study.

After getting permissions, the participant teachers were provided with necessary
information and responsibilities of the study. The teacher participants were voluntary to
take part in this study, so they signed a form of consent approval (Appendix 9) stating
they were aware of their rights and the potential risks of the research, and may leave
whenever they would like to. Accurately, the study did not include the participants’

names or any private information.
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4. FINDINGS

4.1. Introduction

This chapter presents the observations of English lessons in what supplementary
materials used at first, and then the analysis of classroom observation, interviews, and

self-evaluation reports.
4.2.Classroom Observation

Firstly, each lesson was introduced below by using the notes taken on the classroom

observation forms through a six-week period.
Observation 1

At the initial of the lesson, the researcher was introduced to the students as a guest
English teacher by the teacher participants. The researcher greeted the students, and sat
down at one desk. The researcher watched the application of supplementary materials
carefully and filled in the observation form. The flow of the observed lessons is
described below:

Teacher A Date and Time: December 14, 2021/ 8.30 a.m.
Grade: 3 Theme: Abilities, Inabilities, and Feelings

The functions in this lesson for the 3 grade students were expressing abilities,
inabilities, and feelings. The teacher used the interactive presentation of the coursebook
in the lesson. The students first presented their super heroes and talked about the
superheroes’ abilities and inabilities. Then, the teacher informed the students about the
next unit and let them watch a video about feelings. After the students watched the
video twice, the teacher asked the students to guess some feelings and say their names
in Turkish. After that, the teacher wrote the names of the feelings in both English and
Turkish on the white board. Finally, the teacher showed the pictures of feelings,

repeated the name of each feeling, and posted the visuals on the board one by one.
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Teacher B Date and Time: December 14, 2021 /9.20 a.m.
Grade: 2 Theme: Numbers

The target functions in this class for the 2" grade students were making simple inquiries
and counting numbers from 1 to 10. The teacher entered the classroom with a paper
birthday cake and some colourful party hats, singing a birthday song. The teacher then
started the interactive presentation of the coursebook and let the students listen to that
birthday song. Next, the teacher showed the picture of a girl on the board and said, “Lily
is 7.” Afterwards, the teacher asked the question, “How old are you?” to all the students
and gave the paper birthday cake with numbers to the students who volunteered. The
students walked around the classroom with the paper cake and number saying their ages
(e.g., “I am seven.”). After that, the teacher handed the party hats (Figure 4.1) to the
students.

Figure 4.1 Party Hats

The students wore these hats and sang the birthday song altogether. Next, the students
did an activity on the course book. Finally, the teacher let the students play a number
matching game created on a Web 2.0 tool on the IWB. The student participants matched

the numbers with their written forms in the game.

Observation 2
Teacher A Date and Time: December 21, 2021 / 8.30 a.m.
Grade: 3 Theme: Feelings

The teacher started the lesson by repeating the feelings and asking the students how

they were. Then, the teacher stuck a “How are you today?” sign on the board, showed
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some pictures of feelings, elicited the names of the feelings from the students, and wrote
the feelings within the expression “I am ...” on the board. The teacher also taped a
visual of each feeling next to the expressions. The students wrote the question and
expressions on their notebooks. After then, the teacher showed a word box (Figure 4.3)
and said that it was game time. The teacher gave the instructions for the game and asked
for a volunteer student. The volunteer student chose a paper from the box and acted the
feeling out. The other students in the classroom tried to guess the correct feeling that the
student acted out. The student that gave the correct answer chose a paper and acted it

out, too. The game was played four or five times.

Figure 4.2 Word Box and Cards

After that, the teacher stuck a colourful “How do you feel today?” sign on the board,
showed the flashcards of some feelings, and asked the students to say the correct
feeling. The teacher then wrote the expressions “I feel happy/sad/angry/surprised” on
the board and stuck related pictures next to each expression. The students wrote the
questions and expressions on their notebooks. In final, the teacher applied the
interactive presentation of the coursebook, and the students did some of the activities

from their coursebook.
Teacher B Date and Time: December 21, 2021/ 9.20 a.m.
Grade: 2 Theme: Classroom Objects

The teacher and the students started the lesson listening to a song about classroom
objects on a website (Appendix 3). While the teacher and the students were listening to

the song, the students were both singing aloud and showing their own classroom
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objects. Then, the teacher taped some real classroom objects on the white board and all
the students repeated the names of the classroom objects. Next, the teacher handed an
activity paper out (Figure 4.3) to the students. The students cut, coloured, and stuck the

pictures of classroom objects onto the picture of a school bag.

Figure 4.3 The Hand-out on Classroom Objects

The teacher controlled the students” work and gave oral feedback, such as “Well done!”
and “Good job!”.

Observation 3

Teacher A Date and Time: December 28, 2021 / 8.30 a.m.
Grade: 3 Theme: Actions and Feelings

The lesson started with the online interactive presentation of the coursebook and the
teacher did some activities with the students. In one of the activities, the teacher asked
the students to listen and fill in the blanks. The teacher then controlled the students’
answers, and gave feedback for their answers. Next, the teacher allowed the students to
make a presentation on their homework. The students introduced their characters to the
class and mentioned about their emotions (e.g., “This is Ali and he is happy.”). The
teacher and their classmates applauded each student.

The students listened and repeated the actions (e.g., drink, eat, read, sleep, and watch
TV) on the next page by saying with the expression “Let’s...”. The teacher then stuck a
card on which “Let’s!” is written on the white board and asked the students to write it
on their notebooks. After that, the teacher wrote the name of each action with “Let’s”
one by one on the board, showed the flashcards related to these actions, elicited the
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actions from the students; and stuck each flashcard next to related sentence (Figures
4.4).

study  watch

| R @

read
Lets ot [E ’..iu;,i
_ | )
Figures 4.4 Cards and Flashcards
Teacher B Date and Time: December 28, 2021 / 9.20 a.m.

Grade: 2 Theme: Numbers

The teacher opened the interactive presentation of the coursebook on the IWB and gave
instructions for some activities. The willing students did the activities on the IWB. Not

any other supplementary materials were used in this lesson.

Observation 4

Teacher A Date and Time: January 4, 2022 / 8.30 a.m.
Grade: 3 Theme: Actions, Toys, and Games

The teacher started the lesson showing a word box to the students and told them that
they would practice the actions. Then, the teacher gave the necessary instruction
explaining that each student would pick one paper and act out the word chosen. Each
student picked a word and acted it out one by one. The other students in the classroom
guessed the actions, such as sleeping, watching TV, and reading. After several students
acting the words out, the teacher said it was enough.

The teacher then informed the students that they would start a new unit named “Toys
and Games.”. The teacher took several toys (a Mickey Mouse, a teddy bear and a
Tweety) from her bag, showed the toys (Figure 4.5) to the classroom, and stated that the
toys belonged to her. Next, the teacher wanted the students to introduce the toys they
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had brought to the school. The teacher let the volunteer students introduce their toys and
games (e.g., balls, cartoon characters, cars, chess games, dolls, race cars, and squirrels).
While the students were introducing their toys, the teacher asked a few questions related
to them. After that, the teacher stuck a card labelled “Toys and Games” on the board. In

final, the teacher asked the students to listen to and repeat the names of the toys they

heard using the interactive presentation.

Figure 4.5 The Toys Brought by the Teacher to the Classroom
Teacher B Date and Time: January 4, 2022 / 9.20 a.m.
Grade: 2 Theme: Colours

The teacher first repeated the names of the colours together with the students. The
colours were stuck on the white board by the teacher. The teacher also said the colours
in the expressions “I like...” and “I do not like...” The teacher then asked some of the
students to name the colours they liked or disliked. The students showed the colours and
said whether they liked or disliked.

Next, the teacher showed a very big purple toy box and asked the students to say what
colour it was. The teacher then took some objects (e.g., balloons, balls, globes, and
mandarins) from the box and asked the students to say what colours they were, and the
students named the colours of the objects. After that, the teacher asked the students to
make a big circle, gave them some colourful balloons, and wanted them to blow up the
balloons. After the students blew up the balloons, the teacher had them listen to 2 songs.
The students put the balloons on the floor and stated the names of the colours. The
teacher then asked them to find the balloons that had the same colours. Finally, the
teacher showed them a colourful handmade flower (Figure 4.6) and asked them to spin
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it and say the name of the colour. Several students spun the flower and said the names
of the colours.

Figure 4.6 The Colourful Handmade Flower

Observation 5

Teacher A Date and Time: January 11, 2022 / 8.30 a.m.
Grade: 3 Theme: Toys and Games

The teacher showed some colourful cards to the students firstly and said the names of
the colours. After repeating the colours, the teacher stuck the cards with the colours on
the white board and asked the students to write the colours on their notebooks. Thirdly,
the teacher hung a poster of the colours on the board, spoke the names of the colours
showing and asked some volunteer students to read the names of the colours.

Next, the teacher showed a toy box to the students. The teacher opened the toy box,
showed the toys (a ball, a bird, and a teddy bear), and asked the class to say the colours
of the toys. The students named the colours of the toys that teacher showed. After that,
the teacher asked the students to present their toy boxes (Figure 4.7). The willing
students introduced their toys (e.g., dolls, cards, birds, robots, spiders, balls, watches,
and cars) to the class one by one. The students used the expression “I have got...” and
stated their possessions. Additionally, the teacher asked “Have you got a/an ... in your
toy box?”. The students also talked about the colours and some features of their toys,

such as eyes, noses, bodies, and clothes.
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Figure 4.7 The Students’ Toys and Toy Boxes
Teacher B Date and Time: January 11, 2022 / 9.20 a.m.
Grade: 2 Theme: Colours

In this lesson, the teacher let the students do some activities related to colours using the
interactive presentation of the coursebook. The teacher then handed a worksheet on
classroom objects and colours out (Figure 4.8) and asked the students to colour the

objects.

Figure 4.8 The Mini-Book of the Classroom Objects

The teacher walked around in the classroom and controlled the students’ work. The
teacher also coloured an object as an example for the students. Following the students
coloured the objects, the teacher asked them to cut the pages, stick them together, and
create a mini-book. The teacher created a mini-book (Figure 9) and showed it to the

students as a model.
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Observation 6

Teacher A Date and Time: January 18, 2022 / 8.30 a.m.
Grade: 3 Theme: Toys and Games

The teacher started with an activity (listen and repeat) using the interactive presentation
together with the students. Then, the teacher hung a poster of numbers on the white
board and asked the students to repeat the numbers from 0 to 20. The students listened
to and repeated the numbers. After that, the teacher showed three cups (Figure 4.9) to

the students and explained the labels on the cups (colours, numbers, and toys).

-

Figure 4.9 Cups and Colourful Cards

The teacher also showed some colourful cards to the students and told that they were the
names of the colours, numbers, and toys. The students were asked to choose one card
and put it into the correct cup. The teacher told them that the cards would be controlled
after all the students put the cards into the cups. All of the students picked one card and
put it into a cup. At last, the teacher showed each card one by one and the students

checked whether they were in the correct cups or not.
Teacher B Date and Time: January 18, 2022 / 9.20 a.m.
Grade: 2 Theme: Colours

The students did completed several activities on the interactive presentation of the

coursebook. No supplementary materials were used in this lesson.

43



4.2.1. Teachers’ instruction for the use of supplementary materials

During the lessons, how the teacher participants give instructions for the use of EFL

supplementary materials is shown in Table 4.1.

Table 4.1 The Types of the Instructions Given

Giving the instruction Teacher A | Teacher B
Demonstration of the materials and steps 33.3% 66.6%
Explanation in L1 100% 66.6%
Giving the instructions one by one 50% 100%
Instructions in written form 33.3% 66.6%
Repetition of the instruction 83.3% 66.6%
Use of body language, intonation, and stress 66.6% 83.3%

As Table 4.1 reveals, Teacher A usually gave the necessary instructions on the use of
supplementary materials, first in the target language, and then in Turkish. Therefore, the
students did not ask for any further information, as they exposed to the instructions in
their first language. However, the teacher often made some explanations about the
application of the supplementary materials, repeated the instructions, gave the
instructions step-by-step, and demonstrated the materials and steps for the students.
Instructions of the coursebook were already seen on the interactive presentation, so the

teacher just pointed and read them aloud.

The instructions given by Teacher B usually were clear to the students, because she
repeated the instructions showing the supplementary material to the students and using
body language, intonation, and stress to make the instructions clearer. When the
students did not comprehend the instructions, they asked several questions, so the
teacher sometimes explained them in Turkish. The teacher also sometimes included the

written instructions through the interactive presentation.
4.2.2. Checking the students’ comprehension

How teacher participants checked the students’ understanding on the use of

supplementary materials during 6 weeks is seen in Table 4.2.
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Table 4.2 The Ways of Checking Understanding

Ways of checking understanding | Teacher A Teacher B
Concept checking questions 33% 50%
Instruction checking questions 100% 100%

As Table 4.2 reveals, Teacher A asked the students questions related to the instructions

and elicited answers from the students. Another technique applied by the teacher

involved asking questions such as “Do you understand? Is it okay? Okay? Is there

anything that could not be understood? Is it understood? Did we understand?” The

teacher generally asked the questions both in L2 and L1. The teacher also asked the

class whether one student would tell what to do for their classmates, and a volunteer

student explained the instructions to their friends.

Teacher B always checked whether the students understood the instructions asking

“Okay?”. The teacher walked around in the classroom and controlled the students’

work. If any errors were present, the teacher alerted them and guided them to correct.

4.2.3. Concreteness and content of the supplementary materials

The types of used supplementary materials and how often they were used are available

in Figure 4.10.
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Figure 4.10 Frequencies of the Use of Supplementary Materials in the Classroom
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Figure 4.11 demonstrates that the teachers used a lot of various supplementary materials
in teaching. The supplementary materials introduced to the students by Teacher A were
generally colourful and vivid. There were many colours, thanks to this the students were
able to pronounce the colours they had learnt. Also, the flashcards and visual aids
applied were of high quality. The pictures had their texts on their backs, so the teacher
generally demonstrated the pictures with their written forms to the class. Furthermore,
the cardboards created by the teacher were large enough and the text was readable. The
materials were attractive for the young learners. The teacher hung the cards, flashcards,
pictures, and posters on the white board so that the students could look at these
materials clearly. Unfortunately, the texts of the colours were tiny on the poster, so the

students had troubles in pronouncing the names of the colours.

The real objects (e.g., balls, cars, dolls, and toys) were big enough to be seen clearly in
the classroom. The three cups activity included the students’ acting out. The interactive
presentation of the coursebook was touch-operated and colourful. It also included the
music and videos. However, only the teacher used interactive presentation. As
conclusion, these supplementary materials may be said to be appropriate for different
learning styles (e.g., audio-lingual, bodily- kinaesthetic, interpersonal, intrapersonal,

and visual).

Teacher B used colourful materials (balloons, boxes, and toys) all the time. The
interactive presentation of the coursebook included many colourful elements. These
elements were mostly appropriate for visual learners. In one of the first lessons, the
student participants took the paper birthday cake, walked around the classroom, and
stated how old they were. The students listened to the song, danced together, and did
some activities on the interactive presentation using the Web 2.0 tool. They cut,
coloured, and stuck the pictures. These types of tasks were mainly suitable for bodily-
kinaesthetic learners. Moreover, the teacher taped some of the supplementary materials
on the white board so that they could be clearly seen by all of the students. The teacher
always wandered around the classroom to demonstrate the supplementary materials to
everyone in the classroom. Finally, the students completed some activities including

visuals and songs from the interactive presentation on the IWB.
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4.2.4. The students’ use of supplementary materials

The students’ interaction with each other during the use of supplementary materials is

summarized in Table 4.3.

Table 4.3 The Ways of Students’ Interaction

Type of Work Teacher A’s students Teacher B’s students
Individual work 100% 83.3%
Pair work 0 16.6%
Group work .0 .0

Table 4.3 indicates that Teacher A’s students used the supplementary materials
individually all the time. As a notable instance, the students created, painted, and
labelled their toy boxes, and brought their toys and toy boxes to the classroom. Then,
the students introduced their toys. Fortunately, most students introduced their toy boxes
and toys in the lesson. The teacher also presented the visuals, flashcards, and toys to all
of the students. The students made some inquiries and named the colours and toys
individually. When the teacher raised a few questions, several volunteer students raised
their fingers to answer, and the teacher recognised a volunteer student to answer.
Volunteerism was one of the key elements for participating in the lesson. After the
teacher finished writing and hanging the visual aids, the students wrote the words in
their notebooks. In a few activities, such as introducing the toys, the teacher chose just
several volunteer students, as there was not enough time for all of the students to have a
turn. However, the teacher told them that they would present their toys in the following
lessons. Luckily, all of the students participated in the three cups activity and picked a
card to classify the colours, feelings, and toys, because there were eighteen students in
the classroom. On the other hand, several students who gave the correct answer had a
chance to act out more than once in acting out the feelings.

The 2nd grade students also used the supplementary materials independently and
individually. All of the students put the birthday hats on their heads, and the teacher
asked to each of them how old they were. Later, all of the students listened to the song
about colours, danced together, and told the class their favourite colours. The reason
why all the students coloured, cut, and stuck the papers, the teacher gave importance to
including all of the students in the activities. However, in such activities (e.g., playing

games using Web 2.0 tools or doing the activities from the interactive presentation),

47




volunteer students raised their fingers, and the students chosen by the teacher did the
activities. When some students finished their work, the teacher asked them to help their
friends, and the students helped each other. It is notable that they worked in pairs in

only one activity, asking each other’s age.
4.2.5. Time management

Not all of Teacher A’s students could participate in all of the activities, as the time was
not enough. Therefore, the teacher chose several volunteer students to do the activities
as model. In addition, some students wrote very slowly, while the others wrote quickly.
The students who wrote quickly had to wait for their friends to finish their writing. The
time was not also enough for the students to watch a video for a second time. But, the
teacher let the students listen to a track for three times, until they could understand it

clearly.

In most cases, there was enough time for Teacher B’s students. However, the teacher
generally allowed only some of the volunteer students to do the activities; for this
reason, not all of the students could participate in the activities, particularly for the
activities on the interactive presentation. While some of the students could not finish the
activity of preparing a mini book (cutting, colouring, and sticking) on time, the teacher
stated that they work should finish it at home and share their work through a Web 2.0

tool.
4.2.6. Feedback given by the teacher

Teacher participants gave feedbacks to the students’ works or products that they
produced with the help of supplementary materials. The ways of feedback given by the

teachers are seen in Table 4.4.

Table 4.4 Types of the Feedback Given by the Teacher

Type of feedback Teacher A Teacher B
Oral feedback 100% 100%
Oral feedback .0 .0

As Table 4.4 demonstrates, Teacher A generally gave oral feedback for the students’
works. When the students completed their tasks or gave the correct answers, the teacher

used several specific expressions (e.g., beautiful, great, okay, this is true/correct, true,
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very beautiful, well done, and yes) Whenever the students gave wrong answers, the
teacher just said “No!” and often asked some eliciting questions (e.g., “Are you sure?”
“Is it...?” “Which one is it?”). In addition, the teacher generally asked some concept
checking question to make the students review and correct their wrong answers and to

learn more about the supplementary materials the students presented.

As for correct answers, the teacher often applauded and thanked the students, saying
“Thank you! Thanks!” The teacher hardly ever wrote some feedback on the white
board. Teacher A also gave explanations or repeated what was said when something
was unclear during the lesson, and the teacher sometimes asked the students whether it

was enough or they could go on.

Teacher B also gave oral feedback in the classroom and asked the students several
questions like Teacher A. When the students finish their work or gave correct responses,
the teacher expressed thanks and used some expressions (e.g., good, good job, nice job,
very good, yes, and okay) and the teacher also answered the students’ questions by
carrying out or demonstrating; she also encouraged the students to congratulate their

classmates, saying, “Applaud” or “Clap for your friends!”.
4.2.7. Challenges and overcoming strategies

Both the teachers and students faced some difficulties during the lessons (e.g.,
misperception of instruction, intervention of L1, noise in the classroom, challenging
tasks, errors with supplementary materials, and students” wrong answers) and humerous
overcoming strategies to handle with the challenges (e.g., giving instruction one by one,
demonstrating, eliciting, changing or modifying the materials).

Misperception of instruction

When the students did not clearly understand what to do, Teacher A usually gave
explanations in Turkish or elicited the instruction from other students in the classroom.
Occasionally, the teacher said the instruction again louder, or gave the instructions step
by step pointing the required materials. To exemplify, the teacher cut, coloured, and
stuck the visuals of school materials on her own first, asked the students to watch it, do
their own work while preparing a mini book. Also, the teacher reminded some
vocabularies that the students did not remember during the activities. Also, the teacher
advised the students not to choose the same friends in pair or group works.
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Intervention of L1

When any student gave an answer in their mother tongue, the teacher wanted the student
to say it in English. In this way, the teacher tried to make students establish

communication in the target language.
Noise in the classroom

When students talked about loudly or made noise during the activities, the teacher often

walked around the students and asked them to be quiet.
Challenging tasks

The students had difficulty in doing True-False activity, because it was the first time
they had encountered this kind of activity. Therefore, the teacher attempted to predigest

the activity through showing or making explanations.
Errors related to supplementary materials

The interactive presentation sometimes included errors, because of this the teacher
explained that "There are some problems with the presentation. That is not a problem. It
is OK."

Students’ incorrect answers

The teacher tried to elicit the correct answers first from the study, and then from the
other students in the classroom. In addition to this, the presentation on IWBs alerted the
students with a sound automatically as soon as there were incorrect answers, and

congratulated them as far as they gave the correct answers.
4.3. Interviews

The teacher participants replied the questions and sent their responses to the researcher

after the observations over six weeks.
4.3.1. Types and selection of the supplementary materials

Both of the teachers talked about which supplementary materials have been used and

why these materials have been preferred in the classroom. As what types of the EFL
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supplementary materials used in the classroom were mentioned earlier, it is time to

focus on the reasons their usage of. These reasons are available in Table 4.5.

Table 4.5 The features of the supplementary materials used in the lessons

Features Teacher A Teacher B
Appealing to different senses 1 1
Appealing to eyes 2 4
Appealing to multiple intelligences 2 1
Appropriate for the functions 2 -
Colourful 1 2
Contributive for permanent learning 2 2
Effective 3 1
Enjoyable - 3
Improving language skills 1 -
Interesting 1 1
Motivating 1 -
Practical 2 -
Realistic 1 1
Salient 3 2
Timesaver 2 1
Total 24 19

As Table 4.5 shows that the teacher participants had lots of reasons for using the
supplementary materials. According to the table, the most valid reason is that the

materials are visuals and appeal to the students’ eyes. In this point, Teacher A said that:

The interactive presentation had a significant function in the classroom.
For the presentation embraces listening tracks, songs, and visuals, it appeals to
both the students’ ears and eyes. Additionally, it is more useful and timelier, and
it is more convenient to follow the lesson on the IWB for all of the students.

Besides, it contributes to multiple intelligences.
In this context, Teacher B remarked that:

| always used the IWB and interactive presentation in my lessons, as it

has many audios and visuals. These properties and the changeable screen of the
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presentation were salient. Similarly, the interactive presentation drew the
students’ attention in the classroom. The students also enjoyed doing the
activities on the IWB. In my opinion, the interactive presentation was the most

prevailing material used during the classes.

The answers above account for the fact that teacher participants used the interactive
presentations and IWB in all their classes for the 6 weeks.

Visuals were also among the most commonly used supplementary materials as Teacher

A explained:

| preferred using the visuals in the classroom, because the visuals are
catchy and contribute to visual intelligence. | also used some flashcards and
posters to introduce some new vocabulary or revise words in the classes. The
flashcards and pictures are helpful for drawing the students’ attention and

interests, and they strengthen the students’ visual intelligence, as well.
In addition, Teacher B reported:

| created and used a paper birthday cake, candles, cards, number sticks
and party hats for teaching of numbers and telling the ages. The materials were
catchy, colourful and suitable for the context of a birthday party. Therefore, the
students had an enjoyable learning environment. The balloons, toy boxes, toys,
and windmill were also applied in teaching of colours. All of the materials were

interesting and noteworthy for the students.

The students created posters about emotions and their favourite superheroes as
homework. In this sense, Teacher A reported "The basis of this homework was to allow

the students to create and present their own work and products.".

Teacher A also used a few boxes for various reasons in the classroom and made an

explanation like:

| used a word box that included some words to let the students pick the
cards and act out several feelings, as acting develops the students’ auditory and
bodily-kinaesthetic intelligences. Many colourful cards were used and stuck on
the board as headings to attract the students. | also used worksheets to improve

my students’ writing skills.
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The extract reveals the teacher used several types of activities and games for bodily-
kinaesthetic learners, besides explaining why the boxes were used. Activities such as

acting-out, word-classifying, and writing were used as Teacher B mentioned:

| put three different types of toys in a toy box. | took the toys out of the
box one by one and asked what colour they were. Before taking out the toys, |
wanted the students to predict the next colour. The students became glad when
they guessed the correct colours. It aroused curiosity among the students and
contributed a permanent learning opportunity. This was also enjoyable. | can

say that the students learnt the colours in this way.

According to this extract, the students did not use the toy box in the classroom; rather,

the teacher used the box herself for the teaching of colours.

Real objects were used by both the teacher participants in the classroom. Teacher A
stated that:

| preferred using real objects for the unit “Toys and Games”. As an
example, my students and | brought our toys to the classroom and introduced

these toys, because these types of materials are appealing for young learners.
Similarly, Teacher B reported:

My students sometimes used their own objects. | taped the objects to the
white board, labelled them, composed a karaoke song using these objects, and
sang it with the students. As the song included several repetitions, the students
learnt easily from the songs, danced, and enjoyed the lesson. The students also
learnt better while touching these real objects. Furthermore, the students
became more concerned about the other real objects in their environment and

wanted to learn the names of the other materials.

On the other hand, while Teacher A used several handouts, Teacher B did not use any

handouts in the classroom. As she pointed out:

| preferred creating a mini book related to the practice classroom
objects. It was a photocopiable material. | gave the hand-out to the students, and
they traced, cut, coloured, and stuck the classroom objects. After the students
stuck the pages together, a mini book of classroom objects was formed. This
supplementary material included pretty visuals of classroom objects; therefore,
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the students enjoyed colouring the pictures. The students stuck this mini-book in

their notebooks, so that they could check from their notebooks when they could

not remember the names of these objects, and this promoted permanent learning.

Overall, Teacher A inferenced:

The supplementary materials used in the classroom were favourable

according to the functions of the lesson; motivating for the students; and

engaging for the lessons. Besides, our lessons were generally game-based.

In summary, the findings showed that teacher participants used supplementary materials

that appealing to the learners’ eyes (visual) and salient more than the others. The

findings also showed that the features of the materials such as motivating and improving

language skills were disregarded by the teachers.

4.3.2. Students’ engagement with the supplementary materials

The teacher participants answered this question and told what their students did using

these supplementary materials. The students’ actions are seen in Table 4.6.

Table 4.6 The Participant Students’ Engagement with the Supplementary Materials

Actions

Teacher A’s students

Teacher B’s students

Acting out

2

Asking and answering questions

2

Colouring

Cutting

Guessing

Listening

Listening and repeating

Looking at visuals

Matching

Playing

Presenting self-made materials

Sticking

Touching

Writing

N W N R AR R R N R R RN
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As Table 4.6 states that Teacher A’s students often did listening activities, played
games, examined the visuals, presented their self-made materials, and repeated what
they heard by using supplementary materials, on the other hand, the Teacher B’s

students usually played games and touched these materials.

The teachers actively used the IWB and the interactive presentation, so the students paid
attention to the listening tracks, songs, and visuals. The students listened to the tracks,
examined the visuals and did the activities (e.g., choosing the correct answer according
to the pictures or tracks). The students sometimes sang the several songs. As Teacher A
expressed, “The students especially enjoyed the effects of the presentation, so they
followed the presentations in a careful way. Moreover, Teacher B said that the students

generally employed the IWB actively in the classroom.

Both Teacher A and Teacher B said that the students participated in the class actively as

Teacher A said:

| hung the posters of colours and numbers, several colourful cards,
visuals, and on the white board. Then, my students repeated and wrote the words
on their notebooks. A few volunteer students also spelled the colours loudly. The
students created and introduced several posters in the class. The students also
presented and talked about their toys. They answered my questions while
introducing their assignments. | guided and gave feedback to the students during
the process. In addition, the students picked the words from the boxes and acted
the words out using their body language in another activity. The students
enjoyed this activity very much. Moreover, the students chose some cards and
grouped the words on these cards as colours, feelings, and numbers in a game.
At the end of this game, the cards were checked by all of the students in the

classroom.
As Teacher B described, in her classroom:

| gave the paper cake to several students took the paper, they wore the
party hats, chose the correct number stick, put the stick on the paper cake, and
walked around the classroom telling their ages. All of the students could clearly
see these materials in this way. The students used the expression “I am ... years
old.” while telling their ages and asked about their classmates’ ages, as well.

The students blew up lots of colourful balloons. Then, the students made a circle,
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and | threw the balloons into the centre of the circle. Next, | said the names of
some colours, and the students tried to find these colourful balloons. After that,
the students asked “What colour is it?” to each other showing several balloons.
| also spun the colourful windmill and asked the students the name of the
standing colour as “What colour is it?”. The students answered my question.
Then, the students spun the wheel and asked each other the name of the standing
colour. The students traced, cut, coloured, and stuck the names of the classroom
objects while creating the mini book. Finally, the students stuck this mini-book

in their notebooks.

To sum up, the findings showed that the participant students did more listening and
playing activities than the other types of activities (e.g. matching and sticking) while
using supplementary materials included into the classroom. Besides, there were very

few activities of colouring, cutting, and guessing at all.
4.3.3. Appropriateness of the supplementary materials for the students

The teachers claimed that the students’ beliefs, culture, knowledge, and experiences
were considered during the selection, creation or usage of the supplementary materials.

The things borne in mind are seen in Table 4.7.

Table 4.7 Learner Variables Taken into Consideration by the Teacher Participants

Learner Variables Teacher A Teacher B
Age 3 6
Belief 5 -
Culture 3 1
Family life 1 -
Interests 2 2
Knowledge 5 1
Levels 2 -
Life experience 3 2
Multiple intelligences - 1
Learning needs 2 4
Preparedness 3 -
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Table 4.7 shows that the participant students’ ages, beliefs, cultures, family lives,
interests, knowledge, levels, life experiences, different types of intelligences, needs, and
preparedness were considered while the use of supplementary materials. Especially,
Teacher A paid more regard to the students’ beliefs and knowledge as Teacher B gave

more importance to the students’ ages.
As for the students’ levels and ages, Teacher A noted that:

The students’ beliefs, cultures, interests, family lives, and needs were
taken into account. | also revised the students’ ages, grades, and preparedness
during preparing and applying the supplementary materials and giving
homework. The applied supplementary materials were appropriate and eye-
catching for my students. | selected the flashcards, interactive presentations, and
posters, for my young learners. In particular, the presentations are helpful
especially for auditory and visual learners. The supplementary materials |
applied in teaching were user-friendly and corroborative to be used.

Teacher A also attached that:

The real objects and toys are valid in all cultures, so these kinds of
materials are utilizable globally. The students were curious about the toys of
their classmates. By way of addition, the game in which the vocabulary cards
and a word box were used for the game of charades is usually played in our
culture, thus playing it was a reinforcer of the students’ own culture. |1 used
preferably activities, games, and songs to motivate my students in learning, as
the students admired these types of activities much.

Teacher B further emphasized that the students’ attention was drawn with the

contribution of supplementary materials and stated that:

The students like games, parties, songs, and such like entertaining
activities. The students also enjoy wearing party hats. | designed and created
eye-catching materials for my students. The students wondered about the names
of some other real objects in the classroom and asked to me how they were
called. I made effort to appeal to all types of learners. To exemplify, | hung the
materials on the white board to be clearly seen by visual learners. I also let the
students move, play games, and touch some materials (e.g., a colourful windmill

to be spun, handouts to be traced and coloured, or balloons to be hit) to
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contribute to bodily-kinaesthetic learners. The mini-book was about the
classroom materials; therefore, it was reinforcement for the learners and
contributed to learning permanently. The application of these supplementary
materials contributed to peer-learning and social learning in the classroom, as

it is known that the students learn better from each other.

Teacher B explained what types of works were preferred considering multiple

intelligences and stated that:

| think the most supporter supplementary material was the IWB in the
classroom, for it contains a rich array of materials for audio-lingual, , bodily-
kinaesthetic, visual, and others. The students were also could play many digital
games that were created using Web 2.0 tools on the IWB. These online games
were appealing for my students. In addition, they like to compete and interact
with each other; for this reason, the online games were amusing in the

classroom.

In brief, the results showed that the students’ ages were more taken into consideration
than the other learners’ variables such as their culture, family life, interests etc. during
the creation and design of supplementary materials to be used. On the other hand, it is
noteworthy that the diversified types of supplementary materials formed and utilized in

EFL teaching addressed to the students’ variables in view of teacher participants.
4.3.4. Students’ individual needs in the design of the supplementary materials

The teacher participants answered this question by stating which specific needs of
learners were accounted during the process of using supplementary materials. These

specific needs are seen in Table 4.8.
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Table 4.8 Learners’ Specific Needs Addressed by the Teacher participants

Learners’ specific needs Teacher A Teacher B

Competition - 1

Different learning styles

Games

4
Fun 4
3
2

Movement

Songs -

5
2
4
3
1
Social interaction 4

Skills and abilities
Wonder

W k| -

4

As Table 4.8 shows that the students took various types of learner features and needs
into consideration. Teacher A gave more importance to different learning styles and
enjoyableness while Teacher B put more emphasis on different learning styles. For

different learning styles, Teacher A stated that:

The supplementary materials employed in the classroom appealed to the
different types of learners. In particular, different types of supplementary
materials were created and used for auditory and visual learners in the
classroom. 1 included different supplementary materials in the learning
environment; in the contrary, the lessons would be dull for the students.

Teacher B, moreover, explained:

We formed and employed different sorts of supplementary materials,
such as the mini-book that includes tracing, cutting, and colouring. In my

opinion, these actions also addressed to multiple intelligences.

Furthermore, the students’ developmental stage was given importance during the
creation and made use of the supplementary materials in the classroom. As Teacher A

explained:

For the reason these young learners are of playing age and satisfy with
the games, | applied gamification and let the students play more. The students

also found the toys alluring and attractive. They learnt new words and had fun

59



at the same time thanks to the games and toys. The supplementary materials
were also contributive in attracting and motivating the students for the lesson.

Teacher B also talked about the students’ developmental period noted:

Young learners like dancing, having fun, jumping, moving, playing,
touching, walking, and wandering in the classroom, | wanted the students to
carry the paper birthday cake, wander in the classroom, and show the birthday
cake to their classmates while telling their ages. The students also danced with
the party hats while listening to the birthday song in the classroom. These young

learners are very energetic, and they enjoy English more in this way.

In conclusion, the results showed that the participant teachers gave importance to
different learning styles of their students in the classroom mostly during the design and
creation of supplementary materials. Also, the supplementary materials that would arise

curiosity among their students were more preferred than the others.
4.3.5. Cultural content and relevance of the materials

As response for this question, both teacher participants expressed that the
supplementary materials used in the classroom were completely suitable for the

students’ culture as seen in Table 4.9.

Table 4.9 Cultural Suitability of Supplementary Materials

Cultural suitability Teacher A Teacher B

Suitable Yes Yes

While the reasons were examined, Teacher A explained that the students’ cultural and
economic conditions were also recorded in the election and application of the
supplementary materials. As a consequence, more accessible and suitable materials

were chosen and used. In this regard, the Teacher A said:

There were no challenging activities or supplementary materials in the
lessons. The flashcards and pictures involved the activities the students already
did in their daily lives. Physical materials were also preferred in consideration
of the students’ cognitive development. Additionally, | made an effort to simplify

the supplementary materials to be appealed for all of the students. The
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interactive presentation is also a tool often used by the students like computers,
mobile phones, and tablets; therefore, they did not have any problems using it.

The teacher participants claimed that the content of the supplementary materials used in

the classroom had universal appeal and Teacher A exemplified:

| wanted the students to select any heroes or superhero characters and
introduce these characters in the classroom. The students made presentations
about a great deal of characters from Turkish culture and some other different
cultures. What is more, the guessing game is similar to the game of charades in
Turkish culture, so this game was also suitable for the students. Besides, similar
games are played by children worldwide, the games were culturally favourable
for student participants. Toys such as balls, dolls, teddy bears, and toy cars
brought to the classroom are also available in all cultures. As for emotions, the
students drew some faces showing some feelings and told about these feelings.
We know that emojis and feelings indicate same meanings for all people and

cultures globally, so the students did not find this strange.

Students were given options to choose the supplementary materials. In this context,
Teacher A indicated “I set no limits and allowed the students to bring and present the
characters they knew, liked, and watched into the classroom.”

Teacher B further said that:

Lots of people usually celebrate birthdays throwing parties in the world;
therefore, the students are acquaintant with attending a birthday party,
celebrating a birthday, eating birthday cake, and wearing party hats. Children
also play digital games on their mobile phones at home, thus playing games on
the IWB is an ordinary thing for these learners. They are quite enjoyable. The
students also like colouring, dancing, listening to and singing songs, playing
games, and wandering, the reason why | included a variety of materials to
enhance the learning environment. The mini-book was appropriate and well-

designed for the students’ comprehension.

However, Teacher B claimed that there was some dissimilarity among the students
concerning the materials and reported that “the pink balloons were eye-catching for the
girls, while the balls were especially attractive for the boys.”

61



Consequently, the supplementary materials used in the classroom were known to the
students and culturally applicable for them according to the teachers’ expressions.
Moreover, the teacher participants suggested that these supplementary materials might
be used again in English classes or in some other contexts as they were culturally

suitable.
4.3.6. Specific items in the supplementary materials for the learners

In this sense, the teachers said that all the applied supplementary materials in the

classroom were almost vital for the students as seen in Table 10.

Table 4.10 Vitality of the Supplementary Materials Applied in the Classroom

Teacher A Teacher B

Vital 100% 100%

The teacher participants also stated which items were specifically vital for the learners.
These specific items are seen in Table 4.11.

Table 4.11 Vital Items Preferred during the Use of Supplementary Materials

Activities

Colours

Games

Interactive Presentation

Songs

IWB

Toys

Visuals

In this regard, Teacher A explained that she used several techniques to make the

supplementary materials more eye-catching for the students and expressed:

| showed the flashcards and pictures to the students, and stuck these
visual aids on the white board in our classroom. For it was more interactive for

my students, | applied this technique frequently in my lessons.
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In addition, the interactive presentations on IWB were found to be useful in the
classroom by the teacher participants. As Teacher A stated:

The interactive presentation that included lots of visuals and audio was
also a helpful supplementary material. Therefore, my students could listen to the
songs effortlessly in the classroom. | also used different activities to motivate my
students for the lesson and the students had fun doing the activities.

Teacher B also indicated:

Various kinds of learners are available in the classroom; some students
like learning by playing games; some like competing with their friends; and
some others like listening to and singing songs. For this reason, IWBs are key
materials for all the students in the classroom. The students created a material
and sang a song about the classroom objects, and played digital games or did
the activities on the IWB. These were also interesting and interactive for the
learners, as they like playing games most.

Additionally, the teacher participant usually preferred assorted colours to draw the

students’ attention. Teacher A said:

The colours of the supplementary materials were noteworthy for these
young learners. As an instance, the boys preferred blue-coloured cards, while
the girls preferred pink-coloured cards, and students who liked the colour

orange preferred orange-coloured cards.

For teacher participants, the boxes, objects, texts, toys, visuals, and other real objects
usually stood out to the student participants. As Teacher A claimed:

The boxes, pictures, and toys were in particular important and
interesting for the learners. The materials also contributed to permanent
learning, as the students were more attentive about the details of the materials.
For example, my toy box had the same colours with a chessboard, so the
students thought that they would play chess. The texts and even the size of the
texts were noteworthy for the students, too. The students examined the materials
firstly and then tried to comprehend what these supplementary materials were

and to guess what the next materials would be.

Teacher B added that:
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Each point of the supplementary materials had significance for the
students, such as the paper birthday cake and number sticks. The students may
remember the birthday party in the classroom when they celebrate their
birthdays in real life, so they won’t forget the birthday party given in the
classroom, their classmates and teacher, and how to tell their age in English.
Furthermore, the words and objects used in the classroom were among must-
learn things for the students throughout their lives. For this reason, each
learning item was given importance during the lessons. The students used real

objects in the classroom and learnt the English equivalents of these materials.

Additionally, Teacher A suggested that the supplementary materials would sometimes
be adapted spontaneously in the classes and explained, “The supplementary materials

would sometimes be called by a student’s name or personalized in the lessons.”

In summary, the findings showed that all the used supplementary materials had a vital
item for the learners. What items were specifically important for the learners were listed
as; activities, colours, games, interactive presentation, songs, IWBs, toys, and visuals in
order. Activities were seen as the most important one. The teachers also added that they

also considered the students’ ages, interests, and levels.
4.3.7. Difficulties faced while using the supplementary materials

The teacher participants noted that there was no much difficulty in using the

supplementary materials. Teacher A stated:

As the supplementary materials used were enjoyable and interesting,
there were few challenges. The students participated in the activities and had a
good time, for the materials | applied were mostly suitable for their ages,

interests, and levels.

Teacher B likewise said “There was no difficultness in use of our supplementary

materials, rather using these materials made our lessons more straightforward.”

Lastly, the teachers did cite some difficulties they faced while using supplementary
materials and they indicated that they applied some strategies to overcome these

challenges. These difficulties are seen in Table 4.12.
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Table 4.12 Some Difficulties in the Use of Supplementary Materials

Problems Teacher A Teacher B
Internet problems 25% 12.5%
Problems related to the IWB 12.5% 25%
Damage to supplementary .0 12.5%
materials

Insufficient time .0 12.5%

According to Table 4.12, the problems are mainly related to use of IWB, technology,
and the internet. One such challenge was problems with technology. In this regard,

Teacher A put forward:

There might be some technical problems. As an example, | could not
have used the IWB or interactive presentation if the electricity went off.
Therefore, the course books, visuals, worksheets, and the assignments did by the
students could be included in the lessons. | would talk with the students then.
Several speaking activities or role-plays would also be included in the lesson, as
well. We may sometimes face this problem but fortunately there were no power
cuts during the six weeks.

Teacher B also reported:

There occasionally may be technological problems with the IWB, such as
working slowly, not working properly, or some internet connection problems. |
let the students play games, organize a competition among the students, or give

handouts as a solution. We may also go on with the course book.

Another problem mentioned by the teachers was the inadequacy of teaching hours. The
student participants have two teaching hours of English per week, and this is seen as a

problem by the participant EFL teachers. Teacher A elaborated:

The time was not enough to include all of the students to the activities, as
they had only 2 English language lessons a week. Therefore, | usually preferred
the use of colourful, enjoyable, and interesting supplementary materials. My
students took parts in the lessons and did the activities more readily when some

interesting supplementary materials were used.
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Teacher B also said that some students worked at a slow pace while doing some
activities, and as a result, the activities were left incomplete in the classroom. As she

revealed:

The lack of time was a problem, because the students were unable to
carry out the work, such as colouring and cutting. For this reason, | asked the
students to complete the work at home and to send a photo of the completed

work to me through their mobile phones.

Damage to the supplementary materials used in the classroom was also one of the

challenges. In this regard, Teacher B expressed:

There were tiny problems, such as the blowout of the balloons, but these
problems did not matter very much. These types of problems may be handled easily,
in my view. An example of this is that the supplementary materials may be replaced

with other similar materials in the classroom.

To summarize the findings of this question, there were some challenges for the teacher
participants during the use of supplementary materials in the classroom. These
challenges were put in order; internet problems and problems related to IWB
(technological problems), damage given to the supplementary materials; and

insufficient time.
4.4. Self-evaluation Reports

In addition to the interviews, the teacher participants were also asked to evaluate their
use of supplementary materials in the classroom. They were given some guiding
questions concerning whether they were pleased with the supplementary materials, they
wanted to use the same supplementary materials in the following lessons, and they
wanted to change anything related to the supplementary materials. The teacher
participants evaluated the use of supplementary materials used in the classroom on the

basis of these guiding questions (Appendix 5).
4.4.1. The self-evaluation of teacher A

Teacher A said that the IWB and interactive presentations were the most advantageous

supplementary materials in the classroom and stated:
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The interactive presentations of the course book are the most effective
supplementary materials in the classroom, for they contribute fo the students’
auditory and visual skills. The presentations also include some entertaining
activities such as dialogues and songs; therefore, the students learn things in an
enjoyable way. | think I may use the presentations in my following lessons, and
they do not need to be changed. Moreover, the use of the IWB and interactive
presentations is easier and more practical. | also think that more applications

may be used on the IWB.

In addition, the teacher claimed that the use of colours in the classes was effective and

reported:

| got the students’ attention showing them some colourful cards. I asked
them to tell the colours of the cards. As these colourful cards have a positive
effect on the lessons, | am pleased with these materials and will go on using the
colourful cards in the classroom. The posters of the colours and numbers were
also effective materials. | hung these posters on the white board so that all the
students were able to see the colours and numbers clearly. I said the names of
the colours and asked some students to look at the poster and repeat the names
of the colours. The students also liked the colourful cardboards I created for
some grammar structures. | wrote titles such as “Colours,” “Feelings” and
“Have got” on the colourful cardboards, stuck these cards on the white board,
and then the students wrote these titles in the notebooks. The colourful
supplementary materials attract the students and make the lesson more
interesting, so these supplementary materials may be used again in future

lessons. The posters may also be applied in other grades.

The activities and games involving the supplementary materials were also viewed as

entertaining to the students, and the teacher added:

G«

In the three-paper cup game, | wrote “colours”, “numbers”, and “toys”
on the cups and put some related words on the desk. The students picked a piece
of paper and categorized the words. It is an interesting activity, specifically for
young learners. Different versions of this activity may be applied for some other
words related to different subjects. I also created some word boxes and word

cards and used them to revise and practice the vocabulary learnt in the
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classroom. | wrote the words on paper and put these papers in the word box
before the lesson. During the lesson, | asked the students to pick a card and act
out the word chosen. A few willing students acted out the words. This activity
was also practical for the students, as they enjoyed revising the words they had
learnt. The words may be changed according to the other levels and units; and
this activity may be adapted and applied in other lessons.

The teacher also talked about the assignments that the students did by using

supplementary materials and expressed that:

| asked the students to do some assignments and worksheets related to
the theme of the lesson, such as preparing a feelings poster, a superhero poster,
and a toy box. These types of homework are necessary for the students’
development, because they create a product and practice the grammar points
and words they have learnt in this way. For example, the students created a
poster on feelings and named the characters they drew or stuck. Next, they
introduced these characters and presented their posters, talking about the
characters’ feelings to their classmates. The learning atmosphere in the
classroom was so enjoyable. These types of homework and worksheets also
contribute to the learners’ sense of responsibility. 1 recommend that these types
of assignments, homework, or worksheets from various sources may often be

given according to the functions in the next lessons.

The teacher also put emphasis on the use of real objects and reported:

1

| brought a lot of toys into the classroom for the unit “Toys and Games.’
The students got very excited when | showed them the toys. The students also
brought their own toys and introduced them to the class. | asked some questions
such as “Have you Qot..?" and “What colour is it?” about the toys and the
students also answered these questions while introducing the toys. According to
me, the materials people use in their daily lives make learning permanent, and
these materials are the most effective. Real objects should be preferred in the
classroom. Due to the fact that there is nothing to alter real objects and they are

practical, these materials may be used easily in the lessons.

Generally, the teacher was positive about the supplementary materials created,

designed, and used in the classroom and said:
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| am pleased with the supplementary materials used in the lessons, such
as flashcards, posters, word boxes, word cards, and worksheets. In particular,
the visuals used to teach vocabulary are contributor and spectacular for my
students. The flashcards were mostly used for different themes, such as abilities
and feelings, in the lessons. The students examined the visuals and learnt new
vocabulary during these lessons. The flashcards may also be used in future
lessons for the reason the students liked these supplementary materials much.
The posters were also practical in the lessons, so | gave importance to including

them.

With these views in mind, the supplementary materials created and created used in
relation to the functions of the lesson. The supplementary materials have a vital role in
teaching of English to young learners and contribute to their learning. The teacher was
generally pleased with the supplementary materials in general and stated that there was
not any difficulty in preparing and using them. As such, according to the teacher, these
materials should not be switched, however they may be adapted for all the functions

taught in the classes.
4.4.2. The self-evaluation of teacher B

As with Teacher A, Teacher B put forward that the interactive presentations and IWB
was a key element in the classes. The teacher attached importance to all of the students’
active participation in the lessons and gave permission to the students to use the IWB

for the activities. The teacher reasoned that:

The IWB is essential for English lessons, as it allows the students to learn
English in an easier and more permanent way, supplementing the course book
with audio and visuals. The IWB also encourages the students to compete with
each other while doing the activities. It makes both the teachers’ and the
students’ work smoother, saves time in the lessons, and gives an opportunity to
see the answers and results of the activities, exercises, and games for all the
students in the classroom. The students enjoy doing activities on the IWB much.
Listening to the teacher constantly may be boring. Therefore, | would rather do

some different activities periodically.

The teacher also proposed that the supplementary materials used in the class overall suit

for the students:
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| think English language lessons are more important than other lessons,
because they so frequently require the use of supplementary materials. Diverse
types of materials are also fundamental to make the learning environment richer
and to allow the students to be eager to participate in the English lesson. For
me, the supplementary materials used were mostly favourable for the students’
ages, interests, levels, needs, and the aims of the lessons. These materials
allowed the students to participate in the lesson actively and to experience
permanent learning. Overall, I am pleased with the supplementary materials
such as crafts, interactive presentations, real objects, songs, and worksheets
used in the classroom. To exemplify, my students really liked the song of the
school objects; they sang and danced while listening to the song. The toy box
also took the students’ attention; and also, the colourful balloons were attractive
to the students. Young learners like playing with real objects. | created a
colourful windmill and brought it to the classroom. Then, the students spun the
wheel and said the name of the colour marked. The students also learnt some
new Words such as “spin” while using the supplementary materials, for this
reason they may learn various words by means of the supplementary materials

in following lessons.

The teacher sometimes needed more time in the classroom, as the young learners cut
and coloured the pictures slowly and were not able to complete the tasks on time.
Therefore, the teacher asked the students to complete the work at home and send a
photo of it to the teacher through the online application. This technique may be used as
a solution for lack of time. In final, the teacher impressed that the students had distance
education during the pandemic Covid-19, therefore students have difficulties in

adapting to the classroom and school.

On the other hand, the teacher said that there were not many challenges in using the

supplementary materials and said:

There might be some problems related to the internet while using the
interactive presentation of the course book. To use the interactive presentations
requires a membership, therefore | became a member of a website to download
and use these presentations in the classroom. For | believe that these

presentations are useful for the learners as well as appealing to their eyes. But, |
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think that the songs included in these presentations are not appropriate for the

students. So, | suggest that these songs need to be changed.

In conclusion, this teacher was also glad with the supplementary materials used in the
classroom and recommended their use in future lessons. The teacher also remarked that
curiosity and interest kept the students’ perceptions active and allowed them to listen
carefully and remain engaged with the lessons. The supplementary materials were also
seen to have multiple functions by the teacher, so she claimed that the same materials
may be used again in future, yet some changes (e.g., writing the numbers on the party

hats) may be applied.
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5. DISCUSSION AND CONCLUSION

5.1. Introduction

This chapter presents the overview of research questions, discussion of findings,

conclusions, limitations of this study, and recommendations for further research.
5.2. Overview of Research Questions

This qualitative case study has mainly aimed to response the following research
questions: a) what challenges do English language teachers face while using
supplementary materials in state primary schools in Turkey?, b) what are some
strategies applied in the classroom by EFL teachers to overcome challenges during the
use of supplementary materials in Turkish state primary schools? The teacher

participants have contributed to answer these questions through 6 weeks.

The problems faced by EFL teachers may be categorized as related to the students,
teachers, supplementary materials, time or learning atmosphere. For example; students’
distractibility, unclear instruction, students’ lack of school supply, lack of time or
technological problems are among these problems. The teachers have proposed some
solutions for these problems such as using colours or interesting materials, giving the
instruction step by step, letting the students sharing their school supplies, or modifying
the supplementary materials.

5.3. Discussion of Findings

The findings of this study highlighted several points of the use supplementary EFL
materials in primary school classes from types of materials mostly preferred to different

ways of instruction.

One of the interesting points is that the participant teachers preferred visual and digital
supplementary materials more than the other types of materials in the classroom. The
main reason of it is that these types of materials appeal to the learners’ eyes. Another
interesting point is that the types of activities that participant students took part using
the supplementary materials were distinct in two classes. As children love singing,
dancing, gaming, arts and crafts materials should involve hands-on activities. However,

the results indicated that the 3" grade students did more listening activities than the 2"
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grade students while 2" grade students played games more than 3™ grade students.
Moreover, the 3 grade students never stuck, coloured, cut, and did guessing activities
while the 2" grade students did not any act-out activity. It is highly recommended that
other different types of materials (e.g., audio materials, handouts, and crafts) would also

be included in teaching of English.

As for teachers’ instruction, Teacher A (a teacher for 8 years) gave the instruction and
interacted with the students both in Turkish and English while Teacher B (teacher for 16
years) mostly spoke in English in the classroom throughout six weeks. It caused that 2"
grade students more exposed to English than 3" grade students. So, it can be said that
Teacher A’s way of giving instruction is in agreement with Polat’s (2017) study that
indicates several instructors give the instructions using L1 rather than English in order
to make the instructions more comprehensible and intelligible for the learners in

Turkey.

Unfortunately, the students did not have much communication and interaction in most
of the activities that were done in the classroom during this study, as there were few
activities involving pair work or group work. It means that the students were mostly
engaged in the materials as individually and there was not much interactivity among the
students independent of the teachers during six weeks. Therefore, this finding is in
disagreement with Timmis (2002) that supports the motivation of language learners is to
be able to communicate in the target language. However, more pair work or group work
among these young learners would boost interaction and provide a more social learning

environment.

There are some considerations in choosing the class materials (e.g., economy and time).
The participant teachers considered the features of learners (e.g., ages, beliefs, cultures,
interests, levels, needs, and preparedness) while choosing the supplementary materials
that they will use. For example, the 3 grade students’ beliefs, interests, and earlier
knowledge were more effective; on the other hand, the 2" grade students’ students’
ages and needs were mostly taken into consideration. As the 2" grade students were
younger; they played games, danced, and sang songs using the supplementary materials.
So, teachers’ deciding supplementary materials to be used before using them is in line
with the suggestion that educators should decide which materials to be used while
teaching firstly (Kaya, 2006, p.28).
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As for time, Teacher A managed the time more effectively than Teacher B. An obvious
example was that Teacher B handed an activity paper out to the students to be cut and
coloured, but the students were not able to complete if before the ring belled. The
teacher might have given some necessary instructions for the time of the activities, such

as “You have 5 minutes.”

After the teachers revised the learners’ specific needs, some vital items (e.g., colours,
games, songs, toys, and visuals) were preferred during the creation, preparation or use
of the supplementary materials. These items were also considered as appropriate for the
students’ levels and developmental stages. Therefore, our findings are consistent with
Eksi’s study (2015) that states EFL materials should be eloquent and convenient for
young learners. In terms of learners’ specific needs, the 3 grade students exposed to
different learning styles; and the 2" grade students learnt English in a more enjoyable
way. It also exemplifies the reason why the teachers used various types of activities and
supplementary materials in the lessons. As for cultural appropriateness, the teachers just
claimed that all the supplementary materials (e.g., super characters, birthday cakes, toys
etc.) used in the classroom were suitable for the learners. | recommend that this issue

would be deeply reconsidered by the participant teachers.

In terms of feedback, the collected data revealed that the teacher participants did not
give any written feedback. Oral feedback was given only through some expressions
(e.g., well done, congrats, good, and great). As another interesting finding, Additionally,
Teacher B used gestures and repetitions more frequently than Teacher A in the current
study. However, Cabrera and Martinez (2001) state that young learners understand texts
better with gestures, comprehension checks, and repetitions by the teacher. In this sense,
some expressions such as “Great, Perfect, Well-done” might have been written down on

the students’ self-made materials or the teacher participants might have used stamps.

Another finding is that the teacher participants used physical flashcards more in the
classes in this study. Especially, Teacher A had created lots of colourful cards and used
these cards in various activities. It may be because of that the participants were young
learners. This finding contradicts with Alnajjar and Brick’s (2018) statement that digital
flashcards are more useful than physical flashcards. On the other hand, the teachers
included technology into the process of teaching in some other ways such as using
IWBs, including Web 2.0 tools, and playing online games. Utilizing digital tools was

time-saver for the teachers and it also developed the participant students’ digital skills.
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In view of comprehensible and authentic input, our findings showed that the participant
teachers used some authentic videos while teaching of vocabularies. These videos were
considered as comprehensible materials; so they were interesting and motivating for the
participant students. Therefore, the use of authentic EFL supplementary materials was a
favourable step for the teachers in this study as Lopez-Alvarado (2017) concluded that
comprehensible input is motivating for learners. Yet, more authentic materials (e.g.,
booklets, brochures, posters, photographs etc.) should have been used to make the

lessons more motivating for the students.

With respect to affect, the teacher participants used the students’ own materials (e.g.,
classroom objects and toys) and included the students’ experiences (e.g., dancing,
celebrating birthdays, singing, telling their ages, and telling their favourite toys and
games) in the classroom; as a result, the students experienced some positive attitudes
and feelings towards English. Moreover, Teacher A brought her own toys into the
classroom, and showed her favourite toys to the students. It caught students’ attention,
too. However, not all the Teacher A’s students brought their toys into classroom, and
Teacher A did not ask them why they did not bring their toys. Unfortunately, those
students just watched their classmates’ presentations. It is noteworthy that the teachers’
inclusion of the students’ own materials and experiences into classroom holds up as

Tomlinson’s saying that learning a language requires a feeling about that language
(Tomlinson, 2013, p.97).

The findings showed that the participant young learners made noise and sometimes their
attention were distracted by each other. To handle with this situation, the teacher
participants used more eye-catching materials. In a similar way, when the student
participants said that they didn’t have some class tools such as scissors and glue to use
worksheets or crafts, the teachers suggested that they would use each other’s tools as a
solution. These findings are consistent with Nguyen’s study (2022) that states the
students’ making noise and lack of teaching facilities are among the problems while
using the supplementary materials, therefore more interesting materials should be

preferred for them.

In conclusion, the participant teachers used various supplementary materials during the
study and they stated that there were not much problems while using these
supplementary materials. It was claimed that the problems such as technological

problems, insufficient time, material damage, students’ distractibility, and the lack of
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school supplies could easily be handled in the classroom. It was also added that there
were several solutions applied by the teachers to overcome these kinds of challenges.

5.4. Conclusion

Both the teachers and student participants created, designed, and used diverse types of
supplementary materials throughout the six weeks in the classroom. The teachers
sometimes created these materials herself or benefited from some other sources (e.g.,
books or websites on English language teaching). These supplementary materials were
also helpful for task-based teaching, as the students did numerous tasks with the help of
these supplementary materials. Furthermore, the teacher participants had knowledge
about their students’ needs, interests and skills (Karademir et al., 2021) so, it can be said
that colourful, interesting, and student-based supplementary materials were created
during the classes. Culha (2018) stated that advertisements, cartoons, conservations,
illustrations, posters, songs, and videos are mainly applied in primary schools; however,
the current study showed that songs, videos, cartoons, and posters were used more than
illustrations, advertisements, and conversations in primary schools. According to the
hierarchy of the materials (Holmes et al., 2012), it can also be said that visuals, pictures,
and real-life materials were mostly used by the teachers and students as supplementary
materials in this study. It was one of the important points that the teacher participants

did not prepare any daily plans for the lessons.

The teachers and students had some challenges, as well as strategies to overcome these

challenges, while using the supplementary materials in the classroom (Table 5.1).
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Table 5.1 Challenges and Overcoming Strategies by the Teachers during the Use of

Supplementary Materials

Challenges Overcoming strategies

Inadequacy of teaching hour Use colourful, interesting, and enjoyable

supplementary materials, and use daily plans

Lack of interaction among the learners | Let the students attend more pair works or

group works

Lack of written feedback Write feedbacks or sign on materials, use

stickers or stamps

Students’ distractibility and making | Use IWB, interactive presentations, games,

noise colours, visuals and audio, and real objects

Students’ lack of school supplies (e.g., | Allow students to use each other’s school

scissors and glue) supplies

Students’ not understanding the Give instructions step by step, demonstrate

instruction for the use of supplementary | the steps, give the instructions in L1

materials

Supplementary material damage Change or modify materials

Technological problems Use course book, worksheets, handouts or
other supplementary materials, speaking
activities, role play, games, competitions

Young learner’s slow movement Let the students complete the work at home

and share the work with teacher through

mobile phones

As Table 5.1 describes, the teachers and students faced some challenges and developed
various strategies for dealing with these difficulties. Beyond these challenges, one of the
teacher participants also pointed out that the students had distance education during the
COVID-19 pandemic; as a result, they generally had difficulties adapting to the class
and school.
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Dodd et al. (2015) concluded that motivation is a key factor during learning for the
students in secondary school. Similarly, this study also showed that motivation is also

necessary for young EFL learners in primary schools.
5.5. Limitations of the Study

The reader should consider that this study was applied in only 2 state primary schools in
Turkey. More schools may have been included in this study. Furthermore, EFL is taught
to students in the 2", 3 and 4" grades in Turkish primary schools. However, this

study was applied only with students in the 2" and 3" grades in school year 2021-2022.

In addition, because the teachers had additional classes to attend after the lessons
involved in the study, they wrote their self-evaluation reports in the evenings after the
lessons. Therefore, they might have forgotten some details related to the lessons. If the
reports had been written immediately after the lessons, this would have impacted the

results.
5.6. Recommendations for Further Research

The findings of this study may also be relevant to the content of other themes taught in
primary schools, such as Turkish and Maths. As our study was applied in the second
and third grades, similar studies may also be applied with students in the fourth grade.
In addition, a study on Materials Development and Evaluation with pre-service EFL
teachers may be conducted to contribute these teachers’ skills of supplementary material

use in the lessons.

Finally, in our study, the interviews were conducted only with the teacher participants.
In future studies, interviews may be conducted with student participants to learn their

feelings, ideas, and opinions about the use of supplementary materials in future study.
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APPENDICES

Appendix 1-Syllabus for Grade 2 (MONE, 2018)

Ingilizce: Dersi Dgretim Program

“BABLINLE
noge ezznd e eedesd suepris 'smed u) e

“BLUEN ABngesos meu Bupnoa Ag
Aruogop Ensa ey Bupuedxe dosy SIBRNS «
suawubEey

SIBMELY PUE SLOSENED

Bunpiey

Buyeqe

SBED

Buoyog pue Gumeg

[BUIUOIEY ‘WOEINWIS ‘ARl BOH) BWE]
sfiuog puE SILE LD

SYBID PUE Sy

SSRIARD WENSEL

SOBPIA,

sfuog

BIE S 580 0ud
SIS0
SEBUBLLIN Sy
SLCHE 450
SUCOUED)
HUBLBE]BADY

B X0

‘sliuy jo

sSSUEND ssaudxe siqe & | SIUBpNIS ES'rZa
Ol o) | woy

SBOQUNU JUNDD O) 308 80 W SUBPNS "Z8'PEa
‘SEE0 WOMISSED B J0 SEUBY Da0d

B ssendxe O SOE B0 W SIUBDNES CIS'PEA
Bupeads

sy jo

SEUUEND AQusm SO & I SIUEBPNS B1rES
OL G | Wy sEqunu

syl sauboss Ol HOE 89 M RUSPNS ZT1'PZa
*SIOBH0 LICO SSSE D BUIOS J0 SEWEU BL PUBISIBOUN
PUE AQUBp O] SO &G I SIBPNS CLTrEa
Buwaen

‘0L 0 | WO S BNy
suaquinu Bupuey

§ 'Biqe)
SIDBSING

5 'Beqoyss
& ‘noued

5 ‘uad
Jeded

- "HOCqaeu
8- "y58P

5= 'UOREID

5 "Moo
5-'PEOG
§199[q0 wooussep Bupweny

‘PO SEeA § Wwe |—

L we |—

LNOR B PO MOH
sapnbu) aidws Bujyew

(Eeeq) uenEs—
‘(sbeqrooyos) say—
(spousd ) noj—

LEBl) BE  AUEL MOH
fypuenb Bugssudxy

sawubssy pue syse] ‘sxejuo) pasabbng

sawonng Bupuea pue s|yg abenbBue

abenBue jnyas %3 suopoung

fwn

FAVHD wE /dINIS T

86



Ingiizce: Dersi Ogretim Program

‘1 uasasd way) pue sieded pascos Bugsed
pue Bumne Ag sfeDs K00 B auedasd QUSDNIS «

‘siwa) Arengesca mau Bupnow Ag
fupuonp [ensa seu) Bupuedys deay SILBPNIS
sjusiwubisey

SIBMELY DUE SUDISENT)
gladdn 4 Bunep

Bupiey

Guyaqe

SRILEE)

Gucyon pue Bumex

| BLILLOIWE) WO WIS Al S0H) BWEL]
sfiuog pue sjueyy

SYELD pUB Sly

S| AR EYSEL

s0app,
sfuog
BIESL/EE 0L
SIHE0

S BUNNIC BNt
suoyE geny|
SUOOUET)

SUBLLEE] BADY
TR

‘s o sauent

eEaadie O 808 54 M SUEpnS ES'SEa

"afl) AsL SII0D

BU} INCOE HE] O S8 & ||MEIUEDNS 28°5 T3
‘sl jo

S0 B BB O 0B &0 M SIB0NS 18523
Bupeads

‘sBuig
10 SO0 ANILBEI O) OB 80 |M SWSPNIS *17'S23
Buuaysn)

SUOAR £ B3Il ) —

Bl | —

Lala) am SUOARID DaJ ALTELL MO H
fypuenb Bupsaudxg

LT TE=T
UM
pal
apdind
i
abumio
[P
LI B
#|g
§oeq
800000 Bujwey

‘pal 81—
‘UasIE—

L1 S 4000 UM,
sajinbu) ajduwis Bujye

L 2 LU0 |
‘ang pUE pas ey |
saj|j2|p pue say)| Bussaudxg

suswubEsy pue sysel ‘spEuoy paysebbng

sawoxnng Bupuee pue s|ys sBenbue

aben Bue jnyeen ¥ suopaung

fFuun

30YHD w2 /HINIS 2

87



Appendix 2- Syllabus for grade 3 (MONE, 2018)
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Appendix 3: The game and song used for the teaching of classroom objects

.06 - |
w

Link of the song: https://aogultegin.com/contents/grade/2/units/4/songs#songs-36
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Appendix 4: The Form of Classroom Observation

Teacher A Date/ Time

Grade Theme

What kind of an extra material is used in the lesson? Is it used as a pre/while/post
activity?

How clear is the teacher’s instruction? Do the students need any further information?

How does the teacher check whether the students understand the instruction?

Avre the extra materials concrete enough for the young learners to learn the topic? Do the

extra materials include pictures, videos or other visuals?

Are all students using the extra material? Do the students work in pairs, groups or

individually? Do they use the extra material independently?
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Is the predetermined time enough for students to use the extra materials efficiently? Are

the students good at time-management?

What type of feedback does the teacher provide the students? Does the teacher use oral or

written feedback mostly?

How does the teacher respond to misunderstandings and difficulties in using the extra

materials?
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Appendix 5: Self-evaluation Paper

Teacher A Date/Time

Grade Theme

Evaluate the extra materials you used in the classroom, please.

For example: Did you like the extra materials you used in your last lesson? Do you want to
use the same material in your following lessons again? Is there anything you would like to
change about your extra material? Did you have any difficulties while you were using the

extra material in the classroom?
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Appendix 6: Teacher A’s self-evaluation report for the third week
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Appendix 7: The Approval of Ethics Committee

T.C.
ORDU UNIVERSITESI REKTORLUGU
Sosyal ve Beseri Bilimler Arastirmalan Etik Kurulu

OTURUM TARIHI OTURUM SAYISI KARAR SAYISI
26/10/2021 10 2021-180

KARAR NO: 2021-180

Dog. Dr. Turgay HAN'n “Tiirkiye'de fikokullarda Gorev Yapan Ingilizce
Ogretmenlerinin Derslerde Kullandiklart Ekstra Materyallerin Kullamminda Karsilagilan
Sorunlar ve Céziimler" baglikli galiymasi etik yonden incelendi.

Dog. Dr. Turgay HAN'n “Tirkiye'de ilkokullarda Gorev Yapan Ingilizce
Ogretmenlerinin Derslerde Kullandiklann Ekstra Materyallerin Kullanmiminda Kargilagilan
Sorunlar ve Coziimler” baghkli ¢alismasinin ctik yonden uygun oldufuna. toplantiya

katilanlarin oy birligi ile karar verildi.
% 2‘ R4 W
VR AR B
/ASLIGIBIDIR:
! 260072022 | ~
Doc.lD;( Wi ﬂmm'_MUTLU

.. Bagkan.
\‘ » \ o
- & -/
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Appendix 8: The Approval of Research Permission

- T-C. - - .
GIRESUN VALILIGI
11 Milli Egitim Midiirkiga
Say1 - E-29409993-605.01-53489729 06.072022
Kom : Aragtrma Izm
(Dilek KORKMAZ)
VALILIK MAKAMINA

lig  :a) Ordu Universitesimin 30.11.2021 tanthli ve 337905144 DYS kayith yazna.
b) MEB Yenilik ve Egitim Teknolojileri Genel Miidiirligiinin 20202 nolu Genelgesi.
) Vahlik Makarmu'nin 07.12.2021 tanh ve 38483940 sayih Ohur'n.

np(l)ymle&lﬂmmSosyﬂ&hniaEmy&d ogrencisi Dilek
KORKMAZ'm "Turkiye'de MGawYmhghm%mmw
Ekstra Materyallenn Kullammunda Kargilagilan Sorunlar ve Coziimler * adhi caligmasina ven
mmyh,quyeSﬂeymmmeleqnyeHumAhYﬂcelMuhm@m 1 dle
yapaca@ cahgmayla ilgih bagvurusu degerlendinlerek ilgi (c) Makam Ohur'u ditzenlenmugtir.

Séz konusu ig (c) Makam Olur'unda yer alan "anket caligmas:” ifadesinin “Gézlem Formm,
WF@N&WE@&?&WMMM

Makamlanmzca da uygun gorilldiigi takdirde, olurlanmza arz edenm.

Al DUR
Miidiir a.
Sube Miidiira
OLUR
Ertugrul TOSUNOGLU
Vali a.
11 Milli Egitim Miidiirii
Bubelge gmwsali olek ik ima Je F
Adves - Hokomet Ecmag: A Blck Ex 1 Balge Dogralama Adea 3emps. wars tmicve gov Tmeb-ebys
Talafon No - 0 (439 21573 25 -";:_&
E-Posty: argalSi@meh mov & Inturnot Advect: Faka 4342157522

Eop Adres: - mebiahs)l kap =
Be vl govends clcitronl s e imelewgte hipe Sevskoongs meb gov tr sbesndes 53094 -0245-3a372-B505-119C ko ile syt ofilcbele
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Appendix 9: The Form of Consent Approval

BILGILENDIRILMIS GONTLLT OLUR FORMU

0 ORDU
LIMIVERSITES]
N

Bu katldifmz cahsma bilimsel bir araghrma clup, araghrmanm adi ‘“Tirkiye'de
ilkokullarda Gérev Yapan Ingilizee gretmenlerinin Derslerde Kullandiklam Ekstra Materyallerin
Kullammnda Karsilasilan Sorunlar ve Coziimler dir. Bu ¢alisma, Yabanc: Diller Baliimii Ggretim
elemanlanndan Dog. Dr. Turgay HAN tarafindan yiiritiilen bir caliymadir. Bu calismanin amac:
ingilizee Ggretmenlerinin derslerde kullandilkdan ders materyallerinin amaglanna uygun olup
olmadif ve bu materyallerin derslerde etkili bir sekilde kullambp kullamlmadifin tespit etmektir.
Bu cahsmayla aynca ingilizee G&retmenlerinin derslerinde kullandiklam materyaller komusunda
farlandalik kazanmalarm saglama, kullamlan materyalleri amaema daha uygpun ve pratik bir hale
getirme, ders materyallerinden alinan verimi arttirma, ders materyallerini kullamirken karsilasilan
sorunlart ¢ozime kavusturma ve Ofretmenlerin mesleki becerilerine kathh saglamak
amaglanmaktadir. Bu ¢ahsmaya katihrsamz sizden 6 hafta kadar zaman ayirmame istenecektir.
Bu ¢ahsmada sizden derslerdeki materyal kullammumz hakkmda size yonlendinlen anket ve
gorigmelere kathlmamz, siire¢ fizenne sorumlu aragtrmaciya doniitler vermeniz beklenmektedir.
Cahsmaya kathm tamamen goniillilik esasma dayanmaktadw. Sizden kimlik belirleyici hichir
bilgi istenmeyecektir. Cevaplanmz tamamen gizli tofulacak ve sadece aragtrmacilar tarafindan
degerlendinilecektir ve elde edilecek bilgiler bilimsel yaymmlarda kullamlacaktr,

Cahsma, kigisel rahatsizlik verecek unsurlar icermemektedir Ancak, cabsma sirasmnda
sorulardan ya da herhangi bir nedenden &tiirii kendinizi rahatsiz hissederseniz calismay yanda
burakip gikmakta serbestsiniz. Calisma somunda, ba calismayla ilgih somulanmez cevaplanacakhr.
Bu ¢ahymaya katldifimz igin simdiden tegekkiir ederiz.

Cahsma hakkinda daha fazla bilm almak wve somlanmz igin Turgay HAN Ggretm
elemam (5051248512~ turgayhanodu edu fr) ile iletisim kurabilirsiniz.

Bu gahymaya tamamen géniilli olarak kafhyerum ve istedigim Zaman yanda kesip
gikabilecegimi Wilivernm. Verdigim bilgilenin bilimsel amagh yayimlarda mllamimasinn kabul
ediyorm.

Ad-Soyad Tarh Imza
.................................. ced 20
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