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OZET

TURKIYE’DE COVID-19 PANDEMI SURECINDE INGILIZCE
OGRETMENLERININ ACIiL DURUM UZAKTAN EGIiTiMDE
YASADIKLARI ZORUKLAR VE BU ZORLUKLARIN USTESINDEN
GELME STRATEJILERI UZERINE BiR CALISMA

Covid-19 salgini ile birlikte yiiz yiize egitim ani bir sekilde yerini uzaktan
egitime birakmistir. Bu durum bir cok Ingilizce égretmenini, deneyim eksikliginden
kaynaklanan bir dizi zoriuklar ile karst karsiya birakmistir. Bu nitel durum
calismastmn  amacit, Covid-19  salgimi  swrasinda  Tiirkive'de  Ingilizce
ogretmenlerinin acil durum uzaktan egitimde karsilastiklar:t zorluklari ve
karsilasilan bu zorluklarn tistesinden nasil geldiklerini arastirmaktir. Katilimcilar
Tarkiye'de 2020-2021 egitim dgretim yilimin ikinci doneminde acil durum uzaktan
egitim swrasinda, ti¢ farkl hizmet bolgesinde (TlUrkive Cumhuriyeti Milli Egitim
Bakanligi tarafindan okulun icerisinde buldugu bolgenin 0gretmen ihtiyaci, cografi
durum, ekonomik ve sosyal yonden gelismislik diizeyi ve ulasim sartlar: goz 6ninde
bulundurularak gruplara ayri/masu) ilkokul, ortaokul veya lise ile cevrimici 6gretim
deneyimine daha once sahip olmayan 17 Ingilizce Ogretmenidir. Katilimcilarin
belirlenmesinde amaca uygun drneklem, ikna edici 6rneklem ve kartopu 6rnekleme
yontemleri kullanilmistir. Veri toplama araglari, bireysel gozlem ile gonderilen ses
kayitlari, ¢cevrimigi bireysel goriismeler ve ¢evrimigi bir odak grup tartismasindan
olusmaktadir. Arastirmaci verilerin analizinde kodlama ve ftema olusturma
yontemini kullanmistir. Bu ¢alismada temalar tekrar eden ifadeler kullanilarak
belirlenmigtir. Bulgular, cevrimici ders oturumlarina katilimin az olmasi veya hig
olmamasinin en yaygin karsilasilan zorluk oldugunu gésterirken en az karsilasilan
zorlugun ders kitaplarinin e-book formatlarina erisememe oldugunu gostermistir.
EK olarak bulgular, Ingilizce Ogretmenlerinin kullandigi en yaygin ¢éziim
stratejisinin dgrencilerin ailelerini telefon ile aramak oldugunu gosterirken en az
kullanilan ¢oziim stratejisinin derse ge¢ baslamak oldugunu géstermektedir. Bu
calisma online egitim sirasinda Ingilizce &gretmenlerinin ne tur zorluklarla
karsilasabilecekleri ve bunlarin iistesinden gelebilecek ¢oziim sratejilerinin neler
oldugu hakkinda ¢ikarim yapmasini saglayabilir.

Anahtar Kelimeler: Ingilizce 6gretmenleri, Covid-19, zorluklar, Ustesinden gelme
stratejileri, Turkiye

Vi



ABSTRACT

AN INVESTIGATION INTO THE CHALLENGES EXPERIENCED BY
EFL TEACHERS AND THEIR OVERCOMING STRATEGIES IN
EMERGENCY REMOTE EDUCATION DURING THE PANDEMIC
COVID-19 IN TURKEY

The recent emergency remote education replaced face-to-face education
immediately with the breakout of the Covid-19 pandemic, and recent research
reported challenges because of their lack of experience in teaching through online
teaching platforms. This qualitative case study aims to investigate the challenges
experienced EFL teachers have faced in emergency remote education in Turkey
during the Covid-19 pandemic and how they have overcome these challenges. The
participants were 17 EFL teachers who did not have online teaching experiences
before the emergency remote education. They work in primary, secondary, or high
schools in three different service areas (categorized based on their economic and
social condition, location, developmental level, and providing service needs) in
Turkey during emergency remote education in the second term of the 2020-2021
academic year. Purposive and convincing sampling methods were used to
determine participants. Instruments were self-observation voice records, individual
online interviews, and an online focus group discussion. The researcher used the
coding approach and classified the data. First, codes were developed by using
repetitive phrases then the codes were classified. Findings showed that the main
challenge was less or no participation in the online sessions; however, being unable
to reach e-book formats had the least frequency. Next, although the most common
strategy to overcome participation-based challenges was calling students’ parents,
the least common overcoming strategy was starting the lecturing late. The study
provided implications for EFL teachers on what challenges they may face and how
they can overcome them during distance education.

Key Words: EFL teachers, Covid-19, challenges, overcoming strategies, Turkey
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1. INTRODUCTION

The Covid-19 pandemic disease has affected almost all sectoral activities,
including education. United Nations (2020) declared the number of students who
have been affected by Covid-19 as 1.6 billion. To reduce the spread of the
coronavirus, all educational institutions immediately launched alternative ways to
move the physical learning environment, such as classrooms, into online platforms
(Toquero, 2020). These online platforms, such as the Zoom, EBA, and Microsoft
Team, were used during the emergency remote education. Distance education
differs from country to country depending on technological infrastructures and the
number of students and teachers. Some countries used TVs, radios and the Internet
to reach students; however, countries such as China, Italy, and South Korea used

their distance education infrastructures (Emin & Altunel, 2021).

Turkey is one of the countries which immediately reacted to these
developments by moving all educational activities to online platforms. After the
first coronavirus case was declared in Turkey on 11" March 2020, the Ministry of
National Education in Turkey forced all education institutions to suspend school-
related activities to prevent the spread of Covid-19. On the 16" of March 2020, the
Ministry of National Education declared a weeklong halt in Turkey. During that
period, Educational Informatics Network TV (EBA TV) consisted of channels
airing on TV throughout the day, and an online platform called Educational
Informatics Network (EBA) that provided various learning materials to both
students and teachers since 2011 (Ozer, 2020) were prepared for distance education.
In addition, three new channels were added and designed for grades by the Turkish
Radio and Television Association (Tanik-Onal & Onal, 2020). After that, online
lessons replaced face-to-face ones for nearly 18 million students and more than one
million teachers in Turkey (Akbulut, Sahin, & Esen, 2020).

In the following days, all institutions in Turkey started synchronous and
asynchronous distance lecturing on the 23™ of March 2020. All institutions
continued distance education until the end of the academic year. Kindergartens and
primary schools started face-to-face education on the 21 of September 2020; it was
called ‘school adjustment week’. On the 12™ of October 2020, face-to-face teaching
began for the 2", 39 4™ 8" and 12" grades but only two days a week. On the 2™

1



of November 2020, the 5™ and 9" grades students started face-to-face education
too.

After a weeklong halt, 16-23 November 2020, distance education replaced
face-to-face education again. Then, after the 1% of February 2021, the 8" and 12
grades started face-to-face education. Then, on the 29" of April 2021, distance
education replaced face-to-face education again; however, on the 17" of May 2021,
8" and 12" grades back to school for support and training courses. Finally, after the
1% of June 2021, primary school a week later, on the 7" of June 2021, secondary
and high school started face-to-face education two days a week. (Gencer, Kesbig,
& Arik, 2021). Table 1 shows the timetable of distance education in Turkey.

Turkey was one of the OECD countries with the longest distance education
period (TEDMEM, 2021). MEB (2020) reported that 2516 hours of pre-recorded
lessons were aired on EBA TV for primary, secondary, and high school students.
In addition, more than 7 million students used the Educational Informatics Network
(EBA) during ERE in Turkey.

Table 1.

The timetable of distance education

12 March 2020 Starting of a weeklong halt because of the Covid-19

23 March 2020 EBA TV started to air, and the website prepared

19 June 2020 Summer vacation started

21 September 2020 Face-to-face education started for kindergarten and 1%-grade students.

12 October 2020 2nd, 31 4t gth and 12th-grade students started face-to-face education

2 November 2020 5t and 9"-grade students started face-to-face education

16-23 November 2020 A weeklong vacation

1 February 2021 Primary schools, 8" and 12" grades started face-to-face education

29 April-17 May 2021 Distance education period for all grades

17 May 2021 8™ and 12™ grades started face-to-face education on support and training courses
1 June 2021 Kindergarten and primary schools started face-to-face education(2 days a week)
7 June 2021 Secondary and high school grades started face-to-face education (2 days a

week)

1.1. THE BACKGROUND OF DISTANCE EDUCATION

Distance education is a platform that brings planned and structured learning
to physically distant learners via multiway mediated media channels, including
video conferences, social media channels, and discussion forums (Saykili, 2018).
In other words, distance education is described as an educational system in which
teachers and students interact with each other via devices simultaneously, although
they are far from each other (Dinger, 2016). A study by Saykil1 (2018) divided the

development process of distance education into three steps; proliferation of postal
2



service, technologies of radio and television, and development of two-way
communication technologies. First, in the postal service process, learners reached
printed materials, which helps them study individually (Anderson & Simpson,
2012). Secondly, the development of radio and television refers to the one-way
communication period of distance education, and instructors designed their
materials depending on one-way communication devices, such as TV and radio
(Saykili, 2018). The first and the second periods of distance education were
dominated by instructors based on delivering materials and one-way
communication devices (Anderson & Simpson, 2012). Unlike the first and the
second period of distance education, the third period is associated with
asynchronous computed-assist audio/video conferences (Saykili, 2018). New
developments in distance education have brought some challenges such as the
engagement of learners (Yilmaz & Banyard, 2020), low internet access (Cakin &
Akyavuz, 2020; Sari & Nayir, 2020; Stigimlii, 2021; Trust & Whalen, 2020), and
lack of interaction (Basaran, Dogan, Karaoglu, & Sahin, 2020; Sepulveda-Escobar
& Morrison, 2020; Siigiimli, 2021).

1.2. THE BACKGROUND OF DISTANCE EDUCATION IN TURKEY

Distance education is not a new phenomenon in Turkey. The developments
of distance education were examined in four stages in Turkey. The first was the
conceptual period(1923-1955), the second was the letter (writing) period(1956-
1975), the third was the audio-visual tools period(1976-1995), and the fourth was
the Internet/Web-based technology period(1996-) (Bozkurt, 2017). Although
distance education is integrated at each level in Turkey, it is mainly used for higher
education (Ozbay, 2015). More than seventy-eight higher education institutions
have been using distance education on their bachelor's, master's, and associate
degrees (Bilgic & Tuzun, 2020). Furthermore, more than half of all students have
enrolled the distance education programs over the last 20 years in Turkey (Zawacki-
Richter et al., 2015); however, asynchronous and synchronous online lessons are

new experiences for most teachers.

Before Covid-19, people who were busy but wanted to increase their
knowledge preferred distance education (Behzadi & Ghaffari, 2011); however, in

the spread of Covid-19, nearly all learners experienced remote education (Sutiah,

3



Slamet, Shafqgat, & Supriyono, 2020). Thus, a few research (Chen, Fang, & Lockee,
2015; Farisi, 2013; Fresen, 2018) investigated distance education, but several recent
research (Hernandez & Flérez, 2020; Hijazi & AlNatour, 2021; Nartiningrum &
Nugroho, 2020) concentrated on distance education with the Covid-19 pandemic.
These urgent and global educational changes created unprecedented challenges
(Carrillo & Flores, 2020; Luy, 2022), such as getting used to technology, lack of
face-to-face interactions, and lack of discipline (Cooper & Tschobotko, 2020; Luy,
2022).

1.3.  ANEW PHENOMENON, ‘EMERGENCY REMOTE EDUCATION’

Emergency refers to unusual situations such as wars, catastrophes, and
pandemics, and ‘Remote’ represents an on-distance mode of teaching (Mohmmed,
Khidhir, Nazeer, & Vijayan, 2020). Although distancing between learners and
teachers was a common aspect of distance education and emergency remote
education (ERE), distance education was distinguished from emergency remote
education (ERE) in plan and design (Hodges et al., 2020). In contrast to ERE, online
teaching is defined as planned courses and designed virtually for delivery thanks to
multimedia tools such as letters, radio, TV, and the Internet (Altiparmak, Kurt, &
Kapidere, 2011).

Most ERE courses lack a careful design process (Hodges et al., 2020) because
school environments suddenly shifted to online; however, online courses need
detailed lesson plans and teaching materials (Bao, 2020). As a result, instructors
have faced several challenges during emergency remote education (ERE), such as
preparing materials, teaching plans, and assessments in a short time (Forrester,
2020). In addition, instructors must know how to use technology and integrate their
pedagogical knowledge into the online platforms for better learning environments
(Hutchison & Reinking, 2011); however, most teachers suffered from the lack of
guidelines for teaching online during the ERE. On the other hand, to overcome these
challenges, governments and institutions started training teachers on what and how
to teach, but even with training, most teachers thought they were insufficient to

teach effectively (Forrester, 2020).



1.4. THE RATIONALE OF THE STUDY

Previous research has frequently investigated the challenges teachers have
faced during distance education (e.g. Sari & Nayir, 2020; Almaiah & Althunibat,
2020; Guangul, Suhail, Khalit, & Khidhir, 2020; Landicho, 2021; Siigiimlii, 2021).
Similarly, some studies investigated challenges EFL teachers faced during the
Covid-19 ERE (e.g. Forrester, 2020; Ng, 2020; Hazaea, Bin-Hady, & Toujani,
2021). However, very few studies investigated the challenges EFL teachers have
faced and their strategies to overcome the challenges in the Turkish context (e.g.
Ayaz, Ozkardas, & Ozturan, 2019; Sanli, 2021).

Based on the literature review on challenges and overcoming strategies during
the ERE, there is a need to reach a detailed description of challenges EFL teachers
have faced in Turkey and an in-depth analysis of the data set for challenges and
overcoming strategies. Therefore, by collecting introspective data from self-
observation voice records, this case study aims to bridge this research gap by
investigating the challenges EFL teachers faced and how they reacted to overcome

challenges during the Covid-19 ERE in Turkey.

1.5. PURPOSE OF THE STUDY

Because of the COVID-19 pandemic, governments in many countries such as
England, Chile, Namibia, Oman, and Turkey forced all educational institutions to
move face-to-face classes to virtual classes via digital tools such as smartphones,
tablets, computers, or televisions. These urgent changes in education brought some
challenges. The current study investigates challenges EFL teachers have faced
during emergency remote education and their overcoming strategies in Turkey. The
main research questions were what challenges EFL teachers have faced during the
Covid-19 ERE in Turkey and how they have overcome them. Investigating the
differentness of challenges among primary, secondary and high schools is not the
purpose of this study; therefore, all grades were included in this study for

determining challenges as many as possible.



1.6. RESEARCH QUESTIONS

1. What challenges did EFL teachers in primary, secondary and high
school experience in emergency remote education during the Covid-19 pandemic
in Turkey? (e.g. lack of online course experiences, lack of technology literacy, lack
of internet)

2. What were EFL teachers’ overcoming strategies on challenges they
faced during the emergency remote education, and how did EFL teachers overcome

students’ problems in distance education?



2. LITERATURE REVIEW

2.1.RESEARCH INTO DISTANCE EDUCATION CHALLENGES
EXPERIENCED BY TEACHERS AND STUDENTS

Distance education plays an essential role in the education system, especially
after the technological developments, which let institutions move school
environments to online platforms. Therefore, several studies investigated distance
edication in various aspects, such as the differences between distance education and
traditional education (Duffy, 2002), the advantages and disadvantages of distance
education (Altiparmak, Kurt, & Kapidere, 2011), benefits and challenges of
distance education (Jones, 2015), and distance education challenges (Trammell &
LaForge, 2017).

Advantages and Disadvantages of Distance Education

Altiparmak, Kurt and Kapidere (2011) investigated the advantages and
disadvantages of e-learning and listed disadvantages of distance education. The
study indicated that the expensiveness of technological devices and using the
internet, technical problems, teachers’ and students’ incompetencies in technology,
and lack of teachers’ and students’ experiences were the disadvantages of e-

learning.
Benefits and Challenges of Distance Education

Similarly, Jones (2015) investigated the benefits and challenges of distance
education based on the researcher's experiences. Online courses were offered for
clinical social work students to compare face-to-face education. The researcher
designed three online courses at Texas State University. This study revealed that
online courses differed from face-to-face courses in the views of quality and
quantity. The challenges were adapting the use of role-playing to online courses,

interpersonal interactions, and accessing the internet.
Challenges of Distance Education

Trammell and LaForge (2017) investigated common challenges for instructors
of high-enrollment online courses and how to increase the effectiveness of online

lessons. This study found that creating a class structure was the main challenge
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among instructors, and this paper suggested that instructors should develop a
standardized curriculum. In addition, encouraging students to make peer-to-peer
interactions helps instructors decrease workload. Another challenge was to
determine the readiness of an instructor, and the last challenge was the assignment

in large online classrooms

2.2.RESEARCH INTO CHALLENGES EXPERIENCED BY TEACHERS
AND STUDENTS DURING COVID-19 EMERGENCY REMOTE
EDUCATION

Throughout emergency remote education, instructors tried to deliver teaching
methods untested and unprecedentedly during the Covid-19 pandemic (Cigek,
Tanhan, & Tanriverdi, 2020). Therefore, it caused raising the number of challenges
educators faced. For example, Basaran, Dogan, Karaoglu, and Sahin, (2020)
investigated the perspectives of students, parents, and teachers about the
effectiveness of ERE. In addition, a study by Trust and Whalen (2020) investigated
whether teachers were trained enough for distance education. Furthermore,
Stugimli (2021) investigated teachers’ status in ERE, and several studies(e.g.
Guangul et al., 2020; Sari & Nayir, 2020; Cakin & Akyavuz, 2020) investigated the

challenges teachers faced during the ERE.
Perspectives of Emergency Remote Education

Basaran, Dogan, Karaoglu, and Sahin, (2020) investigated the perspectives
of students, parents, and teachers about the effectiveness of distance education
during Covid-19 in Turkey. This qualitative case study collected data set by using
semi-structured interview forms. Participants were 80 teachers, 80 students and 80
parents. This paper revealed that the common perspective of students and parents
on ERE was uninterrupted learning which was a positive aspect of ERE. Still, the
negative ones were limited interactions, technical problems, and short lesson time.
In addition to uninterrupted learning, teachers found ERE helpful in moving with
time and learning to learn. However, teachers suffered from giving less detailed
feedback to students, limited interaction between teachers and students, and the
unsuitability of some courses to distance education. Besides, equality of

opportunity, infrastructure problems, social skills, short course periods, and



counselling services should be improved to have a better learning environment

during distance education
Training Teachers in Emergency Remote Education

Trust and Whalen (2020) investigated whether teachers had been trained
enough for emergency remote teaching for ERE in the USA. Participants were 325
educators, and the instrument was an online survey on K-12. This study found that
challenges teachers faced in ERE were unreliable internet connection, changing
personal needs, and unclear or shifting educational or governmental directives. . It
also revealed that teachers were unprepared to use remote teaching strategies, and

it was hard to adapt teachers’ pedagogy to their online courses
Teachers' Status in Emergency Remote Education

Stglimlii (2021) investigated Turkish mother tongue teachers’ status in
emergency distance education in Turkey. Participants were 30 Turkish teachers
who worked at various secondary schools in the first phase and 16 Turkish teachers
in the second phase. The instruments of this qualitative study were observation
reports and semi-structured interviews. The main challenges were student
absenteeism, lack of internet connection, inadequate feedback, and lack of
interaction. In addition, the inefficiency of the online courses, lack of motivation,
lack of communication, lack of concentration, being unable to practice, teacher-
centred courses, insufficient time, insufficient use of technology, and lack of

classroom management were other challenges.
Challenges of Emergency Remote Education

Guangul, Suhail, Khalit, and Khidhir (2020) investigated the challenges of
remote assessment during the COVID-19 incident in higher education institutions
in a case study of Middle East College in Oman. The data set of this study were
collected from questionnaires, and 50 responders participated. This study revealed
that the main challenges in the remote assessment were academic dishonesty,
infrastructure, coverage of learning outcomes, and the commitment of students to

submit evaluations.



Sari and Nayir (2020) investigated problems experienced by teachers,
administrators, and academics in distance education during the COVID-19
pandemic disease period in Turkey. Participants were 65 teachers working in
various cities in Turkey. This study examined the problems into three themes: lack
of internet access and lack of infrastructure, classroom management, and human
resources. From this perspective, internet-related challenges were connection
problems, lack of infrastructure, students who do not have access to the internet,
technical difficulties, and lack of technology literacy. On the other hand, problems
based on classroom management were listed as follows; lack of communication
during lessons, following students, and less participation in online classes. Finally,
the inability to use the system effectively and follow lessons were under the theme

of human resources.

Cakin and Akyavuz (2020) investigated teachers' problems and motivation
strategies in ERE lessons during Covid-19 in Turkey. This study examined issues
under three themes: communication problems, parents-related problems, and
students’ learning process problems. Under the first theme, lack of feedback to
students, aggressive interactions, unreachable students, restricted internet access,
not being face-to-face, and students' excess numbers on online courses. This paper
also revealed that teachers have some problems with parents during ERE, such as
lack of support, lack of giving feedback to teachers, being unreachable and
uninterested, lack of encouragement to children, insufficient technical knowledge,
and being unaware of students’ needs. Lastly, students’ learning process problems
were lack of having required materials at home, adaptation, doing homework
entirely, and class environment. In addition, the other challenges were being unsure
about the learning process, unable to do all activities properly, bored, and free about
grade anxiety. Findings also showed that inability to use technology, having
distracting objects at home, being unable to learn new topics, and being unable to

determine individual needs were challenges teachers met during the ERE.

Landicho (2021) investigated the challenges and opportunities of distance
education in Earth Science in the Philippines. This study found that the significant
problem in distance education was the absence of laboratories. Students could not

examine natural rock and mineral samples or collaborate with their classmates, and
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they could not ask questions to their teacher while being engaged in laboratory
exercises. On the other hand, students cannot reach all classroom materials like
globes, maps, and other laboratory instruments. School trips to museums and
research institutions were also delayed because of travel restrictions, and it was one

of the disadvantages of online learning.

Ayta¢c (2021) investigated challenges teachers faced during emergency
remote education. This qualitative study was conducted with 12 preschool teachers,
32 primary school teachers, 28 secondary school teachers, and eight special
education teachers. Findings showed that internet connections problems were the
main challenges teachers faced during emergency remote education. Lack of
motivation, lack of e-learning environments at home, and lack of parents’ support

for students were the other challenges teachers met.

Concept of Emergency Remote Education

Mohmmed, Khidhir, Nazeer, and Vijayan (2020) investigated the concept of
emergency remote teaching, including its application and evaluation in Oman. This
paper revealed that the lack of advanced technology and experience in online
learning platforms were the main challenges educators and academic institutions
met. Besides, educators suffer from students with limited or no internet connection
in rural areas. Furthermore, the lack of practical exercises during distance education
causes minor improvement in students’ practical skills, and it was not possible to
raise and answer students’ questions. Another problem was that students could
reach social media quickly, and they could distract students’ attention during online

courses.
Experiences of Teachers During Emergency Remote Education

Schuck and Lambert (2020) investigated the experiences of two teachers
during emergency remote education in the USA, and this qualitative study used
interviews and a focus group discussion interview as instruments. This study found
that inequality of students to reach online courses, sudden changes in education,
and lack of support to the students under pressure were problems for teachers during
ERE.
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Almaiah and Althunibat (2020) investigated the main challenges and factors
that support the usage of e-learning systems during the COVID-19 pandemic in six
public universities in Jordan and Saudi Arabia. The thematic analysis method was
used in this qualitative research, and interviews were the only instrument to collect
data. Researchers interviewed 30 students and 31 experts. Results were change
management, e-learning system technical factors, lack of financial support, less
efficiency and quality of e-learning system, and e-learning system adaptation. In
addition, Almaiah and Althunibat (2020) also revealed that culture, self-efficiency,

and trust affected the adaptation of e-learning systems.

2.3.RESEARCH INTO SOLUTIONS TO CHALLENGES EXPERIENCED
BY TEACHERS DURING COVID-19 EMERGENCY REMOTE
EDUCATION AND DISTANCE EDUCATION

This part examined research into teachers' solutions to challenges they faced
during ERE. Some studies (e.g. Almaiah and Althunibat, 2020; Guangul, Suhail,
Khalit, & Khidhir, 2020) investigated challenges teachers faced during ERE, but a
few studies (Bao, 2020; Landicho, 2021; Sari & Nayir, 2020) motioned overcoming

strategies.

Bao (2020) revealed five strategies to overcome students' concentration and
engagement problems during online courses. First, teachers should create ‘high
relevance between online instructional design and student learning. Second, they
should use effective delivery methods. Third, students should be supported enough
by instructors, participation should be raised to improve students’ learning, and
teachers should have an emergency plan to overcome unexpected education
problems.

Sari and Nayir (2020) revealed that to overcome challenges in classroom
management, teachers could change the course plan, motivate their students, force
them to attend, prepare activities for the course, and use different course material.
In addition, they could try to communicate more with students and parents to
overcome communication problems. Furthermore, to overcome technological
issues, they could follow new improvements in technology and do some
management to access the internet. Finally, they could get help from their

colleagues, an expert, or family members to overcome the other issues.
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Landicho (2021) found that using google maps to reach laboratory materials
in Earth Science lessons during distance education was another method to

overcome with challenges experienced by a teacher in the Philippines

Stugiimlii (2021) revealed that preparing lesson materials, providing internet
access to each student, being ensured about the participation of students, having a
feedback system, and raising awareness of the parents can help instructors

overcome with challenges they have faced during asynchronous lessons.

2.4.RESEARCH INTO CHALLENGES EFL TEACHERS
EXPERIENCED AND THEIR OVERCOMING STRATEGIES
DURING COVID-19 PANDEMIC EMERGENCY REMOTE
EDUCATION

This part examined research into challenges EFL teachers faced during ERE
and their overcoming strategies. The researcher distinguished EFL teachers’
challenges and overcoming strategies under this title because language learning was

different from other types of learning (Horwitz, 2007)
Attitudes of English Teachers During Emergency Remote Education

Ayaz, Ozkardas, and Ozturan (2019) investigated the attitudes of actual
practitioners towards English classes in high schools in Turkey during the ERE.
Participants were 13 English language teachers and 55 high school students from
different parts of Turkey. Open-ended questions were the instruments to collect
data. This study found that coursebooks, crowded classes, quite limited class hours,
and unmotivated students were challenges experienced by EFL teachers during the
ERE.

Challenges EFL Teachers Faced and Their Overcoming Strategies During

Emergency Remote Education

Sepulveda-Escobar and Morrison (2020) investigated the challenges and
opportunities of virtual teaching experience in Chile during the Covid-19 pandemic.
Participants were 27 EFL teachers. An online questionnaire, a blog entry, and semi-
structured interviews were instruments in this mixed-method study. This study

indicated that the lack of direct interaction with learners and the sudden change of
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setting were challenges experienced by teachers during emergency remote

education.

Forrester (2020) investigated challenges and solutions to problems instructors
faced during online group speaking assessments at a university in Hong Kong.
Findings showed that the main challenges were inactive cameras of students,
background noises, lack of technological devices, and internet connection.
Furthermore, this study also found that the other challenges were adapting old
materials, getting less feedback, using chat rather than talking, being unsure of
students’ understandings, and ghosting students. This study revealed four ways to
evaluate students' speaking skills well during distance education. The first and the
second ways were inappropriate for practical, technical, and pedagogical reasons.
The most preferred one was the synchronous discussion assessment; teachers were
participants and discussed individually with students by creating real conversations

such as presentations and job interviews.

Hazaea, Bin-Hady, and Toujani (2021) investigated the challenges faced by
EFL teachers in Arab language countries and how they overcome these challenges.
This paper revealed that low-tech and high-tech Arab countries suffered from the
unavailability of technologies, such as a lack of technological infrastructure and
devices. Still, only high-tech countries reported some challenges related to
pedagogy. These challenges were as follows; preparing materials, missing power
points presentations, absence of planning, and absence of teaching strategies during
distance education. Furthermore, the authors reported that lack of real situations,
absence of real communication, and disappearance of modern approaches in ERE
were other challenges that EFL teachers met during ERE. Lack of enthusiasm and
carelessness and students' assessment were pedagogical challenges. This paper
advised raising awareness, empowering instructors and students, and providing

learning management systems to overcome challenges.

Preservice EFL Teachers’ Challenges During Emergency Remote Education

Ng (2020) investigated the challenges experienced by preservice EFL
teachers during online sessions while advocating CLT in online courses.
Participants were 15 preservice teachers. The main challenge they faced was a lack

of knowledge on facilitating CLT into synchronous online sessions. For example,
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instructors cannot see all participants while doing a presentation; if 30 or more
students participate in a session, this was a challenge because instructors cannot
assess the students’ attentiveness. Another one was that zoom does not let more
than one participant speak simultaneously, and the last challenge was that students

do not activate their cameras.
Students’ Challenges During Emergency Remote Education

Balbay and Erkan (2021) investigated foreign language students’ challenges
and expectations during the ERE in Turkey. Instruments were self-developed
surveys that consisted of Likert type questions and interviews in this mixed-method
study, and 819 participants completed an online questionnaire. The researchers
interviewed 90 students. The results showed that the main challenges were
problems based on technology. The other challenges were technical problems, lack

of connection, power cutdowns, poor time management, and noisy environments.

Sanli (2021) investigated problems English teachers faced during emergency
remote education and corrective actions to overcome the issues. This qualitative
study was conducted with 30 English teachers in a city in Turkey. Findings showed
that lack of participation, lack of socializing of students, lack of attention, and lack
of classroom management were the students-based challenges EFL teachers faced.
In addition, the teachers-based challenge was lack of competence, and challenges
based on insufficient infrastructure were lack of materials and infrastructure.
Providing students with free internet, training teachers on distance education, and

developing available materials were overcoming strategies.

Table 2 shows the details of the literature review of the current study.

Table 2.
Summary of literature review
Researchers  Investigation & context Sampling Method Findings
& year

Research into Distance Education Challenges Experienced by Teachers and Students

Advantages and Disadvantages of Distance Eduation

Altiparmak, Advantages and Literature The main challenge
Kurt & disadvantages of e- review was technical
Kapidere learning problems
(2011)
Benefits and Challenges of Distance Education
Jones (2015)  The benefits and Literature The main challenge
challenges of distance review was accessing the
education internet

Challenges of Distance Education
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Trammell &
Laforge
(2017)

Literature
review

Challenges for instructors
of high-enrollment online
courses and how to
increase the effectiveness
of online courses

Course design and
instructional
effectiveness are
two of the most
significant
challenges, and it is
recommended that
instructors use small
group discussions,
collaborative
assignments

Research into Challenges Experienced by Teachers and Students during Covid-19 Emergency Remote

Education

Perspectives of Emergency Remote Education
Basaran, Perspectives of students, 80 teachers, 80 Qualitative ~ The main challenge
Dogan, parents, and teachers students and 80 was limited
Karaoglu, &  about the effectiveness of  parents interactions.

Sahin, (2020)

distance education during
covid-19 in Turkey

Training Teachers in Emergency Remote Education

Trust & Whether teachers had 325 educators Quantitative  The main challenge
Whalen been trained enough for was the unreliable
(2020) emergency remote internet connection,
teaching for ere in the
USA
Teachers' Status in Emergency Remote Education
Stgiimli Turkish mother tongue 46 Turkish teachers ~ Qualitative  Student absenteeism
(2021) teachers’ status in was the main
emergency distance challenge
education in Turkey
Challenges of Emergency Remote Education
Guangul, The challenges of remote 50 academicians Quantitative  The main challenge
Suhail, assessment during the in the remote
Khalit, & covid-19 in Oman assessment was
Khidhir academic dishonesty
(2020)
Sari & Nayir  Problems teachers, Were 65 teachers Qualitative  Lack of internet
(2020) administrators, and working in various access was the main
academics met and their cities in Turkey challenge, and to
overcoming strategies in overcome
distance education during communication
the covid-19 pandemic in problems, they
Turkey. could try to
communicate more
with students and
parents
Almaiah & The main challenges and 30 students and 31 Qualitative  Less efficiency and
Althunibat factors that support the experts quality of e-learning
(2020) usage of e-learning system were the
systems during the covid- main challenge
19 pandemic in six public
universities in Jordan and
Saudi Arabia.
Cakin & Problems experienced by 20 teachers in Qualitative ~ Aggressive
Akyavuz teachers and motivation primary or interactions were the
(2020) strategies teachers used secondary school main problems
during ERE in Turkey
Landicho Challenges and A teacher Qualitative ~ The major problem
(2021) opportunities of distance in distance
education in Earth education was the
Science in the Philippines absence of
laboratories
Aytac (2021)  Problems faced by 80 teachers Qualitative ~ The main problem

teachers during the
Covid-19 pandemic and

16

was students’
technical and



discussing their opinions
regarding the process in
Turkey

hardware problems
related to the
internet connection

Concept of Emergency Remote Education

Mohmmed, The concept of Online taking Mixed- The lack of

Khidhir, emergency remote random samples of method advanced

Nazeer, & teaching, including its students and technology and lack

Vijayan application and evaluation  educators of experience in

(2020) in Oman online learning
platforms were the
main challenges

Experiences of Teachers During Emergency Remote Education

Schuck & The experiences of two Two teachers Qualitative Inequality of

Lambert teachers during students to reach

(2020) emergency remote online courses was

education in the USA

the main problems

Research into Solution to Challenges Experienced by Teachers during Covid-19 ERE and Distance

Education

Bao (2020) Strategies to overcome Researcher’s A case Teachers should
the concentration and observation study create ‘high
engagement problems of relevance between
students during online online instructional
courses in China design and student

learning

Sari & Nayir ~ Teachers’ overcoming 65 teachers working ~ Qualitative ~ To problems,

(2020) strategies to challenges in  in various cities in teachers could try to
distance education during ~ Turkey communicate more
the Covid-19 pandemic in with students and
Turkey. parents

Landicho Overcoming strategies of A teacher Qualitative  Using google maps

(2021) distance education in to reach laboratory
Earth Science in the materials
Philippines

Stgumli Turkish mother tongue 46 Turkish teachers ~ Qualitative ~ Raising awareness

(2021) teachers’ overcoming of the parents can

strategies during
emergency distance
education in Turkey

help instructors to
overcome
challenges

Research into Challenges EFL Teachers Experienced and Their Overcoming strategies during Covid-19
Pandemic Emergency Remote Education

Attitudes of English Teachers During Emergency Remote Education

Ayaz,
Ozkardas, &
Ozturan
(2019)

Attitudes of English
teachers towards
emergency remote
education in Turkey

13 English language
teachers and 55 high
school students from

different parts of
Turkey

Qualitative

Quite limited class
hours were the main
challenges

Challenges EFL Teachers Faced and Their Overcoming Strategies During Emergency Remote Education

Sepulveda- Investigated the 27 EFL teachers. Mixed- The lack of direct
Escobar & challenges and method interaction was the
Morrison opportunities of virtual main challenge
(2020) teaching experience in
chile during the covid-19
pandemic
Forrester Challenges and solutions 4 English language Qualitative ~ Adaptation of old
(2020) to problems instructors teachers materials takes a
faced during online group long time was the
speaking assessments at a main challenge, and
university in Hong Kong synchronous
discussion
assessment was the
most preferred
overcoming strategy
Hazaea, Bin-  Challenges experienced 19 English teachers ~ Qualitative  Lack of
Hady, & by EFL teachers in Arab technological
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Toujani language countries during infrastructure was
(2021) ERE, and how they the main challenge
overcome these
challenges
Sanli (2021) What English language 30 English teachers Qualitative ~ The main challenge
teachers think about was a lack of
distance learning, what attendance
problems they face
regarding distance
education, and what
corrective actions they
believe should be taken in
Turkey
Preservice EFL Teachers’ Challenges During Emergency Remote Education
Ng (2020) The challenges of A teacher-trainer Qualitative ~ The main challenge
preservice EFL teachers they faced was a
during their training in lack of knowledge
advocating on how to facilitate
Communicative Language CLT in synchronous
Teaching (CLT) in the online sessions
online sessions
Students’ Challenges During Emergency Remote Education
Balbay & Challenges experienced 819 participants Mixed Technical problems
Erkan (2021) by students during the completed an online  method were the main

ERE in Turkey

questionnaire, and
the researchers
interviewed 90
students

challenges
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3. METHOD
3.1. RESEARCH DESIGN

This qualitative case study investigated challenges EFL teachers have faced
in distance education® during the Covid-19 pandemic and how they overcame them.
A qualitative case approach was considered appropriate for this study. Because of
its advantage, which helps researchers make a detailed description of participants
and in-depth analysis of data set for themes and problems (Creswell, 2008), the
researcher preferred the case study. Instruments were; self-observation voice
records, individual interviews, and a focus group discussion. Data were triangulated
through participants’ self-observation, individual online interviews, and an online
focus group discussion to provide a comprehensive understanding and increase
reliability and validity. While analysing the data set, a coding approach was applied.
The decision to use the coding approach was based on deep immersing in the data
set and recognizing all aspects of the data (Linneberg & Korsgaard, 2019). One of
the strong sides of this study was that five teachers have teaching experience at
more than one stage during the research; therefore, participants may compare
challenges between two different grades. In this study, the researcher followed
ethical research procedures to collect data from participants.

3.2. CONTEXT OF THE STUDY

This study was conducted at schools in three different service areas during
the second term of the 2020-2021 academic year in Turkey. 13 of the participants
work in various public schools, and four teachers work in private ones. Three
teachers work in first service area schools, six teachers work in the second service
area schools, and four teachers work in third service area schools (MEB, 2006). A
service area is a region categorized based on its economic and social condition,

location, developmental level, and providing service needs (MEB, 2015).

! In this study ‘Online Education’, ‘Remote Education’, and ‘Distance Education’ were used
interchangeability.
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Therefore, teachers and students may face various challenges in three different

service areas depending on their social and economic conditions.

3.3. SAMPLING

At the beginning of the study, 32 EFL teachers voluntarily accepted to
participate; however, 15 teachers dropped out because of unpredictable situations.
This current study was completed with 17 EFL teachers working at schools in three
different service areas in Turkey. While determining the study samples, the
researcher used purposive and convenience sampling methods. Participants who
had online teaching experiences during the second term of the 2020-2021 academic
year were selected for this study. At the time of the study, all participants have
bachelor’s degrees. 76.5% (13) of participants work in public schools, 58.8% (10)
of teachers graduated from English Language and Literature faculties, but they have
pedagogical formation, and 35.3% (6) of them graduated from education faculties.
Most of the teachers (82.4%) participated in a professional development seminar
about distance education, and all participants believe that they are competent
enough in distance education. Table 3 shows the details of participants’ profile
information. While giving information about the participants, each participant’s

name was kept secret and numbered by the researcher.
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Table 3.

Participants’ profile information

Teaching Nationality Degree Grades
Experience
Participant 1 3 years Turkish Bachelor degree gth 10t and 11%
Participant 2 3 years Turkish Bachelor degree 6t and 8t
Participant 3 12 years Turkish Bachelor degree 2nd, 3rd, 4th
Participant 4 1 year Turkish Bachelor degree 3rd 4th gth and 7t
Participant 5 4 years Turkish Bachelor degree 9t“t,h10t“, 11, and
12
Participant 6 7 years Turkish Bachelor degree 2nd 3rd 4th 7th gth
Participant 7 3 years Turkish Bachelor degree 10t, 11t and 12t
Participant 8 5 years Turkish Bachelor degree 5th gth 7th gth
Participant 9 10 years Turkish Bachelor degree gth 10t 11th 12t
Participant 10 3 years Turkish Bachelor degree gth 10t 11t 12t
Participant 11 8 years Turkish Bachelor degree gth, 7th, gth
Participant 12 1 year Turkish Bachelor degree 4th 5t gth
Participant 13 7 years Turkish Bachelor degree 4th g gth 7th gt
Participant 14 7 years Turkish Bachelor degree 31d, 4th 5t gth 7t
8th’ gth’ :I_Othl
11th’12th
Participant 15 10 years Turkish Bachelor degree 5t gth, 7th
Participant 16 5 years Turkish Bachelor degree 5th gth 7th gth
Participant 17 4 years Turkish Bachelor degree gth 10th, 11th 12t

Table 4 shows the frequencies of school stages, school types, and training

for participants' distance education.

Table 4.

Frequency of participants

Variables Groups N %
Kindergarten and Primary School 1 5.9
Secondary School 6 35.3

School Stages Secondary and High School 3 353
High School 6 17.6
Primary, Secondary, and High School 1 5.9

School types Public 13 76.5
Private 4 235

Training for Distance Yes 14 82.4

Education No 3 17.6

3.4. PERMISSIONS

All the permission documents given are presented in the appendix section of
the study. Consent approvals were collected from participants (Appendix D),
research permission approval form from National Education Directorate (Appendix

E), and ethics committee approval from Ordu University (Appendix F).
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3.5. INSTRUMENTS

This study used three different data collection instruments, a) self-observation
voice records, b) individual online interviews, and c) an online focus group
discussion interview. In addition, the researcher stored the data on a computer and

transcribed it. Detailed explanations of data collection instruments are given below.

3.5.1. Self-Observation Voice Records

Using self-observation voice records in the first part of the data collection
period was to understand better how EFL teachers commented on a situation they
were in (Ekiz, 2017). Seventeen participants recorded their voices with their
smartphones and sent them to the researcher via WhatsApp or e-mail weekly.
Before starting this data collection period, the researcher had sent a training video
to the participants in Turkish about how to make a self-observation. This data
collection period lasted six weeks.

3.5.2. Online Individual Interviews

Individual interviews were the second step of the data collection period. The
researcher interviewed eight participants on arranged time points for each
participant and made all interviews on the Zoom because of the Covid-19 pandemic.
Interviews lasted between 16 and 28 minutes. In addition, eleven open-ended
interview questions, which were prepared based on an analysis of transcriptions,

were asked to the participants.

3.5.3. Online Focus Group Discussion Interview

The last step of the data collection period was an online focus group
discussion interview. In this step, the researcher interviewed seven participants on
the Zoom to understand how EFL teachers think or feel about the issue (Krueger,
Casey, Donner, Kirsch, & Maack, 2001). Therefore, the researcher made an online
focus group discussion to reveal participants' opinions (Creswell, 2008). The
interview lasted 37 minutes, and participants had a chance to clarify their views. In

addition, the researcher moderated the discussion.
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3.5.4. DATA COLLECTION PROCEDURE

Data of this study were gathered from multiple sources at various time points
during the second term of the 2020-2021 academic year. The researcher gave brief
information to participants about the research, and they voluntarily agreed to
participate. After they had accepted, the process of data collection started. All data
collection was conducted in Turkish, the participants’ native language, to avoid
possible misunderstandings. First, the researcher sent a video training to
participants to inform them about making a self-observation on the 14" of February;
then, each participant recorded their voices and sent them to the researcher weekly.
The participants were responsible for describing what kind of challenges they have
faced and how they have overcome them in their voice records for each grade
during their online sessions. The first data collection period lasted six weeks, from
15" February to 27" March. At the end of the first data collection period, the
researcher had 216 voice records, 305 minutes and 29 seconds. The researcher
transcribed and read all voice records in the printed format to determine possible
codes and themes. After the researcher determined the themes, the data was
presented to another English teacher to have a chance to discuss the themes
determined by the researcher and the English teacher. The second data collection
period started on October 2021 because the researcher could not reach participants

during the summer vacation.

The researcher conducted online interviews with eight participants
individually. Interviews were conducted using web-based video conferencing
programs because of the Covid-19 pandemic. The researcher recorded the
interviews with the permission of the participants and transcribed them. During an
interview, the researcher took notes because of an interviewee’s disallowance to
record the interview. Participants answered 11 semi-structured interview questions
prepared based on literature review and themes, which were determined based on
the analysis of self-observation voice records. An expert checked interview
questions. Interviews lasted between 16 and 28 minutes. The last data collection
period was the online focus group discussion interview on the 9" of December.
Seven participants attended. The researcher informed all participants via

WhatsApp. Before attending the online focus group discussion, the researcher

23



numbered all participants to decrease anxiety levels. In the interview, the researcher
asked what kind of challenges teachers have faced during the Covid-19 ERE and
based on the interviewee’s answer, the researcher specialized questions. Table 5

shows details of the data collection period.

Table 5.

Details of Data collection Period

Steps Dates Duration
Training Video 14" February 2021 3minsllsecs
Collecting self-observation voice records 15™ February- 27" March 2021 Six weeks
Online Individual Interviews 20" October-9™ November 2021 Three weeks
Online Focus Group Discussion Interview 9™ December 37 minutes

3.6. DATA PREPARATION

First, the researcher collected the data from 17 participants by self-
observation voice records and transcribed them. After that, transcribed data was
printed out and read line by line. Then the researcher determined the themes. Next,
another English teacher read data and determined themes. The researcher and the
English teacher compared themes and discussed them. Based on the determined
themes, the researcher prepared online individual interview questions. An expert
checked them. Online individual interviews were recorded using the ‘record the
meeting’ feature. However, one of the participants did not let the researcher record
the interview. The researcher took notes during the last online individual interview.
All records were transcribed and made ready to analyse. The final step of data
collection was the online focus group discussion. It was also recorded and

transcribed. After all, the analysing data period started.

3.7. DATA ANALYSIS

Qualitative data analysis steps, such as coding, categorizing, and creating
themes, were applied to analyze the data set. This study developed codes using
repetitive phrases to reflect what was in them and be close to them (Linneberg &
Korsgaard, 2019). Coding was divided into two by Stemler (2001), which were
emergent coding and priori codding. Emergent coding is appropriate for this study
because the researcher drew the codes from transcribed data. First, self-observation
voice records were transcribed, and codes were determined. Second, the data were
presented to an English teacher who determined and classified codes after reading
the transcribed data. Then, the researcher categorised the codes and compared them
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with the English teacher’s one. Next, after reaching all the data set, the researcher
transcribed self-observation voice records and online interview questions. Finally,

the data set was merged and examined under 11 categories.

3.8. RELIABILITY AND VALIDITY

Data were triangulated to ensure the current study's reliability. The researcher
allowed nine months from February to December 2021 to reach the data set. First,
an English teacher was trained on determining themes by the researcher (Stemler,
2000). Then, transcribed self-observation voice records were presented to the
English teacher to determine the themes (Blair, 2015). After that, themes
determined by the English teacher and the researcher were compared and discussed
on the differentness. In addition, the purposive and convenience sampling methods
were used to reach detailed data set. The study also ensures external ecological
validity because future investigations may support the findings. Furthermore, the
researcher inferred from participants' speeches and showed the findings without
alteration. Finally, two co-advisors checked each step of the data collection period

and reporting.
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4. FINDINGS
4.1. INTRODUCTION

In this part, the findings were described around the 12 themes developed
throughout the thematic analysis of the data and categorized based on research
questions. Themes were; participation challenges, technology-based challenges,
economic-based challenges, classroom management-based challenges, challenges
regarding the uncertainties in the current process flow, contextual-based challenges,
students’  behaviours-based  challenges,  motivation-based  challenges,
communication-based challenges, timing-based challenges, and resources-based
challenges.

4.2. RESEARCH QUESTION 1

What challenges did L2 teachers in primary, secondary and high school
experience in emergency remote education during the pandemic Covid-19 in
Turkey? (e.g. lack of online course experiences, lack of technology literacy, lack of

internet)

4.2.1. Participation-Based Challenges

The main challenge EFL teachers have faced during the Covid-19 pandemic
ERE in Turkey was participation-based challenges. Under this theme, the
researcher revealed six challenges based on analysis of voice records, interviews,
and the focus group discussion interview: less/no attendance, no participation,
leaving the online session, no response, late attending, and non-class member

attendance.

A few or no students attended the online session. 14 EFL teachers stated that
they faced this challenge in their voice records. This challenge was also supported

in the individual online interviews and the focus group discussion.

Participant 1: “There are 23 students in that class, but just 12 of them
attend English classes, and only 3 of 12 students participate actively.

The others are just audience.”

Participant 7: “Although I started the session, N0 one attended. ”
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One of the problems they faced was that students could leave the sessions
whenever they wanted.

Participant 16: “This week, two students did not attend with audio. I
told his name, but he did not respond to me, and one of them attended
and then left again.”

When EFL teachers asked a question to the students, they did not get any
response. As a result, three teachers suffered from this challenge.

Participant 1: “The biggest problem I faced during distance education
IS getting no response.”

Participant 5: “I realized that although students know the answer to

the question, they do not give any response.”

Participant 8: “When I let the students talk, they do not talk. I warned

them many times, but they still do not say anything.”

Late attendance was another challenge for teachers. After the lesson began 5

or 10 minutes later, students attended the sessions.

Participant 4: “A student attended 20 minutes after we started the
session.”

Participant 5: “I realized that some students do not attend online
sessions or come late because they forget the time of sessions and adapt
themselves to the face-to-face sessions.”

One of the problems a participant faced was that a student who was not a class
member attended the session.

Participant 4: “l noticed that one student who is not a member of that

class attended when we were doing the session on the Zoom.”

Table 6 shows the frequently experienced participation-based challenges by
EFL teachers during ERE courses.
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Table 6.
Participation-based challenges

THEME N(%) N(%) N(%)
self-observation voice interviews focus-group
records discussion
interview

no/less attendance 14(%72.3) 6(%75) 5(%71.4)

late attending 5(%29.4) 4(%50)

no participation 5(%29.4)

no response 3(%17.6) 1(%12.5)

leaving the online session 1(%5.8)

non-class member attendance 1(%5.8)

Total 17(%100) 8(%100) 7(%100)

Table 6 showed that Turkish EFL teachers' main challenge was no/less
attendance in online sessions. Fourteen teachers mentioned that challenge in the
self-observation voice records. In the individual online interviews, six teachers and
five teachers in the online focus group discussion supported it. However, non-class

member attendance had the minor frequency

4.2.2. Technology-Based Challenges

The technological problems were also challenges experienced by EFL
teachers during the ERE. The researcher noted six challenges based on analysis:
lack of internet connection, electricity cut down, sound problems, lack of
technology literacy, device-based problems, and problems on EBA. For example,
some teachers suffered from a lack of internet connection. Because of it, sometimes
teachers and students could not connect to web-based video conferences

application.

’

Participant 2: “One of my students lost the connection.’

Participant 2: “I noted a problem in my session this week with 7"-grade

’

students. It was based on a connection problem, 7 guess.’

Participant 5 “They told me that they lived in rural areas and had

connection problems to the internet.”
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Participant 14: “There was a connection problem in my first session.
That’s why students told me that my voice was not clear and I was

talking like a robot.”

Another problem was the electricity. Some teachers suffered from cutting
down on electricity. They thought that the problems of mass leaving the session

depended on the cutting down of electricity.

Participant 4: “Some students attended, and some left the sessions.
Electricity went, and this makes us in trouble. When it is snowy, this
usually happens. Students lost their connection when the electricity

went, but there was nothing to do.”

Participant 16: “In the last session, most attendees left the session
simultaneously. | had faced this problem before, and | guess the reason

for it is the power cut.”

Sound problems also were one of the challenges for EFL teachers. While they
were doing activities, their sound could not reach the students, or they could not get
the students' answers because of cutting off their sounds, and sometimes the sounds
were echoed.

Participant 1: “I got some feedback about the sound I shared, which

are it was an echo and cutting off.”

Participant 1: “A second problem was on pronunciation activities. [
don't think they get the correct pronunciation because the sound is not
clear and echoes. ”

Participant 10: “We usually faced voice cutting off. I work in a rural
area, and most of my students live in a village. Most students couldn’t

attend because of lack of internet connection.”

Some students were insufficient in using technology. For example, they could
not do the tasks which their teachers gave. It was also a challenge that EFL teachers
faced.
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Participant 6: “We would do group working in the session. Students
were going to prepare presentations, and they had to share them, but

some could not manage to share them.”

Participant 11: “We tried it on the board, students tried to draw, but

they weren’t successful.”

EFL teachers stated some problems related to their or students’ devices. It
was one of the challenges they faced during the ERE. Sometimes they met blue
screens on their devices. Sometimes they could not activate their microphone or

cameras, or a virus that affected their computers.

Participant 12: “The biggest problem I faced was that my camera
didn’t work when [ started the session. Then I fixed the problem, but my

microphone didn’t work.”

Participant 16: “When I plugged my memory stick to the smartboard,

it was affected by a virus and everything in it was deleted”

Participant 16: “This week, my computer crashed, and it shut down
itself.”

Table 7 shows the frequently experienced technology-based challenges by
EFL teachers during ERE courses.

Table 7.
Technology-based challenges
THEME N (%) N(%) N(%)
self-observation interviews focus-group
voice records discussion interview
sound problems 7(%41.1) 4(%50) 2(%28.5)
lack of internet connection 4(%23.5) 3(%37.5) 2(%28.5)
lack of technology literacy 3(%17.6) 4(%50) 2(%28.5)
device-based problems 5(%29.4) 2(%25)
problems on EBA 2(%11.7) 1(%12.5)
electricity cut down 2(%11.7)
Total 17(%100) 8(%100) 7(%100)

4.2.3. Economic-Based Challenges

Economic-based challenges was another theme the researcher examined

some challenges under it. Some EFL teachers suffered from the students who could
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not reach the internet at their homes. Because of the lack of home internet Ss could

not attend online sessions.

Participant 7: “Many of our students live in rural areas, so they could

not reach the internet, so could not attend the online sessions.”

In some families, there were many students, and each of them had to attend
the online sessions, but there were not enough devices to connect internet at their

homes.

Participant 8: “They don’t have enough devices. Maybe they do not

have an internet connection in their houses.”

Participant 10: “One of my students and his brother had to attend the
online sessions simultaneously, but they had just one device in their
house. The elder one was the 8th-grade student, and online sessions are
more important for 8th-grade students. So my student let his brother
attend, but he could not attend because there were not enough devices

’

in their house.’

Table 8 shows the frequently experienced economic-based challenges by EFL

teachers during ERE courses.

Table 8.

Economic-based challenges

THEME N(%) N(%) N(%)
self-observation voice  interviews focus-group
records discussion

interview

lack of enough devices at home 2(%11.7) 7(%87.5) 1(%14.2)

lack of home internet 1(%5.8) 2(%25) 1(%14.2)

Total 17(%100) 8(%100) 7(%100)

4.2.4. Classroom-Management Based Challenges

Under this theme, the researcher examined EFL teachers' classroom
management challenges during the ERE. One of the challenges was voice overlap.
During the sessions, students talked simultaneously, and teachers could not get their
answers. Three teachers stated these challenges in their voice records, which was

also supported in the interviews.
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Participant 2: “This week in class, | realized that when students talk
simultaneously, voices overlap and hence create a noise which makes

it extremely difficult to understand who is saying what.”

Participant 6. “Students are pretty eager to speak; however, they speak
simultaneously. Sometimes even | do have difficulty hearing myself in

’

class.’

Participant 10: “Since we are not in a real classroom environment, we
have this problem; students talk at the same time, which puts some
obstructions such as not knowing which student have the right to say,
difficulty recognizing which student answered a question and

communication in general between S>S and T>S.”

Behavioural disorders was another challenge faced by EFL teachers. Some of
them suffered from it. For example, students unmuted themselves while watching
a video and talked irrelevantly. Another behavioural disorder was annotating the
screen while the EFL teacher was lecturing. Three teachers stated this challenge in

their voice records and five in the focus group discussion.

Participant 3: “Unfortunately, 1 have students with behavioural
disorders. Therefore, sometimes it is quite rough to maintain classroom

management.”

Participant 6: “Interestingly, students draw on the screen or write

while I am lecturing or while we are practising an activity.”

Participant 6. “I told my students that I am muting them while we are
watching a video or listening to a song. Today, little did | know that
some tried to unmute themselves. Unfortunately, some managed to do

>

so and interrupted the lesson.’

Participant 13: “Talking without permission-rasing hand is quite
common. Answering a question without waiting for the student who is

supposed to answer is common too.”

One of the challenges was irrelevant speech while lecturing. Four teachers

stated this challenge in their voice records and one in the focus group discussion.
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Participant 8: “The most obvious problem I face is that students talk

during the lesson or talk zo each other on irrelevant matters.”

Participant 13: “Conversations between male students on gaming, etc.
and their inside jokes which I clearly don’t understand, interrupt the
flow of the lesson, they keep their microphones on, and they talk big

’

with each other.’

Participant 14: “The flow of lessons was interrupted. He always asks
questions. For example, ‘When is the lesson ending?’ and ‘How many

lessons do we have?”

Participant 15: “They were active and asked whatever came to their

minds.”’

Being away from the keyboard was another challenge EFL teachers faced.
During the sessions, students went away from their devices. One teacher stated this

challenge in the voice records.

Participant 12: “I saw some students leaving the computer constantly

1

with excuses.’

EFL teachers also stated that some students paid attention to the other things
around them while in the online sessions, so distractibility was also a challenge for

EFL teachers. One teacher stated this challenge during the individual interviews.

Participant 14: “While we were lecturing, some students were

interested in their mobile phones instead of participating.”

Table 9 shows the frequently experienced classroom-management based

challenges by EFL teachers during ERE courses.

Table 9.
Classroom-Management based challenges
THEME N(%) N(%) N(%)
self-observation interviews focus-group
voice records discussion interview
Behavioural disorders 3(%17.6) 5(%71.4)
Irrelevant speech 4(%23.5) 1(%14.2)
Voice overlap 3(%17.6) 2(%25)
Being away from the keyboard 1(%5.8)
distractibility 1(%12.5)
Total 17(%100) 8(%100) 7(%100)

33



4.2.5. Challenges Regarding the Uncertainties in the Current Process Flow

Uncertainty of the process was also a challenge experienced by EFL teachers.
Sometimes they did not know how and what to do. Two teachers stated this

challenge in their voice records.

Participant 3: “Fewer people are participating, so it goes like this. It
seems as if this semester will continue like this, so frankly, I have no

2

idea what it will be like afterwards.

Participant 15: “As we cannot see them taking notes, distance
education also remains in that gap. We think that everything in the
lesson is as if the children are taking notes and listening. But | noticed

that in word games today, they forgot.”

Sudden changes in the timetables were another challenge experienced by EFL
teachers under the theme of challenges regarding the uncertainties in the current
process flow. Two teachers stated in their voice records that they faced this

challenge during the ERE.

Participant 3: “ They started to ask more frequently; when our lesson
will take place, when it will start, when it will end. Because you know,
the program is constantly changing, and the lesson hours are changing.

S0 children are now having a hard time keeping up.”

Participant 16: “Our timetable changes very often. This week, again,
our schedule was changed on Sunday evening, so some children did not

see the program.

Sometimes EFL teachers were not sure whether students understood the

subject or not. It was another challenge two teachers stated in their voice records.

Participant 11: “We have such a hard time that after I explain the
subject, there is silence among the students, and | cannot realize
whether the students understand the given subject or not. That's why we

have to ask each of them individually.”
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Participant 6: “I made them listen to a song, but I don't know how much
they listened, how they listened, how much they followed. Some of

them.”

At the beginning of the ERE, some EFL teachers lacked proficiency in
lecturing online. They did not know how to do group activities in the online

sessions. One teacher stated this challenge in the self-observation voice records.

Participant 6: “At first, we thought about how we would do group work

in distance education and how we should do it.”

The assessment was the main challenge under this theme. One teacher in the
self-observation voice records and four in the focus group discussion interview
stated this challenge. EFL teachers suffered from not indeed assessments during the
ERE.

Participant 15: “How much do students study for their lecture notes,
and how well prepared can they come to the classroom? Do they have
difficulties in online lessons? Unfortunately, there is a lack on the

evaluation part in online lessons.”

Table 10 shows the frequently experienced challenges regarding the

uncertainties in the current process flow by EFL teachers during ERE courses.

Table 10.
Challenges Regarding the Uncertainties in the Current Process Flow
THEME N(%) N(%) N(%)
self-observation voice interviews focus-group
records discussion interview
assessment 1(%5.8) 4(%57.1)
uncertainty of the process 2(%11.7)
Sudden changes of the timetable 2(%11.7)
understanding of the subjects 2(%11.7)
lack of competence 1(%5.8)
Total 17(%100) 8(%100) 7(%100)

4.2.6. Contextual-Based Challenges

Contextual-based challenges were related to the context where students and
teachers attend online sessions. Totally four teachers in the voice records, 6 in the

individual interviews, and 5 in the focus group discussion interview stated that they
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faced challenges related to the contexts. For example, an EFL teacher suffered from
her baby. While she was lecturing, her baby cried, and she had to carry with her.

Participant 8: “The biggest challenge I faced this week was my baby. [
have a one and a half-year-old baby. This week while | was lecturing,

’

my baby always cried and wanted to do something with me.’

Students’ parents were one of the challenges under this theme. Some EFL
teachers stated that parents watched TV, talked with their phones, or did something
interesting that caused them to pay other students’ attention while lecturing. One
teacher in the voice records and four teachers in the focus group discussion

supported it.

Participant 11: “I asked a question to one of my students; however,
while he was answering my question, | heard his mother's voice; she

was whispering the answer to the student.”

Participant 4: “I saw even a parent lying on the sofa, and all students

were looking at that student's display surprisingly.”

Another challenge an EFL teacher stated was that students’ pets. Some
students were occupied in playing with their pets during the online sessions. It
caused to distract both EFL teachers’ and students’ attention. One teacher stated

this challenge in the self-observation voice records.

Participant 12: “Another student was occupied with his pet, and it

caused him to miss the flow of the session.”

Background voices were the main challenge under this theme. One in the self-
observation voice records and five in the individual interviews stated this challenge.
EFL teachers could hear any voice coming from students’ microphones, and they

caused them to lose both EFL teachers’ and students’ attention.

Participant 16: “One of my students said that he had a loud voice in

the room. That’s why he did not activate his microphone.”

Background objects were also a challenge experienced by an EFL teacher.

The objects other students could see distracted their attention.
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Participant 3: “Some students’ background visuals were complicated,

’

drawing other students’ attention.’

An EFL teacher stated inappropriate context as a challenge. One of the

students attended the sessions from a café.

Participant 1: “One of my students attended the session while drinking

coffee at a café, and he said he felt more relaxed."

Table 11 shows the frequently experienced contextual-based challenges by

EFL teachers during ERE courses.

Table 11
Contextual-based challenges
THEME N(%) N(%) N(%)
self-observation voice interviews focus-group
records discussion
interview
Background voices 1(%5.8) 5(%62.5)
Parents 1(%5.8) 4(%57.1)
Pets 1(%5.8) 1(%12.5) 1(%14.2)
Caring their babies 1(%5.8)
Background objects 1(%12.5)
inappropriate context 1(%12.5)
Total 17(%100) 8(%100) 7(%100)

4.2.7. Students’ Behaviours-Based Challenges

Some other challenges EFL teachers experienced during ERE were examined

under the theme of students’ behaviours based challenges. There are ten different

challenges under this theme. They are; leaving the session without permission,

making an excuse, being unprepared for the session, disrespectful behaviour,

behaviour disorders, being away from the keyboard, using translation, not paying

attention, annotating the screen, and irrelevant chatting on the Zoom chatbox. For

example, an EFL teacher suffered from some students leaving the session without

permission.

Participant 1: “When they are not happy and satisfied with the session,

they leave.”

Some EFL teachers stated that students left the session by making excuses.

Participant 1: “They said they lost their connection even if they didn’t

have any connection problem and left the session.”
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Participant 8: “Most of the students make excuses during the session
such as ‘my battery is about to die’, ‘my mobile phone may turn down

any moment’. ”

Participant 13: “This week, they refused to activate their cameras by
making excuses, but I am sure they did not have any problem before.
Furthermore, they said their cameras were not working and had

connection problems.”

Being unprepared for the session was one of the challenges EFL teachers
stated.

Participant 1: “When [ wanted students to check their notes, they asked
me whether they could go and bring their notebooks. | released that

they did not attend the session without their notebooks.”

Participant 4: “They told me that they have forgotten their coursebook

at the school.”

One of the students’ behavioural challenges was disrespectful behaviour of
the students. An EFL teacher stated that she suffered from this challenge in the self-

observation voice records.

Participant 3: “One of my students said she did it rudely when | asked
them whether they had finished writing. ”

Some students went away from the keyboard. Three EFL teachers stated in
the self-observation voice record that students were going away from the keyboard

while in the sessions, which a teacher in the individual interviews supported.

Participant 5: “Some students attended the session, but they put the

device somewhere and left. ”

Participant 8: “Students leave the device somewhere after attending

the session. It means that they attended, but they did not listen.”

Participant 15: “Generally, their cameras and microphone are not

activated.”
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An EFL teacher stated that students were using translations to participate. It
was also one of the challenges examined under the theme of students’ behavioural

challenges.

Participant 10: “Most students use translations. I can notice that, but |

’

am not sure.’

Not paying attention to the session was another challenge stated by an EFL
teacher in the self-observation voice records.

Participant 13: “One of my students is not interested in the English
sessions. When | want him to activate his camera, he does, but he pays
attention to objects around him. When | warn him, he leaves the

session.”

Some EFL teachers suffered from behaviour disorders of the students.
Cavalier behaviours and listening to the session while lying were the challenges
EFL teachers experienced. Three teachers stated behavioural disorders challenges

in the individual interviews.
Participant 1: “They are certainly too much familiar.”

Participant 2: “I think the reason for this behavioural disorder is they
are at home, and they are completely comfortable. Anyhow, teachers

do not see me.”’

’

Participant 3: “They are listening to me by lying on.’

Some EFL teachers stated that students were annotating the screen while
lecturing. It was another challenge experienced by EFL teachers during the ERE.

Three teachers indicated that they faced this challenge in the individual interviews.

Participant 4: “Trying to annotate the screen and sending requests to

control the screen were something they were doing in the sessions.”

Participant 6: “While lecturing, they annotated the screen and wrote
something on it.”

Sometimes students were chatting on the chatbox unnecessarily. It was one

of the challenges an EFL teacher stated in the individual interviews.
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Participant 6: “I realised that they were chatting on the chatbox while

I was lecturing.”

Table 12 shows the frequently experienced students’ behaviours-based

challenges by EFL teachers during ERE courses.

Table 12.
Students’ behaviours-based challenges
THEME N(%) N(%) N(%)
self-observation voice interviews focus-group
records discussion
interview

being away from the keyboard 3(%17.6) 1(%12.5)

making an excuse 3(%17.6)

behaviour disorders 4(%50)

annotation 3(%37.5)

being unprepared for the session 2(%11.7)

Leaving the session without 1(%5.8)

permission

disrespectful behaviour 1(%5.8)

using translation 1(%5.8)

not paying attention 1(%5.8)

irrelevant chatting on the zoom 1(%12.5)

chatbox

Total 17(%100) 8(%100) 7(%100)

4.2.8. Motivation-Based Challenges

Some kinds of challenges were examined under the motivation-based
challenges: cameras acting as mirrors, workload, whining of the students, inequality
of education opportunities, and getting tired of attending online sessions. For
example, an EFL teacher stated that seeing herself at the camera demotivates her

because it acts as a mirror.

Participant 4: “When my camera was on, sometimes I get distracted by
looking at myself, how I looked etc. After all, it is a camera because it

’

serves as a mirror somewhere.’

The workload was another factor that caused the decrease the motivation

levels. An EFL teacher stated that extra work hours were challenges.

Participant 5: “Normally, we have three different classes in the 9™
grade, but this week we had to add one more. We faced some challenges

1

because I don’t know which topic they were on.’
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An EFL teacher stated that she had to hear some whining of the students

because of their low motivation level of the students.

Participant 1: “I have no problems, but students have. They always say

that they are bored. They don’t want to continue to online sessions. 1

)

think they lost their motivation.’

Some students complained about inequality of opportunity in education in

Turkey, and an EFL teacher stated that challenges caused to decrease motivation

level of the students.

Participant 2: “The only reason for the low motivation was the

inequality of opportunity in education in Turkey. Students think that

other students who live in city centres can reach the internet easily and

they can do better than the others.”

Another reason for the low motivation level was getting tired of attending the

online session.

Participant 14: “They got tired of being overexposed to computer

screens. ”

Table 13 shows the frequently experienced motivation-based challenges by

EFL teachers during ERE courses.

Table 13.
Motivation-based challenges
THEME N(%) N(%) N (%)
self-observation voice interviews focus-group
records discussion interview
cameras acting as mirrors 1(%5.8)
extra workload 1(%5.8)
whining 1(%12.5)
inequality of opportunity on education 1(%12.5)
get tired of 1(%12.5)
Total 17(%100) 8(%100) 7(%2100)

4.2.9. Timing-Based Challenges

Some EFL teachers stated some challenges based on timing, which were

fewer lesson hours, shortening the lecture times and inappropriate lesson plans.

Five teachers in the self-observation voice records and four in the individual

interviews stated timing-based challenges.
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Participant 3: “Unfortunately, the lesson that we could not fit into two

hours, which is already insufficient, is slipping into one hour.”

Participant 6: “We didn't have enough time, you know, during this
distance education process, the course times were shortened, and the
students could not train the parts they needed to write."

Participant 1: “In the first three months, I could not lecture anything.
The lessons were suddenly finished. ”

Table 14 shows the frequently experienced timing-based challenges by EFL
teachers during ERE courses.

Table 14.

Timing-based challenges

THEME N(%) N(%) N(%)

timing-based challenges self-observation voice interviews focus-group
records discussion interview

shortening the lecture times 4(%23.5) 4(%50)

fewer lesson hours 1(%5.8)

inappropriate lesson plan 1(%12.5)

Total 17(%100) 8(%100) 7(%100)

4.2.10. Communication-Based Challenges

EFL teachers also suffered from challenges based on communication, which
were communication problems, lack of interaction and lack of eye contact. Three
teachers in the self-observation voice records, 4 in the individual interviews, and 4
in the focus group discussion stated they experienced these challenges during the
ERE.

Participant 1: “Because there is a communication problem, it takes 2

minutes to make an example or provide an explanation.”

Participant 5: “We had a communication problem with the students this
week because their courses were made online completely, the students

could not notice it.”

’

Participant 11: “Because there is no sufficient interaction.’

Participant 1: “There is no eye contact. When I cannot see the students,

| feel like I am talking to myself.”
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Table 15 shows the frequently experienced communication-based challenges

by EFL teachers during ERE courses

Table 15.

Communication-based challenges

THEME N(%) N(%) N(%)
self-observation voice interviews focus-group

records discussion interview

lack of S-S interaction 1(%5.8) 4(%57.1)

not being able to reach the Ss 2(%11.7) 3(%37.5)

lack of eye-contact 1(%12.5)

Total 17(%100) 8(%100) 7(%2100)

4.2.11. Resource-Related Challenges

Some EFL teachers suffered from reaching educational sources in the ERE.
The challenges were insufficient resources and not getting the e-book format. One
teacher in the self-observation voice records and two teachers in the individual

interviews supported these challenges.

Participant 6: “I think the sources on EBA are insufficient, especially

for primary schools.”

Participant 4: “Exe files don’t work on my computer. I wanted the

publisher to send me an e-book for mac.”

Table 16 shows the frequently experienced resource-related challenges by

EFL teachers during ERE courses.

Table 16.
Resource-related challenges
THEME N(%) N(%) N(%)
self-observation voice interviews focus-group
records discussion
interview
insufficient resources 1(%5.8) 1(%12.5)
not reaching e-book format 1(%12.5)
Total 17(%100) 8(%100) 7(%2100)

4.3. ANSWER TO THE RESEARCH QUESTION TWO

What were L2 teachers’ overcoming strategies on challenges they faced
during the emergency remote education, and how did L2 teachers overcome

students’ problems in distance education?
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4.3.1. Strategies to Overcome Participation-Based Challenges

To overcome participation-based challenges, teachers developed various
strategies. For example, calling their parents, reminding the session time, using web
2.0 tools, giving homework, calling Ss by their names, changing the timetable,
weekly reports, calling students’ mobile phones, activating waiting room, training
programs for parents, starting lecturing later, using the chatbox on zoom, and
wanting each student to talk. However, the most preferred overcoming strategy was
to call students’ parents to inform them. In addition, nine teachers preferred this
overcoming strategy in their voice records, and this was also supported in the

interviews.

Participant 1: “We developed a strategy like that we called the parents,

and they woke students up for morning sessions.”

Participant 3: “To remind parents I always type on WhatsApp, but it
does not usually work. ”

Participant 3: “They are so young that’s why we cannot reach them

directly, so we reach their parents.”

Participant 4: “One student attended 20 minutes late, and | called his

parents and talked with them.”

Participant 6: “We as teachers talked about this topic with our
manager and assistant manager in the meeting. We decided that the
advisor and guidance counsellor will take action and contact students

and their parents about attendance. ”

Teachers informed the students by sending detailed lesson plans on what they
would do during the session via WhatsApp before sessions. It was another
overcoming strategy. In the first 10 minutes of the session, they used web 2.0 tools
to encourage students to attend the session. Changing the timetable by putting the

morning session into the afternoons was also an EFL teachers' strategy.
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Participant 8: “I inform the students one night before the session about

the time of the session.”

Participant 1: “For this reason, we sent them the necessary information
on WhatsApp before the session. First 10 minutes of this lesson, we
played a game named “Word Search’ thus, we found a solution to not

leaving the session.”
Participant 14: “I prepared a game and activity for the next lesson.”

Participant 9: “I tried to delay morning sessions to the afternoon. |
thought this would be a solution for students who cannot wake up early
in the morning. | wanted to do sessions with two classes. Maybe it helps

us to solve this problem.”

Participant 15: “I try to do fun things by applying web 2.0 tools so that
they can participate more actively in the lessons. ”

To overcome the challenges related to participation, teachers gave homework
or a group task to the students participating in Turkish. In addition, teachers asked
a question to the students by calling their names during the activity.

Participant 1: “When I ask the same question to you tomorrow, you will
have to give me the same English response you gave me in Turkish now.

| said, and I wanted students to make a short presentation.”

Participant 9: “To overcome this and improve communication among
them better, I give them group homework that forces them to chat with

each other.”

Participant 5: “Another strategy was calling students by their names

during the activity. ”

Training for parents was another overcoming strategy EFL teachers used

during the ERE. Teachers trained parents on issues that parents should consider.

Participant 1: “That’s why our solution was the seminar. We organized

a seminar for parents to inform them on key issues of ERE.”
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One of the other strategies EFL teachers used was starting to lecture after 5

or 7 minutes to avoid repeating oneself for each newcomer.

Participant 2: “I started the session on time, but | did not start
lecturing. | waited five, six, or seven minutes, and then | started

lecturing.”

A teacher gave each student a chance to talk as an overcoming strategy during
the session.

Participant 16: “Even I called their names, they did not give any

)

response. Then I decided to give chances to speak one by one.’

Table 17 shows the frequently reacted overcoming strategies to participation-

based challenges by EFL teachers during ERE courses.

Table 17.
Overcoming strategies to participation-based challenges
THEME N(%) N(%) N(%)
self-observation voice interviews focus-group
records discussion
interview
calling their parents 9(%52.9) 4(%50)
reminding the session time 6(%35.2) 2(%25)
using web 2.0 tools 3(%17.6) 2(%25)
giving homework 2(%11.7)
calling Ss by their names 2(%11.7)
changing the timetable 2(%11.7)
calling Ss’ mobile phones 2(%11.7)
weekly report 1(%5.8)
activating waiting room 1(%5.8)
training programs for parents 1(%12.5)
Starting lecturing later 1(%12.5)
using the chatbox on zoom 1(%12.5)
want each student to talk 1(%14.2)
Total 17(%100) 8(%100) 7(%100)

4.3.2. Strategies to Overcome Technology-Based Challenges

EFL teachers developed some Strategies to overcome technology-based
challenges during the sessions. One of them was repeating sounds. A teacher
repeated the sounds because students could not get the sounds.

Participant 1: “Once again, | repeated the same sounds with the

microphone, and | wanted them zo do the same thing.”
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Leaving and reconnecting to the session was another overcoming strategy
used by an EFL teacher. For example, if Ss had a problem with their sounds, a

teacher wanted them to leave the session and reconnect to overcome this challenge.

Participant 2: “In order to solve this student's problem, I applied what
came to my mind at that moment and told the student to leave the

session and come back immediately. | asked the student to reconnect.”

Double click was also an overcoming strategy used by an EFL teacher.
During the ERE, a student could not see the screen that the teacher shared, and some
teachers wanted the student to make a double click. Another teacher overcame this

challenge by re-sharing the screen.

Participant 2: “As a solution, as I said before because I have faced this
problem previously, | know how to overcome this. I told the student to
click on the phone screen a few times, and the student told me that he
could see me again after double-clicking and the problem had been

solved.”

Participant 4: “After I stopped the sharing again, I solved the

problem.”

A teacher used the 'mute all participants' feature of the Zoom to overcome
sound problems; otherwise, it echoed. After all of the participants were muted, the
teacher let each student talk.

Participant 6: “We decided this, everyone will turn off the
microphones, and when they are given the right to speak, everyone will

speak by turning on the microphone.”

Sometimes students and teachers had problems with the EBA. For example,
they could not attend the session on EBA, and three teachers found the solution by

moving the session from the EBA to Zoom.

Participant 6. “Because they could not join the session on EBA, I sent

them the Zoom links. They only joined on zoom.”

Participant 8: “I solved this problem by sending a link to EBA via zoom

without defining a course, and | enabled the students to participate”.
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Participant 16: “Some students weren't able to join on EBA. I sent the

1

zoom link to the group again.’

Students had connection problems, so sometimes, they could not catch the
flow of the session. Some EFL teachers sent notes on WhatsApp or gave them

writing homework to increase the acquisition level.

Participant 10: “I solved with that way. I prepared explanatory notes
about the topic. Then, | sent them to the students' WhatsApp Groups,

and | also sent a voice record for important points. ”

Participant 16: “For example, if the students have homework, | sent
them the homework on WhatsApp groups for the students who have

’

connection problems and those who couldn't join the lesson.’

Participant 11: “They did at their homes, but | could not support them.
I gave them writing homework. Unfortunately, we will try to overcome

this.”

When a teacher faced a problem with the device, the teacher changed the
device. It was one of the overcoming strategies

Participant 12: “Turning on the computer, wearing other earphones

)

etc. They took five more minutes, so we started the lesson late.’

Delaying the session to another appropriate time was also an overcoming

strategy used by an EFL teacher.

Participant 12: “I could not teach. We delayed the lesson to another

’

day.

EFL teachers encourage the students to participate at least in the chatbox to
overcome participation challenges. In addition, they thought that Ss feel more

relaxing if they give a response on the chatbox.

Participant 16: “The student was able to participate in the lesson on

the chatbox.”

An EFL teacher used some activities on the net to participate the students in

the session more.
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Participant 16: “I found some activities on the internet. we moved

1

forward on these activities.’

Training on technology literacy was the popular overcoming strategy among
EFL teachers. Because the applications they used were in English, students suffered
from it. Some teachers recorded videos and sent them to the Ss on WhatsApp groups
to teach Ss and parents how to use the Zoom, or during their sessions, the teachers

trained Ss on some Zoom features.

Participant 2: “I recorded a video on how students attend any session

and sent it to the WhatsApp groups.”

Participant 6: “I recorded the screen of my smartphone, and I

2

explained how to use the Zoom. Then I sent the video to the parents.

Participant 14: “We explained for the students who did not know how

to use EBA. We gave some instructions.”

Participant 15: “Nearly we spent a month explaining how to use EBA

)

and Zoom.’

An EFL teacher preferred not to play a video while sharing the screen with
the Ss because it caused the teacher’s connection to lose, SO the teacher tried to

complete the sessions without playing video visuals.
Participant 3: “I tried to continue without sharing video visuals. ”

An EFL teacher checked the updates after the sessions or in the evening to

avoid the challenges faced before starting the sessions.

Participant 4: “As a solution, I checked the updates. If there was, I

updated them in the evenings or after the sessions.”

Table 18 shows the frequently reacted overcoming strategies to technology-
based challenges by EFL teachers during ERE courses.
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Table 18.

Overcoming strategies to technology-based challenges

THEME

N(%)

N(%) N(%)

self-observation
voice records

interviews focus-group
discussion interview

Training on technology literacy 4(%50)
Moving the session on Zoom 3(%17.6)

Delay the session 1(%5.8) 1(%12.5)
Share lesson topics on WhatsApp 2(%11.7)

leaving and re-attending 1(%5.8)

repeating sound 1(%5.8)

double click 1(%5.8)

re-sharing the screen 1(%5.8)

Mute Ss’ microphone 1(%5.8)

Giving homework 1(%5.8)

Change the device 1(%5.8)

Let Ss participate in the session on the 1(%5.8)

chatbox

Doing activities on the net 1(%5.8)

Not sharing video 1(%12.5)
Checking updates before the session 1(%12.5)
Total 17(%100) 8(%100) 7(%100)

4.3.3. Strategies to Overcome Economic-Based Challenges

EFL teachers developed various overcoming strategies during the ERE. For

example, some teachers reported students’ economic status to the governorship and

asked for help from the students who did not have enough devices to reach the

internet.

Participant 10: “I reported the situation to the school administration,

and they will report it to the governorship. They said they would solve

this problem.”

Some EFL teachers found some institutions and organizations which donate

devices to Ss. In addition, some of them collected money from their colleagues and

bought devices for the Ss who needed a device to attend online sessions.

Participant 1: “How we overcome this challenge, we reported it to an

institution, and they bought a computer for that student.”

Participant 2: “Ministry Education of Turkish Republic delivered

tablets to the Ss.”

Participant 3: “We bought tablets for the Ss who do not have them.

There is no one left who does not have any device.”
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Participant 6: “Tablets were delivered to the students who need a
device in June.”

One of the overcoming strategies was encouraging the Ss to use EBA support

points in the public schools. These points were used by Ss who do not have an

internet connection or device in their houses.

Participant 6: “We have an EBA point of support in our school. Ss who
do not have home internet or device came to school and could attend

the online sessions using the computer in the EBA point of support.”

Participant 14.: “There was an EBA point of support at the school. We
called the Ss who do not have home internet or device to the school,

and they used computers at the school.

Some schools did not have EBA support points, especially in rural areas. In

that situation, EFL teachers preferred to go the school. So they called the Ss who

do not have home internet or device to the school, and they used their internet access

on their mobile phones to reach the other students who could access the internet in

their houses.

Participant 2: “They don’t have internet access or a device to connect.
We as teachers go to school and call the students who cannot access

the internet to the school.”

Table 19 shows the frequently reacted overcoming strategies to economic-

based challenges by EFL teachers during ERE courses.

Table 19.

Overcoming strategies to economic-based challenges

THEME N(%) N(%) N(%)
self-observation voice  interviews focus-group
records discussion

interview

donating devices to the Ss 7(%87.5)

EBA point of support 2(%25) 1(%14.2)

reporting 1(%5.8)

going to school instead of online 1(%14.2)

Total 17(%100) 8(%100) 7(%2100)
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4.3.4. Strategies to Overcome Classroom-Management Based Challenges

Muting the microphone was the most popular overcoming strategy. EFL
teachers used the ‘mute all’ feature in the Zoom to avoid voice overlap and
irrelevant speech. Five EFL teachers stated this overcoming strategy in their voice

records and three in the individual interviews.
Participant 2: “So, I suddenly muted them all.”
Participant 6: “I mute them all while I am speaking.”

Participant 8: “I always tell them to turn their microphones off, but
they do not. | found the solution by turning their microphones off. They

do not care When [ warn them, they do not care, so I do it myself.”

Participant 10: “We found a solution. I turn the students’ microphones

off and let them speak when they ask for permission.”

Participant 15: “They are too talkative; I sometimes have to mute them

all.”

Another overcoming strategy was reminding the rules of the student when
EFL teachers observed a behavioural disorder. One teacher stated this overcoming

strategy in the voice records.

Participant 3: “I reminded them of the rules and that we spent our last
5 minutes for the song. When it gets too loud, I use the “mute them all”

button on zoom.”

While students were annotating the screen, EFL teachers used the ‘disable
annotation’ feature in the Zoom. After that, the application did not let any
participant annotate the screen. One teacher used this method to overcome a
behavioural disorder.

Participant 6: “They warn each other like ‘do not draw the screen’ |
use the “disabled annotation” button for this on zoom. So, they cannot

1

write anything on the screen.’
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EFL teachers also preferred one on one interviews to warn the students who
have behavioural disorders. One teacher stated this overcoming strategy in the voice

records.

Participant 12: “I had one-on-one interviews with the students about

the solution to this. ”

Warning the students was another overcoming strategy EFL teachers used.
They warned students with behavioural disorders when they observed. Two
teachers stated in their voice records that they used this strategy to overcome

behavioural disorder challenges.

Participant 14: “By warning this student, I told him extra-curriculum

>

questions should be asked at the end of the lesson.’

Participant 15: “I usually warn them by asking at the beginning of the
lesson ‘Do you have something to share?’ or at the end of the lesson

‘Do you have any questions.’

Some EFL teachers ignored the challenges and continued lecturing. Two

teachers mentioned this strategy in the individual interviews.

Participant 14: “We could not force the students to activate their

’

cameras or microphones, so I did not say anything to them.’

Participant 15: “I ignored some of them for just once if I know the

student before.”

Informing the parents was another strategy EFL teachers used to overcome
classroom management-based challenges. They called students’ parents and told
them of their students’ behaviours. One teacher stated this overcoming strategy in

the individual interviews

Participant 14: “I contacted their parents. I requested them to warn

their students and follow them while in the online sessions.”

The last overcoming strategy was moving students out from the sessions. EFL

teachers used this overcoming strategy by using the feature of the Zoom.
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Participant 2: “I did something that never should be done by a teacher.
I moved the student out of my sessions. But, unfortunately, | had to do
that.”

Table 20 shows the frequently reacted overcoming strategies to classroom-

management based challenges by EFL teachers during ERE courses.

Table 20.
Overcoming strategies to classroom-management based challenges
THEME N(%) N(%) N(%)
self-observation interviews focus-group
voice records discussion interview
Mute all 5(%29.4) 3(%37.5)
Ignoring 3(%37.5)
Warning Ss during the session 2(%11.7)
Reminding the rules 1(%5.8)
Disabled annotation 1(%5.8)
One on one interview 1(%5.8)
Informing the parents 1(%12.5)
moving Ss out 1(%12.5)
Total 17(%100) 8(%100) 7(%100)

4.3.5. Strategies to Overcome Challenges Regarding the Uncertainties in

the Current Process Flow

EFL teachers sent some songs or videos to the parents on WhatsApp to

increase the learning level of the students. This overcoming strategy was used for

preventing a lack of acquisition. One teacher mentioned this overcoming strategy

in the self-observation voice records.

Participant 6: “I sent the song to the parents’ WhatsApp groups, which
we listened to in the session. | asked the parents to make their children

listen to that song repeatedly until our next lesson.”

Using the ‘Breakout rooms’ feature was another overcoming strategy an EFL

teacher stated in the self-observation voice records.

Participant 6: “Afterwards, Zoom has a breakout room feature. Using
this feature, we can separate students into groups. In this way, we found

a solution to group work.”

The last overcoming strategy was using web 2.0 tools. One teacher mentioned

this overcoming strategy in the focus group discussion interview.
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Participant 15: “I solved this problem like that, we could not evaluate
the students by using classic methods, but | used web 2.0 tools. | were

able to evaluate the students via web 2.0 tools. ”

Table 21 shows the frequently reacted overcoming strategies to challenges
regarding the uncertainties in the current process flow by EFL teachers during ERE

courses.
Table 21.
Overcoming Strategies to Challenges Regarding the Uncertainties in the Current Process Flow
THEME N(%) N(%) N(%)
self-observation voice interviews focus-group
records discussion interview
Asking for help from parents 1(%5.8)
Breakout rooms feature 1(%5.8)
using web 2.0 tools 1(%14.2)
Total 17(%100) 8(%100) 7(%100)

4.3.6. Strategies to Overcome Contextual-Based Challenges

To overcome contextual-based challenges, EFL teachers developed five
strategies: delaying the session, informing the parents, ignoring, forcing the
students to attend at home, and integrating the backgrounds objects in the sessions.
The most preferred overcoming strategy was ‘informing the parents’. Four EFL
teachers in the individual interviews and 1 EFL teacher in the focus group

discussion stated using that strategy.

Participant 4: “Parents were warned that they should be more careful

about their attitudes while the students were in the sessions.”

Participant 6: “I talked with the parents in the meeting, and | told them

that my students could not focus on the session.”

Postponing the session was another overcoming strategy used by an EFL
teacher. She could not do the session because of her baby, and then she talked with

the students and delayed the session to another time.

Participant 8: “I postponed most of my sessions to another time. I did

the sessions while my baby was sleeping. ”
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One of the overcoming strategies was ignoring. An EFL teacher stated in the
individual interviews that he used this overcoming strategy to avoid discouraging.

Participant 2 “In some situations such as that, I did not say anything
not to discourage the students. I faced this challenge, but | did not make

’

an effort to overcome.’

When students attend in an inappropriate context, forcing students to
participate at home was an overcoming strategy. The school administration set a
rule that all students had to participate in the sessions at their homes. An EFL

teacher stated this overcoming strategy in the individual interviews.

Participant 1: “We made a rule. Every student had to attend the online

’

session at their house.’

Integrating background objects into the session was another common strategy
among EFL teachers. They preferred integrating things in the sessions, seen in the
students’ visuals. Some of the EFL teachers gave homework that they would
present the objects, and some of them asked the students to talk about the things in
English at that moment. Three EFL teachers in the individual interviews and one in

the focus group discussion stated that they used this overcoming strategy.

Participant 3: “I tried to control it by integrating instead of ignoring. |

thought that it would be better.”

Table 22 shows the frequently reacted overcoming strategies to contextual-

based challenges by EFL teachers during ERE courses.

Table 22.
Overcoming strategies to contextual-based challenges
THEME N(%) N(%) N(%)
self-observation voice interviews focus-group
records discussion
interview
informing parents 4(%50) 1(%14.2)
Delaying the session 1(%5.8)
integrate background objects into the 1(%12.5) 1(%14.2)
session
ignoring 1(%12.5)
forcing Ss to attend at home 1(%12.5)
Total 17(%100) 8(%100) 7(%2100)
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4.3.7. Strategies to Overcome Students’ Behaviours-Based Challenges

To overcome the challenges based on students’ behaviours, EFL teachers
preferred using web2.0 tools, checking students’ notebooks, informing the advisor
teacher, warning students, blocking the chatbox, ignoring, and using the “disabled
annotation’. Using web 2.0 tools to draw students’ attention was the most common

strategy used by EFL teachers.

Participant 1: “They leave sessions in the first 10 minutes of each
lesson or after 15 minutes, so we played Kahoot together for catching

their interests.”

Participant 4: “I chose to fill the online class day with a different
activity.”

Two EFL teachers used Checking students' notebooks regularly to prevent

coming to the sessions unprepared.

Participant 1: “We checked the students’ notebooks for this. We had
such a problem in our lesson on Tuesday this week. So | checked their

notebooks on Friday.”

Informing advisor teachers was another strategy for overcoming behavioural
disorders. Two EFL teachers mentioned this strategy in their self-observation voice
records.

Participant 1: “We don't have many choices but to inform the

counsellor teachers or talk to their parents about this”

Participant 16 “I stated that I noted down his name. We are talking as
teachers, now class teachers are talking to their parents, and we are

’

trying to find a solution.’

Two teachers in the self-observation voice records and one teacher in the

individual interviews stated they used warning the students during the sessions.
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Participant 3: “I said that they could leave the class if they wanted to,
or that I could kick them out in an uneasy situation that disrupted the

lesson. There was no sound after that.”

Participant 8: “I have already warned the students about this. I said
that | would not accept such excuses in the next lessons and that they
should check these before or hours before attending the lesson, and they

should attend the lesson accordingly.”
Participant 16: “I warned the student.”

To overcome irrelevant chatting on the chatbox, EFL teachers used a feature
of the Zoom, and they forbade chatting with each other on the chatbox

Participant 6: "l changed the chat section to which the students can

write messages, only to the teacher."
Ignoring was another overcoming strategy used by an EFL teacher.

Participant 3: “I didn’t warn the student. Just | checked whether he

was listening to me or not.”

EFL teachers used the ‘disabled annotation’ feature on the Zoom to prevent

annotating the screen.

Participant 6: “I ticked the disabled annotation. Then they could not

annotate the screen.”

Participant 15: “When the students discovered annotating the screen,

1

1 used to show the annotators feature of the Zoom.’

Moving students out of the sessions was another overcoming strategy used
by 2 EFL teachers.

Participant 1: “For example, | moved the students out of my session.”

Table 23 shows the frequently reacted overcoming strategies to students’

behaviour-based challenges by EFL teachers during ERE courses.
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Table 23.
Overcoming strategies to students’ behaviour-based challenges

THEME N(%) N(%) N(%)
self-observation voice interviews focus-group
records discussion
interview

using web 2.0 tools 3(%17.6)

using disabled annotation feature on 3(%37.5)

the Zoom

warning Ss 2(%11.7) 1(%12.5)

move Ss out 2(%25)

checking Ss’ notebooks 2(%11.7)

informing advisor 2(%11.7)

blocking the chatbox 1(%5.8) 1(%12.5)

ignoring 1(%12.5)

Total 17(%100) 8(%100) 7(%100)

4.3.8. Strategies to Overcome Motivation-Based Challenges

To overcome challenges based on low motivation levels, EFL teachers
developed three different ways: using web 2.0 tools, rewarding, and face-to-face
interviews. First, they used web 2.0 and rewards to motivate students and avoid the
boredom of the online sessions. In addition, an EFL teacher used face-to-face
interviews with students to overcome low motivation challenges based on

inequality of opportunity in education in Turkey.

Participant 3: “I tried to make the sessions enjoyable as much as
possible to motivate the students. We sang songs together, or we played

’

games.’

Participant 6: “For example, | used competitions and rewarding

methods to learn vocabularies. ”

Participant 2: “Face-10-face interviews helped me motivate students’

motivation levels.”

Table 24 shows the frequently reacted overcoming strategies to motivation-

based challenges by EFL teachers during ERE courses.
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Table 24.
Overcoming strategies to motivation-based challenges

THEME N(%) N(%) N(%)
self-observation voice interviews focus-group
records discussion interview
using web 2.0 tools 3(%37.5)
rewarding 1(%12.5)
face-to-face interviews 1(%12.5)
Total 17(%100) 8(%100) 7(%100)
4.3.9. Strategies to Overcome Timing-Based Challenges

EFL teachers used sending written parts on BIP, extra courses, adding

additional minutes to the sessions, and well-planned sessions to overcome timing-

based challenges.

Participant 6: “After I lectured, I sent parts that students had to write
onBIP.”

Participant 6: “We arranged a problem-solving session on the
weekend. ”

Participant 16: “When I lectured on the Zoom, I added extra minutes.”

Participant 1: “Later, | started to plan the session well. | divided the

sessions into parts. ”

Table 25 shows the frequently reacted overcoming strategies to timing-based

challenges by EFL teachers during ERE courses.

Table 25.
Overcoming strategies to timing-based challenges
THEME N(%) N(%) N(%)
self-observation voice interviews focus-group
records discussion interview
sending written part on 1(%5.8) 1(%12.5)
BIP/WhatsApp
well-planed lessons 1(%12.5)
making extra course 1(%5.8)
adding extra minutes to a session 1(%5.8)
Total 17(%100) 8(%100) 7(%100)
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4.3.10. Strategies to Overcome Communication-Based Challenges

EFL teachers used five strategies to overcome communication-based
challenges: using WhatsApp or BIP, breakout rooms feature on the Zoom,

completing dialogues, web 2.0 tools, and group working homework.
Participant 5: “We can just inform the students on WhatsApp groups.”

Participant 12: “I used the breakout room feature on the Zoom. I sent
them to the rooms, and | checked whether they were talking with each

other or not.”

Participant 2: “I wanted students to complete dialogues by choosing
two different students. ”

Participant 15: “We played online games like menti-meter. Students

’

can share their ideas.’
Participant 4: “I tried to give group work homework to the students.”

Table 26 shows the frequently reacted overcoming strategies to

communication-based challenges by EFL teachers during ERE courses.

Table 26.

Overcoming strategies to communication-based challenges

THEME N(%) N (%) N(%)
self-observation voice interviews focus-group

records discussion interview

breakout rooms feature zoom 3(%42.8)

web 2.0 tools 2(%28.5)

using WhatsApp or BIP 1(%5.8)

want Ss to call their friends 1(%12.5)

using chatbox 1(%12.5)

online meeting with parents in the 1(%12.5)

evenings

dialogues completion 1(%14.2)

group working homework 1(%14.2)

Total 17(%100) 8(%100) 7(%100)

4.3.11. Strategies to Overcome Resource-Related Challenges

EFL teachers developed four different strategies; adding extra papers on
EBA, preparing presentations, sending lesson materials to the students’ houses, and

using PDFs instead of e-books.

Participant 6: “I was using the ‘add content’ feature of EBA.”
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Participant 6: “I prepared a presentation before the sessions.”

’

Participant 1: “I copied and sent materials to their houses.’

Participant 4: “I opened files, then I found the pages and audio files

one by one.”

Table 27 shows the frequently reacted overcoming strategies to resource-related
challenges by EFL teachers during ERE courses

Table 27.
Overcoming strategies to resource-related challenges
THEME N(%) N(%) N(%)
self-observation voice interviews focus-group
records discussion
interview
adding extra papers on EBA 1(%5.8)
preparing presentation 1(%5.8)
sending lesson materials to Ss” houses 1(%12.5)
using PDF instead of the e-book 1(%12.5)
Total 17(%100) 8(%100) 7(%100)

4.4. SUMMARY OF FINDINGS

The findings showed that the main challenge EFL teachers suffered from
during the emergency remote education in Turkey was less or no participation in
the online sessions under the theme of the participation-based challenge. In
addition, 14 EFL teachers stated in their self-observation voice records that they
suffered from these challenges. This challenge was supported by 6 EFL teachers in
the interviews and 5 EFL teachers in the focus group discussion. The other
challenges were listed based on their frequencies: technology-based challenges,
students’ behaviour-based challenges, classroom-management-based challenges,
contextual-based challenges, economic-based challenges, communication-based
challenges, timing-based challenges, and challenges regarding the uncertainties in
the current process flow, motivation-based challenges, resource-related challenges.
The research-based challenges had the least frequency among EFL teachers'
challenges. Just an EFL teacher mentioned it in the self-observation voice records

and individual online interviews.

The most common strategy to overcome participation-based challenges was
calling students’ parents. 9 EFL teachers stated in the self-observation voice records

that they used this overcoming strategy. It was supported by 3 EFL teachers in the
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individual interviews. Total 14 EFL teachers developed various strategies to
overcome the challenges. However, the theme, challenges regarding the
uncertainties in the current process flow, has the least strategies to overcome. For
example, just a teacher stated an overcoming strategy in the self-observation voice

records, which was supported by an EFL teacher in the focus group discussion.

Table 28 shows the frequency details of challenges and overcoming

strategies.

Table28.
Summary of the findings

N(%) N(%) N(%)

Research Question 1: What challenges did EFL teachers in primary, secondary and high school have
in emergency remote education during the pandemic Covid-19 in Turkey? (e.g. lack of online course
experiences, lack of technology literacy, lack of internet)

Theme self-observation voice interviews focus-group
records discussion
interview
Participation-based challenges 14(%82.3) 8(%100) 5(%62.5)
Technology-based challenges 12(%70.5) 7(%87.5) 6(%85.7)
Students’ behaviour-based challenges 13(%76.4) 7(%87.5)
Classroom-Management based challenges 9(%52.9) 3(%37.5) 6(%85.7)
Contextual-based challenges 6(%35.2) 8(%100) 4(%57.1)
Economic-based challenges 3(%17.6) 7(%87.5) 2(%28.5)
Communication-based challenges 4(%23.5) 4(%50) 4(%57.1)
Timing-based challenges 5(%29.4) 5(%62.5)
Challenges Regarding the Uncertainties in 5(%29.4) 4(%57.1)
the Current Process Flow
Motivation-based challenges 2(%11.7) 4(%50)
Resource-related challenges 1(%5.8) 2(%25)

Research Question 2 What are EFL teachers’ overcoming strategies on challenges they faced during
the emergency remote education, and how did EFL teachers overcome students’ problems in
distance education?

Overcoming strategies of Participation- 14(%82.3) 7(%87.5) 1(%14.2)
based challenges

Overcoming strategies of Technology- 9(%52.9) 7(%87.5)

based challenges

Overcoming strategies of Students’ 10(%58.8) 6(%75)

behaviour-based challenges

Overcoming strategies of Classroom- 7(%41.1) 5(%62.5)

Management based challenges

Overcoming strategies of 2(%11.7) 3(%37.5) 7(%100)
Communication-based challenges

Overcoming strategies of Economic- 1(%5.8) 7(%87.5) 2(%28.5)
based challenges

Overcoming strategies of Contextual- 2(%11.7) 6(%75) 2(%28.5)
based challenges

Overcoming strategies of Motivation- 5(%62.5)

based challenges

Overcoming strategies of Timing-based 2(%11.7) 2(%25)

challenges

Overcoming strategies of Resource- 1(%5.8) 3(%37.5)

related challenges

Challenges Regarding the Uncertainties in 1(%5.8) 1(%14.2)
the Current Process Flow

Total 17 8 7
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5. DISCUSSION AND CONCLUSIONS
5.1. DISCUSSION

This study examined the challenges EFL teachers have faced and their
overcoming strategies during the emergency remote education in Turkey. For this
purpose, the study includes two research questions. In this part, research questions
are discussed using qualitative data.

5.1.1. Discussion of the First Research Question

What challenges did EFL teachers in primary, secondary and high school
have in emergency remote education during the pandemic Covid-19 in Turkey?
(e.g. lack of online course experiences, lack of technology literacy, lack of internet)

The findings of this study are parallel with findings of some previous studies.
For example, lack of technology literacy (Altiparmak, Kurt, & Kapidere, 2011;
Cakin & Akyavuz, 2020; Mohmmed, Khidhir, Nazeer, & Vijayan, 2020; Sari &
Nayir, 2020; Sugimlii, 2021), lack of accessing the internet (Aytag, 2021; Jones,
2015; Sari & Nayir, 2020; Schuck & Lambert, 2020), lack of interaction (Basaran,
Dogan, Karaoglu, & Sahin, 2020; Jones, 2015; Sepulveda-Escobar & Morrison,
2020; Trammell & LaForge, 2017), inequality of opportunities (Basaran, Dogan,
Karaoglu, & Sahin, 2020), short lesson times (Ayaz, Ozkardas, & Ozturan, 2019;
Basaran, Dogan, Karaoglu, & Sahin, 2020; Stgiimlii, 2021), lack of sufficient
assessments (Guangul, Suhail, Khalit, & Khidhir, 2020; Ng, 2020), lack of internet
connection (Trust & Whalen, 2020), lack of communication (Cakin & Akyavuz,
2020; Hazaea, Bin-Hady, & Toujani, 2021; Sigiimli, 2021), having distracting
objects around students (Cakin & Akyavuz, 2020), lack of devices (Almaiah &
Althunibat, 2020; Forrester, 2020), giving no response (Forrester, 2020), students’
background noises (Forrester, 2020), lack of resources (Hazaea, Bin-Hady, &
Toujani, 2021), power cut down, being insufficient of time management (Balbay &
Erkan, 2021), less or no participation (Sari & Nayir, 2020; Stigiimlii, 2021; Sanli,
2021), and lack of motivation (Stiglimlii, 2021) were challenges teachers faced
during the online sessions both before and after Covid-19 pandemic. In addition to
the literature, the findings showed that challenges, EFL teachers faced during the
ERE, were late attending, leaving the online session without permission, non-class

member attendance, sound problems, problems on EBA, behavioural disorders,
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irrelevant speech, being away from the keyboard, sudden changes of the timetable,
and lack of eye-contact.

5.1.2. Discussion of the Second Research Question

What were EFL teachers’ overcoming strategies on challenges they faced
during the emergency remote education, and how did EFL teachers overcome

students’ problems in distance education?

The findings of this study are parallel with findings of some previous studies.
For example, overcoming strategies were forcing the students to attend the sessions
and well-planned courses (Sari & Nayir, 2020). Furthermore, adding extra minutes
(Stigiimlii, 2021), creating real conversations (Sepulveda-Escobar & Morrison,
2020), and calling parents (Sari & Nayir, 2020; Siigiimlii, 2021) were also strategies
used by teachers during the ERE. In addition to literature, findings showed that
reminding the time, using web 2.0 tools, changing the timetable, and starting
lecturing later were strategies used to overcome participation-based challenges.
Delaying the session and integrating background objects into the session were
overcoming strategies to contextual-based challenges. Overcoming strategy to
technology-based challenges were repeating sounds, changing the device, and
training on technology. In addition, donating devices, encouraging the students to
use EBA support points, and going to school were overcoming strategies to
economic-based challenges. Overcoming strategy to classroom management based
challenges was one-on-one interviews. Rewarding was an overcoming strategy to
motivation-based challenges. Overcoming strategy to timing-based challenges was
making extra courses. Finally, overcoming strategies to communication-based
challenges was using WhatsApp or BIP. Based on the findings, it can be inferred
that EFL teachers in Turkey faced various challenges during the ERE because most
of them were new to online teaching. When they faced challenges, EFL teachers

developed their overcoming Strategies to provide continuity of education.

5.2. CONCLUSIONS

This investigation aimed to reveal EFL teachers' challenges and their
overcoming strategies during the ERE in Turkey. EFL teachers suffered from
participation-based challenges, technology-based challenges, economic-based
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challenges, classroom-management challenges, contextual challenges, challenges
regarding the uncertainties in the current process flow, research-based challenges,
students’ behaviour-based challenges, motivation-based challenges, timing-based
challenges, communication-based challenges, and resource-related challenges.
Findings showed that less or no participation had the highest frequency among the
challenges. EFL teachers developed various overcoming strategies to overcome the
challenges they faced (e.g. informing parents, training the students, finding charities
or organizations to donate devices to students in need, using web 2.0 tools).
Therefore, EFL teachers should have in-services training on the challenges they
may face during the online sessions, this currents study will help trainers to
determine the possible challenges EFL teachers will face. This study also provides
overcoming strategies for teachers on challenges they face during the online
sessions. In addition, EFL teachers may use the strategies that were mentioned in
this study or they may develop various overcoming strategies inspired by strategies

stated in this study.

5.3. LIMITATIONS

There are four limitations of the current study. First, the significant limitation
is participant-related. This study was conducted with 17 EFL teachers. To develop
a full picture of challenges EFL teachers have faced and their overcoming strategies
during the ERE, additional studies will be needed to reach a large sample size
because a higher number of participants or different people of other nationalities
may affect the results. Next, only qualitative data were used in the current study.
Third, self-observation voice records were collected during six weeks of the second
term in the 2020-2021 academic year; therefore, findings may differ in research
where the data collection procedure is longer. The final limitation is that
retrospective data were collected on individual online interviews and the focus
group discussion; therefore, findings may differ when all the data are collected

introspectively.

5.4. FURTHER RESEARCH

There are several recommendations for future research. Firstly, future
research can increase the number of the sample, which was an implication of the
current study. Next, the current research focuses on Turkish EFL teachers’
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challenges and overcoming strategies; however, results may be compared to various
in-field teachers’ challenges in different contexts. Finally, collecting introspective
data in further research may affect the results because retrospective data were
collected from individual online interviews and the focus group discussion;

therefore, some participants may not remember the details.
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APPENDICES

Appendix A: An example of Self-Observation voice record
Participant 9

Merhaba Samsun'da Ingilizce gretmenligi yapiyorum. 11. siniflarda dersime
katilim olmadi ¢iinkii su anda kar yagisi var ve d6grencilerimizin ¢ogunlugu kirsal
kesimde koylerde yasadigi i¢in internet erisimleri her zaman olamiyor maalesef.
Merkezde yasayan de internet erisimi olan 6grencilerimiz de bu hafta ilk hafta
olmasi sebebiyle derste katilmadiklarini diisiiniiyorum ilerleyen haftalarda katilim

artacaktir diye diisliniiyorum.

10. smuflarla dersime 5 6grenci katildi. Konumuz physical appearnce,
discribing physical appearences 6grencilerin motivasyonlarinin diisiin oldugunu ve
derse katilimlarinin ¢ok az goézlemledim basta konuyu survivor yarigmacilar
lizerinden anlatmaya calistigimda ornekler verdigimde daha da katilimlarinin

arttigin1 ve motive olduklarini gézlemledim.

9. Siniflarla dersine 8 6grenci katildi. Iki Ogrenci dersi aktif katild1 ancak
diger Ogrenciler derste sessiz kaldi. Bunun nedeni hem benimle hem sinif
arkadaslariyla daha 6nce yiiz yiize hi¢ ders yapmamis olmalar1 diye diisiinliyorum.
Gunku pandemi dolayistyla sadece ¢evrimigi olarak ders yapabildik bunu agmalari
icin de en azindan kendi aralarindaki etkilesme artirmalari adina g¢evrimigi
yazigsmalarin1 gerektirecek grup ¢aligmasi ddevleri veriyorum. Bu sekilde kendi

aralarinda daha fazla diyalog kurabilirler diye diistinliyorum.

10. smiflarda Okul kurallar1 konusunu isledik. Tk dersimiz de okul kurallari
hakkinda bir metin ¢alismasi yaptik 6grenciler Metin okullar ve genelde telaffuz ve
spelling hatalar1 oldugunu bildigim i¢in ikinci ders i¢in yine okul kurallar1 hakkinda
bir poster uygulamalarini poster hazirlamalar1 istedim My Wall uygulamasin
kullanarak. Bu poster ¢alismasindaki amacim spelling ve pronuncation hatalarin
minimuma diisiirmekti. Clink{i ikinci derste Ogrenciler bu posterlerini sunum
yaparak arkadaslarina anlatacaklar ve telaffuz ve spelling hatalarindan

kurtulabilirler diye diisiindiim bdylece.

11. smiflarda expressing regrets konusunu isledik ciimle yapilarina asina

alabilmeleri icin Oncelikle iinlii kisilerin bazi ctimlelerine okuttum onlara |
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shouldn’t have done ya da I should have done seklinde climlelerde bunlar daha
sonra birlikte bir context olusturduk yagmurlu havada yanlis kiyafet segmis olmakla
ilgili contexti bu yanima semsiye almaliydim ya da sunu giymemeliydim seklinde
ctiimleler kurdum 6grencilerle. 3. Hallerini fiillerin 3. Hallerini hatirlamakta zorluk
¢ektiler bunun i¢inde kullanacaklar: fiillerin listesini ben vermistim onlara zaten
bunlar1 hatirlamalart icin kendilerininde baska contextler olusturarak farkll
cimleler kurmalarin1 6dev olarak ve ne kadar ¢ok bu kelimeleri kullanirlarsa o

kadar asina alacaklarini boylece daha kolay hatirlayacaklarni sdyledim.

9. smiflarda okuma etkinligi yaptik etkinlige baslamadan 6nce 6grencilerime
etkinlikten sonra kahoot uygulamasiyla bir kelime quizi yapacagimiz sdyledim
dolayistyla metni iyice anlamaya ve kelimelerin anlamlarini &grenmeye
odaklanmalar1 gerektigini soyledim. Kahoot uygulamasi tiim 6grencilerin de ytiklii
clinkii genelde derslerimizde kullaniyoruz bu uygulamay1 etkinligi bitirdik
okumamizi yaptik ve 15 soruluk bir quiz yaptik kahoot uygulamasinda. En ¢ok
dogru kelime bilene performans notu verecegimi sdylemistim bdylece okurken

daha odakli ve kelimeleri anlam anlamaya odaklanmiglardi

Konumuz describing a process ilk 6nce how to make a lemonate hakkinda bir
worksheet ilizerinde c¢alistik 6grencilere. Limonata yapimi asamalari hakkinda
resimler verdim ve bu resimleri 1,2,3,4 diye numaralandirmalarini istedim once
daha sonra bu resimler hakkinda ciimleler kurduk beraber. Ciimlelerimiz de first
then next finally gibi ifadeleri kullandik daha sonra salata yapimi asamalari
hakkinda kelimeleri verdim 6grencilere ve kendilerinin de yine bu kelimeleri ve
first then next finally gibi ifadeleri kullanarak kendilerinin bir paragraf yazmasini
istedim. Kelimeleri 6nceden verdigim i¢in ufak tefek spelling hatalar1 disinda bir

hatalar1 yoktu konuya anladiklarini gézlemledim.

11. siniflarda Unreal past events konusunu igledik iki tane karikatiir izerinden
cimle yapilarmi o6rnek olarak gosterdim Once ciimle yapilarin1 anlamalarini
sagladim daha sonra survivor yarigmacilart {izerinden bir konteks olusturduk.
Ogrencilerin hepsi hemen hemen sik1 bir sekilde takip ettikleri i¢in mikrofonu hep
kapali olan sessiz olan dgrencilerin dikkatini ¢ekmeye diistindiim bu sekilde daha

hizl1 kossayd: yaris1 kazanabilirdi seklinde ciimleler kurduk beraber. Once ben
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ornek verdim Daha sonra onlarin ciimleler kurmasini istedim dersi bu sekilde

isledik.

9. siiflarda jop interview hakkinda bir rol Play calismasi planlamistim ancak
ogrencilerin soru kelimelerini bilmedigini fark ettim o yiizden o konuya donmem
gerekti. Once soru kelimelerini anlamlari ile birlikte verdim daha sonra cevap
niteliginde bir ka¢ ciimle yazdim ve bu ciimleleri uygun soru kelimelerini
soylemelerini istedim. Ilk etapta ciimle kurmadan sadece soru kelimelerini
sOylediler daha sonra bu bu soru kelimeleri ile ilgili climleler soru cumleleri kurduk
birlikte. Ondan sonra rol play ¢alismamiza gegebildik student 1 student 2 seklinde
rol kartlar verdim kullanabilecekleri soru kaliplarina climle yapilarina sdyledim.
Kartta yazili olan seyler bunlar ve 2 dersimizde bir diyalog olusturdular rol play
calismasint yaptilar ciddi anlamda telaffuz telaffuz sikintilar1 oldugunu

g6zlemledim O yiizden ilerleyen derslerde telaffuz ¢aligmasi yapmayi planliyorum.

11 simiflarda discovering cities konusunu isledik. Once Istanbul'u tanitan bir
metin verdim metni beraber okuduk inceledik metinde crowded, developed, busy
gibi kelimeleri bold olarak verdim. Metini okuduktan sonra hem comprehension
hem vocabulary alistirmalari yaptik. Daha sonra kullandiklar1 kelimeler ile climle
yapilarini kullanarak kendilerinin bir paragraf yazmasini istedim herhangi bir sehri

tanitan bir paragraf kelimeleri dogru bir sekilde kullanarak paragraf yazabildiller.

9. siniflarda jop interview konusuna devam ettik dnce 3 tane jop adverstiment
verdim Bunlardan herhangi bir tanesine bagsvuracagimiz bir diyalog
hazirlayacagimiz soyledim birlikte bir kisi appliying for the jop digeri employer
olacak sekilde bir diyalog yazdik. Birlikte bu diyalogda dnce ki derste gegen hafta
kullanmis oldugumuz vocabulary ve soru kaliplarini da kullandik hatirlamalari
acisindan. Daha sonra kendilerinin de yine bu is ilanlarindan baska bir tanesinde
bagvurarak bir diyalog calismasi yapmalarini istedim. Diyalogu kendilerinin
hazirlamalarini istedim yine ayni soru kaliplarin1 kullanarak kendi diyaloglarini
olusturdular role play ¢alismasi yaptilar ikinci derste. BOylece hem bu soru
kaliplarini pekistirmis oldular hem de jop interview hakkinda vocabulary bilgilerini

gelistirmis oldular.

10. simiflarda festivals konusunu isledik Oncelikle farkl iilkelerde yapilan

festivallerden gorseller gostererek climlelerle aciklayici bilgiler verdim bu
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festivaller hakkinda daha sonra iilkemizde kutlanan Ramazan Bayrami hakkinda
kendi hazirlamis oldugum bir posteri yansittim ekrana. Posterin {izerine resimler
koymustum bu bayramda neler yapildi ile ilgili ve agiklayici ciimleler yazdik. Bu
resimlerin yanina people visit eachother gibi. Bu posteri beraber tamamladik ve
daha sonra kendilerinin de yine poster My Wall {izerinde bir poster hazirlamalarini
sOyledim. Kendi tasarlayacaklari bir festival hakkinda bunu yapmalarini istedim bu
bir dream festival olabilir istediginiz sekilde bir kafanizda festival canlandirir ve
bunu poster My Wall iizerinde gorsellerle ve ciimlelerle agiklaymn seklinde
Odevlendirdim. Daha sonra linki paylasarak benimle bunlar1 paylasabileceklerini

soyledim.

9 siniflarda asking for and giving advice konusunu health problems {izerinden
anlatmaya c¢alistim. Oncelikle health problems hakkinda bir vocabulary ¢alismasi
yaptik. Daha sonra 6rnek diyaloglar inceledik ve bu diyaloglarda asking for and
giving advice ile ilgili cimle yapilarinin altini ¢izerek vurguladim. Bu cumleleri
tekrardan inceledik daha sonra 6grencilere promslar verdim rol kartlar da verdim
ve bu rol kartlar1 calisarak Oniimiizdeki hafta i¢in biz bir rol play calismasi
hazirlamalarin1 istedim. Boylece bugiiniin tekrarmmi yaparak konuyu daha iyi

ogrenebilirler diye diistinliyorum.

11 smiflarda Extreme Sports hakkinda bir writing ¢alismasi yaptik Oncelikle
Survivor yarigmacilarindan Survivor'dan bazi gorsellerle extreme sporlar hakkinda
bir vocabulary ¢aligmasi yaptik. Bu sinifim 6zellikle Survivor ¢ok sik takip ettigi
icin sosyal medyada gozlemledigim kadariyla siki takip ettiklerini gérdiigiim icin
bu sekilde dikkatlerini ¢ekmeyi denedim ve basarili oldugumu da gordiim.
Vocabulary c¢alismasindan sonra birkag¢ tane have you ever tried seklinde kendi
deneyimleri hakkinda sorular yonelttim bu sorulara odaklanarak bir paragraf
yazmalarmi istedim kendi deneyimleri hakkinda Onilimiizdeki haftaya

degerlendirmek {izere bu sekilde 6devlendirdim.

10. siniflarda konumuz narrating past events dnce Red Riding Hood hikayesi
Uzerinden 6rnek climleler gostererek climle yapilarini kavramalari sagladim fiillerin
2. Hallerini listesini vermistim zaten birlikte 6rnek ciimleler yaptik gegmis zamanda
nasil ciimle kurulacagimi 6grendi 6grenciler ve daha sonra ekrana story jumber

uygulamasini yansitarak dijital bir kitap¢ik nasil olusturacaklarini 6gretim ve kisa
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bir hikaye yazarak story jumber iizerinden dijital bir hikaye olusturmalarini
sdyledim. Oniimiizdeki hafta i¢in bu sekilde 6devlendirdim bdylece past tense

climle yapilarini 6grenebileceklerini ve uygulayabileceklerini diisiindiim.
Appendix B: Online interview questions

1)  Online derslerinizde karsilastiginiz 6grenci katilimlariyla alakali
zorluklar nelerdir? Bu zorluklar1 ¢6zmek i¢in nasil bir ¢ézliim yolu izlediniz?

2)  Online derslerinizde karsilastiginiz teknoloji ile alakali zorluklar
nelerdir? Bu zorluklar1 ¢6zmek i¢in nasil bir ¢6ziim yolu izlediniz?

3)  Online derslerinizde karsilastiginiz 6grenci ve ailesinin ekonomik
durumlariyla alakali zorluklar nelerdir? Bu zorluklar1 ¢6zmek i¢in nasil bir ¢6ziim
yolu izlediniz?

4)  Online derslerinizde karsilastiginiz sinif yonetimi ile alakali zorluklar
nelerdir? Bu zorluklar1 ¢6zmek i¢in nasil bir ¢6ziim yolu izlediniz?

5)  Online derslerinizde karsilastigimiz 6grencinin  derslere katildigi
ortam(baglam) ile alakali zorluklar nelerdir? Bu zorluklar1 ¢6zmek igin nasil bir
¢6zlm yolu izlediniz?

6) Online derslerinizde karsilastiginiz  zorluklar varsa bilimsel
arastirmalarimiza nasil bir etkide bulunmustur? Bu etkileri ortadan kaldirmak igin
nasil bir ¢6ziim yolu izlediniz?

7)  Online derslerinizde karsilastiginiz 6grenci davraniglariyla alakali
zorluklar nelerdir? Bu zorluklar1 ¢c6zmek i¢in nasil bir ¢ézlim yolu izlediniz?

8)  Online derslerinizde karsilastiginiz motivasyon ile alakali zorluklar
nelerdir? Bu zorluklar1 ¢6zmek igin nasil bir ¢6zm yolu izlediniz?

9) Online derslerinizde karsilastiginiz iletisim ile alakali zorluklar
nelerdir? Bu zorluklar1 ¢6zmek i¢in nasil bir ¢6ziim yolu izlediniz?

10) Online derslerinizde karsilastiginiz zaman yonetimi ile alakali zorluklar
nelerdir? Bu zorluklar1 ¢6zmek i¢in nasil bir ¢6ziim yolu izlediniz?

11) Online derslerinizde karsilastiginiz egitsel kaynaklarin ulagimi ve
kullanimu ile alakali zorluklar nelerdir? Bu zorluklar1t ¢6zmek i¢in nasil bir ¢oziim

yolu izlediniz?
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Appendix C: An example of Online individual interviews
Participant 6

1. Tabi ki simf sinif farklilastig1 oluyordu ama bence ilkokulda ortaokula
gore katilim daha fazlaydi bunun nedeni ise velilerin 6grencilerin basinda olmasi
ve onlarin ders takibini yapmasiydi. Ilkokuldakilerin bdyle bir avantaji1 vardi derse
katilanlar daha fazlaydi. Katilamayanlar ise problemlerinden bir tanesi internetin
¢cekmemesi. Ben bir ilgede gorev yapryorum kiigiik bir il¢e 6grencilerimiz tagimali
geliyor. Yatil1 bolge ortaokulu ve ilkokulu. Ogrencilerimizin yasadig1 kdylerde
internet cekmiyordu. En biyuk problemlerden bir tanesi buydu. Zaten normalde de
hani bizim 6grencilerimiz yatili oldugu i¢in yiiksek kdylerden geliyorlar ve internet
problemleri var. Internet problemleri yani sira internete baglanabilecekleri bir
cihazlar1 yok hocam. Cep telefonu olsun tablet olsun bilgisayar olsun. Interneti
baglayabilecekleri bir cihaz olmamasi diger bir problem. Sonrasindan bazi
Ogrencilerimizin hem imkani var hem interneti var hem cihazi var ama sirf kendi
hani tembellik mi diyeyim kendi istekleri dogrultusunda derse girmeyenler oldu.
Derse baglanmalari i¢in yaptigimiz ¢alismalar arasinda dersi hatirlatma amacli 10
dakika sonra dersimiz baglayacak diye hatirlatmalar yaptik. Katilmayan
ogrencilerin velisini aradik ama yine de katilmak isteyenler katildi katilmak
istemeyenler katilmadi. Bir de bizim okulumuzda s6yle bir sey oldu haziran ayinda
okulumuzda tablet dagitildi hocam. Yani bizim tiim ortaokul gurubunaydi tablet
dagitildr ve biz dedik ki herhalde tablet dagitild1 bizim 6grencilerimizin katilimi
artacak yukselecek ama hi¢ bekledigimiz gibi olmadi. Birkag¢ dgrenci katildi ama
cogu katilmadi. Bu da sdyle bir durum var yine bolgesel olarak sOyleyebilirim
haziran doneminde mayis doneminde Ogrencilerimizin ¢ogu yaylaya ¢ikti.
Biliyorsunuz karadenizde boyle bir durum var. Ogrencilerimiz yaylaya ¢ikt: ve yine
yaylada internet cekmedigi i¢in ¢ogu 6grencimiz maalesef derslere katilamadi. Bir
de velilerden sOyle soyleyenler olmustu simdi evde birden fazla 6grenci var. Birisi
ilkokul iste digeri ortaokul ders saatleri cakistyor diyelim evde sinirli sayida cihaz
var o ylizden derse sadece 6grencinin bir tanesi girebiliyordu digerleri giremiyordu.
Boyle problemler vardi. Suanda aklima gelenler bunlar.

2. Sunu cok iyi hatirhiyorum. Yiiksek lisansimin bagvurusunu yapacagim

gun enstitiniin 6niinde siradayiz belgelerimizi verecegiz bir anda okul grubunu
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takip ediyorum o zamanda online egitimin ilk giiniiydii. Ben brans 6gretmen
oldugum i¢in de hem ilkokulda derse giriyorum hem ortaokulda derse giriyorum.
Bir siirii veli grubunda ben varim ve gordiiglim kadariyla en biiyiik problem ilk giin
velilerin Zoom’u kullanmay1 bilmiyor olmalariydi. Ogrencilerin de &yle. Ciinkii
biliyorsunuz Zoom’un dili ingilizce iste hocam nasil girecegiz bu ne demek su ne
demek? Hani orada ben cevap vermeye ¢alistim. Kendi telefonumu hemen o esnada
ekran kaydi aldim video aldim iste Zoom’da suraya gireceksiniz buraya
basacaksiniz. Hani benim yaptigim gibi yapin diye gruplarda paylastim velilere
gonderdim. Birinci problem bence Zoom’u kullanmayi bilmiyor olmalariydi
Ingilizce bilmiyor olmalari. ikinci problem dedigim gibi cihaz problemi internet
problemi bence bunlar yani.

3. Dedigim gibi bir internet olmayis1 iki cihaz olmayisi. Cihaza ¢6ziim
olarak bizim okulumuza Ziya Selguk gelmis eyliil ayinda ben de katilmistim o
toplantiya ve O6grencilere tablet dagitilacagini sdylemisti Giresun’da. Bizim de
okulumuzda tablet dagitildi ama benim de dikaktimi su ¢ekti bize ¢ok geg bir tarihte
dagitild1 haziran ayinda dagitildi ki sene sonuna tekaviil ediyor. Belki o tabletler
daha once dagitilmis olsaydi biz bir nebze o ekonomik problemi ¢ozecek olacaktik
ama bu bizim elimizde olan bir sey degil tabi ki. Cihaz eksikligi okulumuzda cihaz
dagitildi buna sey olarak. Okulumuzda EBA destek merkezi vardi. Su deniyordu
boyle Ogrencilerimiz de var geldiler okulda derse girdiler gergekten. Durumu
olmayan oOgrencilerimize evde bilgisayar1 interneti olmayan Ogrencilerimiz
okulumuza gelip EBA destek sinifinda okulumuzdaki bilgisayarlar1 kullanarak
derslere katilabilirler diye yine bir ¢6ziim oldu bize. Sonrasinda dedigim gibi Cihaz
eksikligi cihazlarda problemler olmasi. Mesela benim telefonum bozuldu annemin
telefonu kirildi ya da hocam benim telefonum EBA’y1 kaldirmiyor Zoom’u
kaldirmiyor yiikleyemiyoruz. Boyle seyleri de cok duydum iste bagka maddi durum
olarak yani dedigim gibi yatil1 bir bolge okuluyuz. Ogrencilerimiz uzak kdylerden
yiiksek koylerden geliyor. Internet problemi var hatta bununla ilgili bizim
velilerimizde bakanliga yazi gondermisler kdylerinde internet ¢ekmedigine dair
internet olmadigina dair. Yani bunula ilgili bircok ¢alisma yaptik ama maalesef
bence ¢okta basarili olmadik.

4.  1lk olarak bununla ilgili aklima gelen yine ilkokuldan baslayaymm. Ilk

okul 6grencileri civil civillar ¢ok sesli ¢cok hareketliler hele ki ben bir etkinlik
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yaptigimda bir sey yaptigimda hepsinden ayri bir ses ¢ikiyor. Boyle durumlarda
ben hepsini mute all yaptyordum yani hepsinin mikrofonlarini kapatryordum. Ilk
basta kendim bir instraction vereceg§im zaman ydnerge verecegim zaman kapatip
once beni duymalarini sagliyordum. Sonrasinda eger s6z hakki almak isteyen olursa
parmak kaldiranin mikrofonunu aciyordum. Sonrasinda sinif yonetimi adina
Zoom’un breakout 6zeligini kullaniyordum. Grup etkinligi yaptirtyordum. Burada
mesela iste Ogrencilere yoOnergeleri veriyordum sonra kendi gruplaraina
gonderiyordum ve ben tek tek gruplari dolagiyordum bir problem var mi1 bir sorun
var m1? Diyerek. Grup calismast yonetimindeki smif yoOnetimini saglamaya
calisttm. Bazen chat boliimiini kullandik ses problemlerimiz oluyordu. Ya da
ekranda beyaz tahtayi acarak kullandik. [10:00]

5. llkokuldan bir dgrencim vard: ve derse salondan katiliyordu ve babasi
arkadan televizyon izliyordu o sesten ¢ocuk dersi duyamiyordu anlayamiyordu
sonra derse kars1 genel bir olumsuz tutum takindigini diisiiniiyorum. Bir 6grencim
daha vardi ben bunu veli toplantisinda velisine de sdyledim. Kiigiik bir kardesi vardi
mesela benim O6grencim derse katilmaya calistyordu annesi mutfakta yemek
yaptyormus. O kardesini 6grencimin yanina veriyor ben kameradan goriiyordum
mesela defterine saldiriyordu kalemini almaya c¢alisiyordu bu gibi davraniglari
vardi. Ben bu sirada uyardim hatta dedigim gibi veli toplantisinda da 6grencinin
ismini de verdim velisine de sOyledim ders dinleyemedigini derse diizenli
katilamadigin1 kardesini olumsuz etkiledigini sdyledim. Sesli ortamda g¢alisanda
vardi boyle oldugu durumlarda hep uyardim. Televizyonun sesini kisabilir miyiz?
Ogrencinin dersi sessiz bir ortamda dinlemesi lazim gibi. Bu sekilde sdylemlerde
de bulundum.

6. Ben gecen yil 2 tane ¢alisma yaptim hocam. Calismamin bir tanesi
ilkokul tizerindeydi. Morpheme calistik. Arada bir yiiz yiize egitim dénemi oldu
orada yaptim.

7. Ogrenciler Zoom’un mesajlasma boliimiinde kendi aralarinda
konusabiliyorlarmis. Dersteyiz mesela bunlar1 yakaladigimda oldu bir arkadasina
yaziyor oda ona yaziyor. Orada mesaj yazabilir sadece bana yaptigimda
yazamiyorlarmis bunu fark ettim ve uyguladim. Sonrasinda sdyle bir sey vardi ben
ders anlatirken mesela ekrani ¢iziyorlardi kendileri yazilar yaziyorlard: bir sekilde

dikkat c¢ekmeye calistyorlardi. Bu sekilde de ekrana yazi yazma kisminda
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digerlerine izin verme diye bir boliim vardi onda da onu isaretliyordum bu sekilde
kendi aralarinda veya derse olumsuz bir davraniglart olmuyordu bir nebze
engelliyordum. Bir ses oldugunda yine mikrofonlarii kapatiyordum.

8.  Motive etmek icin ddiillendirme ydntemini kullanmistim mesela. Iste
kelime yarigmalarina katilsinlar dedim iste 3 hafta {ist iiste birinci olana 6diil aldim
mesela. Gittim oOdiillerini onlara biraktim. Mesela kelime 6grenmeleri i¢in bu
sekilde yarigsmalari kullandim ve 6diillendirme yontemini kullandim. Ayni sekilde
8. smiflarim i¢inde sinavda 8 dogru ve lizeri yapana sOyle yapacagiz boyle
yapacagiz. Denize karsi yemege gittik biz de o iyi yapanlarla sinavda. Hepsini
motive etmek icin 6dillendirme yontemini ¢ok kullandim. Sonra veli gorlismelerini
kullandim. Velileri sik sik arayip onlarla goriistiim. Ogrencilerle siirekli iletigim
halindeydim. Gorlisme ve ddiillendirme yontemini kullandim.

9. Biz derslerin duyularint WhatsApp gruplart vardi. WhatsApp’da
yapiyorduk soyle problemler hatirliyorum. Interneti yoktu mesaji gérmedi dersi
unuttu ya da yaylaya ¢ikt1 hocam yayladaydim internet yoktu derse katilamadim.
Ya da aranizda ulamadigimizda oldu ama bir sekilde soyle yapiyorduk mesela ben
bir 6grencimi artyordum ulagamiyordum diyelim. Derse bagladigimizda hem sinif
gruplarina mesaj attyordum hem O&grencilere tek tek mesaj atiyordum yine
katilmayan varsa ders bagladiginda yakin bir arkadasina nerede bakalim ara sen
derse ¢agirtyorsun. Ya da bir tane Ogrenci goérevlendiriyordum arkadaslarinin
birbirlerinin derse katilmasini sagliyordum diyebilirim.

10. Zaman yonetimi ile alakali bir problem derslerin 30 dakika olusuydu.
Ben hesapliyordum mesela haftada dort saat dersim var bir haftada dort saat 40
dakika ¢arptim 160 dakika iste bunu 4 haftadan hesapliyordum bir de 30 dakikadan
hesapliyordum ve sunu ¢ok adaletsiz buluyordum bizden 40 dakikada isledigimiz
miifredatt 30 dakikada yetistirmemizi bekliyorlardi. Hem de 30 dakika online
egitim yiiz yiize de degil. Bunun igerisinde ¢ok fazla teknolojiksel problem
internetsel problem iste 6grenci katilimi devamsizlik problemi gibi seyler var. Bu
benim i¢in ¢ok biiyiik bir zorluktu. Geldigimizde 30 dakika nasil gegiyordu
Ogrencilerimizin hepsinin baglanmasi derse gec¢ baglananlar oluyordu mesela
bunlarla geciyordu. Zamani etkili kullanabilmek adina Ogrencilerin deftere
yazacaklar1 seyleri WhatsApp grubuna gonderiyordum bunu bir dahaki dersimize

kadar evde yazip gelmis olacaksiniz diyordum. Normal okuldayken bunlar deftere
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yaziyorlardi. Zoom ekran basinda internet basinda bunu o esnada yazmak epeyice
zaman altyor yavas yazan oOgrencilerimiz var hizli yaza 6grencilerimiz var. Bu
konuda bir uyum saglanamiyordu. Yazdiklarini anlamak i¢in liste tutuyordum
odevini yazanlar fotografini ¢ekip bana génderiyordu. Derste 6dev kontrol gibi bir
sey olmuyordu ben onlara bir sey yazdirmiyordum.

11. Hayir, zorluk yasamadim hatta daha kolaydi.

Appendix D: Consent approvals from participants

(0 ORDU
N

UNIVERSITES! pi GILENDIRILMIS GONULLU OLUR FORMU

Bu katildiginiz ¢alisma bilimsel bir aragtirma olup, aragtirmanin adi “An investigation
into the challenges experienced by Turkish EFL teachers and their overcoming strategies
during emergency remote teaching in Turkey”. Bu calima, Ordu Universitesi Ingiliz Dili ve
Edebivati Yiksek Lisans ogrencisi Emirhan HANGISI, Ordu Universitesi Ingiliz Dili ve
Edebivati Dog Dr.Ogr.Uyesi Turgay HAN ve Bozok Universitesi Yabanct Diller Egitimi
Bolimil Dr.Ogr.Uvesi Ozgiir SAHAN tarafindan yiiriitiilen bir ¢aligmadir Bu galigmanin amact
Kovid-19 salgin hastalig1 sebebi ile acil durum uzaktan egitime gecen Ingilizce dgretmenlerinin
kargilagtiklart zorluklar ve bu zorluklara getirdikleri ¢oziim stratejilerini aragtirmaktir. Bu
¢aligmada sizden ilk olarak kigisel bilgi icermeyen katilimei bilgi formlarinizs doldurmaniz daha
sonra arastirmacinin belirledigi tarihler arasinda haftalik ses kayitlarinizi aragtirmaciya iletmeniz
beklenmektedir. Caligmaya katilim tamamen gonillilik esasina davanmaktadir. Sizden kimlik
belirleyici hicbir bilgi istenmevecektir. Cevaplariniz tamamen gizli tutulacak ve sadece
aragtirmacilar tarafindan degerlendirilecekti ve elde edilecek bilgiler bilimsel yayimlarda
kullanilacaktir.

Calisma, kigisel rahatsizlik verecek unsurlar icermemektedir. Ancak, ¢aliyma sirasinda
sorulardan ya da herhangi bir nedenden 6tiirii kendinizi rahatsiz hissederseniz ¢alismay1 yarida
birakip cikmakta serbestsiniz. Caligma sonunda, bu ¢aligmavla ilgili sorularimiz cevaplanacaktir.
Bu caligmaya katildiginiz igin simdiden tegekkiir ederiz. Caligma hakkinda daha fazla bilgi
almak ve sorularmz icin Emirhan HANGISI' ve ait 0554 629 60 13 numarali telefon ve

hangisiemirhan@gmail com adresli e-posta ile iletigim kurabilirsiniz

Bu ¢alismaya tamamen goniillit olarak katiliyorum ve istedigim zaman yarida kesip
¢tkabilecegimi biliyorum. Verdigim bilgilerin bilimsel amach yayimlarda kullanilmasim kabul

ediyorum.

Ad-Sovad Tarih Imza
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Appendix E: Research permission approval form

TE.
SIVAS VALILIGI
11 Milli Egitim Miidirligi
Say1 - E-92255297-605.01-25469468 24.05.2021
Konu - Arastuma {zni (Emirhan HANGIST)
VALILIK MAKAMINA

figi  :a)Ordu Universitesi Rektorliigii Sosyal Bilimler Enstitiisii Miidiirliigtinin 28/04/2021 tarihli ve
E-38379748-663.08-0592088 sayih yazis1.
b)Milli Egitim Bakanh Yenilik ve Egitim Teknolojileni Genel Miidiirliiginiin 21/01/2020
tarihli ve 81576613-10.06.02-E.1563890 say1l1 2020/2 no’lu genelgesi.
c)Valilik Makammm 14/04/2021 tanthli ve E-92255297-605.01-24208414 sayih onay1.

Ordu Universitesi Sosyal Bilimler Enstitiisii Ingiliz Dili ve Edebiyat Ana Bilim Dal yiiksek lisans
ogrencisi Emirhan HANGISI, "An Investigation Into The Challenges Experienced By EFL Teachers
During Emergency Remote Teaching In Turkey And Their Overcoming Strategies” konulu ¢aligmas:
kapsaminda, ilimiz genelinde bulunan ilkokul ortaokul ve liselerde arashrma calismasi yapmak
1stemektedir.

ngi (a) yazn ekindeki ¢abgma; Valilik Makamumn ilgi (c) onay ile olusturulan aragtirma
degerlendimme komisyonu tarafindan incelenmis olup caliymanin. egitim &gretimin aksatilmamasi ve
katthmeilann izni olmadan resim. video ve ses kayitlanmn almmamasi kaydiyla, ilimiz genelinde
bulunan ilkokul. ortackul ve liselerde uygulanmasinda bir sakinca gérillmemektedir.

Onaylanmza arz edenm.
Fatih AYDIN
Midiir a.
Sube Miidiirii
Ek: Arastirma Degerlendirme
Formu (1 sayfa)
OLUR
24.05.2021
Ebubekir Siddik SAVASCI
Valia.
Milli Egitim Miidiiria
Bubelge svenl: clektrondk imes o imzalanmuenr.
Adros : Muhsin Yancaoglu Bulvan No:17 SIVAS Belge Dogrulama Adresi : hivps:‘worw. nridys. gov. omeb-obys
Bilgi kin: L DENIZ
Telofom No : 0 (346) 280 58 00 Umvaz - Sef
E-Posta: arge$5@meb.gov.t istatistik $8Gmeb gov & Intarnet Adrosi bitp-/sivasmeb.gov & Faks: 3462505848

Eep Adroul : mob@hs01 kep.w
Bueveak givedi clehuenil inu e inealunsuyne hips Sevesdsongs teb gov i adesinden 76Td-3ded-3343-9143-5€14 keduile 1oy edilsbile
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Appendix F: Ethics committee approval

T
ORDU UNIVERSITESI REKTORLUGU
Sosyal ve Beseri Bilimler Arastirmalar Etik Kurulu

OTURUM TARIHi OTURUM SAYISI KARAR SAYISI |
[ 25/02/2021 02 2021-32 |

KARAR NO: 2021-32

Dog. Dr. Turgay HAN'in “An Investig i Into The Challenges Experienced By EFL
Teachers During Emergency Remote Teaching In Turkey And Their Overcoming Strategies”
baglikli ¢alismast etik yonden incelendi.

Dog. Dr. Turgay HAN'm “An Investigation Into The Challenges Experienced By EFL

Teachers During Emergency Remote Teaching in Turkey And Their Overcoming Strategies™
baslikli galismasinin etik yonden uygun olduguna, toplantiya katilanlarin oy birligiyle karar

verildi.
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